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ABSTRACT

This study determined the relationship between professional competence and coping
mechanisms with instructional stressors among inclusive education teachers in selected
elementary schools in the Division of Toledo City, School Year 2025-2026, as basis for a
professional development plan. A descriptive-correlational quantitative research design was
employed, involving 31 inclusive education teachers as respondents using purposive sampling
technique. Data were gathered using a validated 4-point Likert-scale questionnaire adapted
from Tenerife et al. (2022) and analyzed through descriptive and inferential statistics at a 0.05
level of significance. Findings revealed that most respondents were aged 31-40, predominantly
female, Bachelor’s degree holders with MAEd units, and Teacher III with limited training
exposure mainly in differentiated instruction. Teachers exhibited a “Very Competent” level of
professional competence, “Very High” cognitive and social coping mechanisms, and “High”
emotional coping mechanisms. Results further showed a weak positive relationship between
professional competence and coping mechanisms, as well as weak associations with most
profile variables, while a moderately positive relationship was observed in teaching position
and inclusive trainings attended. The study concluded that professional competence alone is
not a strong predictor of coping mechanisms, highlighting the importance of contextual factors.
It is recommended that a structured teachers’ development plan be implemented to enhance
competence, strengthen emotional coping, and expand inclusive education training
opportunities.
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INTRODUCTION

In recent decades, the shift from segregating learners with special needs to integrating
them into general education classrooms has introduced new challenges and increased
instructional stress for teachers (Special Education Teachers’ Emotional Well-Being and
Work-Related Stressors in the School Environment - ProQuest, n.d.).
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Globally, inclusive education is a key priority under the 2030 Sustainable Development
Agenda, particularly through Sustainable Development Goal 4 (SDG 4), which promotes equal
access to quality education and holistic learning for all (Adipat & Chotikapanich, 2022).
Inclusive education fosters dignity, respect, social equity, and stronger communities by
expanding learning opportunities and encouraging tolerance and participation in diverse
societies.

Teachers’ professional competence is critical in inclusive education, as it directly
affects teaching quality, confidence, and responsiveness to diverse learner needs. Alhassan and
Sjurso (2025) note that knowledge and attitudes reinforce each other: limited knowledge can
create resistance, while deeper understanding strengthens inclusive practices. Olsen (2021) also
finds that formal training in special education increases teachers’ confidence and reduces
uncertainty in inclusive classrooms. Specialized competence is especially important for
addressing learner diversity in areas such as language development, reading (Moats, 2014), and
emotional and behavioral difficulties (Hind, Larkin, and Dunn, 2019).

Special needs educators face significant challenges in developing instructional
materials, managing classrooms, and accessing resources. These difficulties are intensified by
inadequate administrative support and limited resources, making effective coping mechanisms
essential for managing classroom complexities, adapting to policy changes, and supporting the
well-being of students and teachers (Kasim & Mohan Rathakrishnan, 2025). Burnout and
instructional stress are common, often due to physical exhaustion and role conflicts. Teachers
employ coping strategies such as mindfulness, dynamic instructional methods, time
management, and social or spiritual engagement to maintain resilience.

In the United States, about 30% of preschool teachers leave their jobs, more than four
times the average 7% turnover (Kim et al., 2020). Teachers encounter about 5.2 stressful work
situations per week (Sneyers et al., 2016). Roughly 51% of teachers reported feeling extremely
stressed on multiple days during the workweek (Williams & Dikes, 2015). Teachers’
instructional stress can be associated with a variety of factors, including student classroom
behaviors, work relationships with colleagues, and unclear job expectations (Edward et al.,
2018; Moore et al., 2025; Sneyers et al., 2016).

In the Philippines, inclusive education is strengthened through the Department of
Education’s (DepEd) mandate to protect every Filipino’s right to quality and accessible
education at all levels, as reflected in DepEd Order No. 23, s.In the Philippines, the Department
of Education (DepEd) strengthens inclusive education through policies such as DepEd Order
No. 23, s. 2022, which supports learners with special needs in acquiring skills for lifelong
development (Hernando-Malipot, 2022). However, integrating learners with diverse needs into
regular classrooms presents challenges, especially in secondary schools where few teachers
have specialized training. Teachers without a special education background often face
instructional stress, burnout, and work-related pressure due to behavioral issues, lack of
administrative support, increased demands, heavy workloads, and challenging professional
relationships (Amistad & Muller, 2020; Sanchez, 2019). Many Filipino teachers also doubt
their competence in managing inclusive classrooms, particularly when supporting learners with
cognitive difficulties such as dyscalculia, slow reading, poor spelling, and low academic
performance. Additionally, many public schools in both rural and urban areas lack adequate
resources to support the diverse needs of learners (Muega, 2019; Amistad & Muller, 2020).
Many of these learners came from inclusive education programs and are now mainstreamed
into general classroom settings, requiring regular teachers to provide more individualized
instruction and prepare multiple lessons to address diverse learning needs. This situation
increases teachers' workload and instructional stress, reflecting the actual experiences of SPED
and mainstream teachers in the Philippines, who must balance inclusive teaching
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responsibilities with ensuring that learners with special educational needs receive appropriate
academic support.

These challenges place significant instructional demands on teachers, especially those
working with learners with special educational needs, leading to increased classroom and
instructional stress. Although teacher burnout has been studied, there is a lack of local research
examining the relationship between the professional competence of Special Education (SPED)
teachers and their coping mechanisms in response to instructional stressors in selected schools
in the Division of Toledo City for the 2025-2026 school year.

Statement of the problem

This study examined the relationship between professional competence and coping with
instructional stressors among special education teachers in selected elementary schools in the
Division of Toledo City for School Year 2025-2026, as basis for a professional development
plan.

Specifically, the study sought answers to the following questions:

1. What are the demographic profiles of the respondents in terms of age and gender,
highest educational attainment, field of specialization, years of teaching, and inclusive
trainings and seminars attended?

2. What is the level of professional competence among the respondents in handling
inclusive education?

3. What is the level of coping mechanisms of the respondents on instructional stressors in
terms of cognitive coping mechanisms, social coping mechanisms, and emotional
coping mechanisms?

4. Is there a significant relationship between the level of professional competence and
coping with instructional stressors among special education teachers?

5. Is there a significant relationship between the level of professional competence and the
level of coping mechanisms of the respondents on instructional stressors among special
education teachers when grouped according to demographic profile?

6. Based on the findings, what professional development plan can be proposed?

METHODOLOGY
Research design

The study used a descriptive-correlational research design to identify relationships
between variables without manipulation, as explained by Seeram (2019). This method is
appropriate for examining the professional competence of special education teachers and their
coping mechanisms in response to instructional stressors at selected elementary schools in the
Division of Toledo City during School Year 2025-2026 (Aithor, 2024). The researcher
employed a design to determine the level of professional competence among SPED teachers
and how they cope with instructional stressors in an inclusive teaching environment.

Locale of the study
This study was conducted at four selected schools in the Division of Toledo City: Bato

Elementary School, Biga Elementary School, Magdugo Elementary School, and South City
Central School. Each school enrolls learners with special needs at every grade level. The
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schools are situated in Toledo City which are accessible area within the division and serves
learners with special needs through inclusive education and may offer SPED support services.

Respondents of the study

The study’s respondents were 31 education teachers from the selected schools during
the School Year 2025-2026. These teachers managed heterogeneous classrooms with students
of varying academic achievement, learning needs, cultural backgrounds, and behavioral
patterns.

Selection and description of respondent

Purposive sampling was used to select respondents, focusing on teachers experienced
in managing learners with special needs in selected schools. This approach ensured that data
collected would be meaningful and accurate for the study’s findings.

Data gathering instruments

The research instrument for data collection was a modified survey questionnaire,
developed by Alegarbes (2022), that incorporated elements from Tenerife et al. (2022) to assess
teachers' competence and coping mechanisms in response to instructional stressors.

It consists of three parts, the first part presents the respondents' demographic profile,
including gender, age, highest educational attainment, years of service, and training and
seminars attended on inclusive education. The second part contains 15 affirmative statements
assessing the professional competence of special education teachers. And lastly, the part III
comprises 25 statements that measure teachers’ coping mechanisms for instructional stressors
in inclusive education.

Data gathering procedure

The data collection process consisted of three stages: preliminary, data gathering, and
post-data gathering. Each phase ensured the research was conducted ethically, systematically,
and efficiently.

In the preliminary stage, the researcher secured approval from the relevant authorities,
including the school heads of Bato Elementary School, Biga Elementary School, Magdugo
Elementary School, and South City Central School, as well as the division office, through
formal transmittal letters. This stage also involved preparing research instruments, particularly
the questionnaire, which was validated by field experts to ensure clarity, relevance, and
appropriateness for the target respondents. Furthermore, informed consent was obtained from
all respondents in selected schools, ensuring they were fully aware of the study’s purpose,
confidentiality procedures, and the voluntary nature of participation.

In the data gathering stage, the researcher distributed the google forms survey link to
respondents, allowing them sufficient time to complete it at their convenience. The completed
surveys were collected with respondents' permission.

Lastly, the post-data gathering stage, the respondents competed the questionnaires were
reviewed for completeness and systematically organized. Responses were tabulated and
analyzed statistically to identify patterns, trends, and relationships among variables. Findings
and recommendations were then developed, forming the basis for a targeted school-based
intervention plan to enhance teachers’ efficacy in implementing IEPs across schools.
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Data analysis procedure

The data collected through the survey questionnaire was analyzed using both
descriptive and inferential statistical methods to ensure accurate interpretation of the results.
The level of significance was set at 0.05 to determine whether the observed relationships are
statistically meaningful. This study uses Analysis of Variance (ANOVA) to test whether there
were significant differences in professional competence and coping mechanisms in response to
instructional stressors across demographic groups. Frequency, percentages weighted mean,
standard deviation, and Pearson’s r were computed to assess the relationships among
respondents’ profiles, professional competence, and coping mechanisms.

Ethical considerations

The study adhered to established ethical principles to protect the rights and welfare of
all respondents. Prior to data collection, informed and voluntary consent was obtained from all
participants. Each potential respondent received a consent form written in accessible language
that detailed the study's purpose, the voluntary nature of participation, and the confidentiality
of all information provided.

The anonymity of respondents was maintained by omitting names from survey
questionnaires, thereby preventing personal identification of responses. All data were treated
with strict confidentiality, used exclusively for academic research, and stored securely with
access restricted to the researcher.

Participation in this study was entirely voluntary. Respondents were informed of their
right to withdraw at any time without penalty or impact on their professional standing or their
child's educational status. The researcher ensured that the study design and instruments posed
no physical or psychological harm.

The Data Privacy Act of 2012, as stated in Republic Act No. 10173, was employed in
this study. All data gathered was processed and stored solely for the declared research
objectives. Electronic files were password-protected, and physical documents will be kept in a
secure location. All data was disposed of securely after the mandated retention period.

Approval to conduct this study was obtained from the school administration of selected
schools in the Division of Toledo City and other relevant authorities before contacting potential
participated.

RESULTS AND DISCUSSION

This study involved thirty-one (31) inclusive education teachers as respondents, drawn
through a descriptive-correlational research design that employed a survey questionnaire as the
primary data-gathering instrument. The data were analyzed using descriptive statistics such as
frequency, percentage, weighted mean, and standard deviation, as well as inferential statistics
including Pearson correlation and its corresponding p-values to determine the significance of
relationships among variables. The following discussion is grounded entirely on the data
gathered from the respondents and is interpreted in direct relation to the objectives of the study,
which sought to determine the demographic profile of inclusive teachers, their level of
professional competence, their level of coping mechanisms toward instructional stressors, and
the significant relationship between professional competence and coping mechanisms when
taken as a whole and when grouped according to profile variables.
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Demographic profile of the respondents

The age distribution and gender of inclusive teachers are essential for understanding
their professional competence and coping mechanisms for instructional stressors, which can
broadly impact professional success. The results revealed that the majority of the respondents
are female, comprising 29 out of 31 respondents or 93.54%, while only 2 respondents or 6.46%
are male. This indicates that teaching in the selected schools is predominantly occupied by
female teachers, which is commonly observed in the teaching profession. In terms of age, the
majority of the respondents belong to the 31-40 years old group, with 12 (38.71%) respondents.
This is followed by the 26-30 years old group with 8 (25.81%), and the 41-50 years old group
with 7 (22.58%). These findings suggest that most of the respondents are within the early to
middle stages of their professional careers, indicating a relatively active and productive
workforce in the special education field. The findings align with the study of Bukvic (2014),
which shows that middle-aged teachers experience higher professional competence and are
more positive about teaching students with special needs, and that some mature teachers have
positive attitudes toward inclusive education. According to Sharma et al. (2021), the
demographic profile of teachers' professional competence in inclusive education settings may
affect the implementation of inclusive education to varying degrees. However, Sabanal et al.
(2025) found that inclusive teachers' age and gender showed weak significant correlations to
professional competence.

With respect to educational attainment, the results show that the majority of the
respondents have advanced educational qualifications. Specifically, 15 (48.39%) inclusive
teachers have earned a master's degree, while 45.16%, or 14 inclusive teachers, hold a
bachelor's degree with master's units. In addition, 2 (6.45%) inclusive teachers have completed
a doctorate degree. These findings indicate that all respondents have pursued graduate studies,
reflecting a strong commitment to professional growth and continuous learning among special
education teachers. The high percentage of inclusive education teachers with graduate-level
education suggests that the teachers possess enhanced knowledge, pedagogical skills, and
professional expertise necessary for addressing the needs of learners in special education
settings. These results are consistent with Bermudo et al. (2025), who found that educational
attainment had a positive effect, while longer teaching experience and older age were
associated with lower attitudes and practices. Additionally, higher educational attainment and
work experience are associated with greater professional competence among teachers (Abun
et al., 2021). Burger et al. (2020) also identified significant differences in coping mechanisms
in response to instructional stressors by educational attainment and work experience.

Inclusive teachers' specialization demonstrates stronger psycho-pedagogical and
methodological competencies, including differentiated instruction, behavior management, and
adapting learning environments to diverse needs, which are seen as core to inclusive
competence. The results revealed that the majority of the inclusive education teachers
specialize in General Education, with 12 teachers (38.71%). This is followed by Preschool
Education or Early Childhood Education with 10 respondents or 32.26%, and Special
Education (SPED) with 8 respondents or 25.81%, while only 1 teacher, comprising 3.22%,
belongs to other fields of specialization. These findings indicate that the respondents come
from diverse educational backgrounds, with many teachers trained in areas closely related to
child development and inclusive education. Furthermore, the findings imply that having
relevant specialization plays a significant role in reducing difficulties in coping with
instructional stressors, as specialized training equips teachers with practical strategies,
emotional preparedness, and problem-solving skills that help lessen stress and improve
teaching effectiveness. These results are similar to the observation that teachers whose
specialization is not directly related to SPED may experience greater challenges in adjusting to
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the complex demands of inclusive and special education classrooms (Crispel, 2019). The varied
fields of specialization among teachers highlight the importance of specialization in
strengthening professional competence and enhancing teachers' capacity to cope with
instructional stressors effectively (Kazachiner, 2020). Inclusive education places high demands
on teachers' specialized competence and their ability to manage stress in diverse classrooms,
and research shows that field-specific preparation in inclusive education strengthens teachers'
professional skills and confidence to respond to learners with disabilities, while targeted stress-
management supports their well-being and effectiveness (Kazachiner, 2020). Together, these
forms of specialization help teachers sustain inclusive practice despite complex instructional
challenges.

In terms of teaching experience, the results revealed that the majority of the respondents
have been teaching for 6-10 years, with 10 respondents (32.26%). Nine respondents (29.03%)
have 11-20 years of teaching experience, six (19.35%) have taught for 3—5 years, and five
(16.13%) have 21 or more years of experience. Only 1 respondent (3.23%) belongs to the 02
years category. These findings indicate that the majority of the respondents have considerable
teaching experience, suggesting a workforce composed largely of mid-career and experienced
educators. The results imply that years of service contribute significantly to the development
of professional competence among teachers, as longer teaching experience allows educators to
enhance their instructional strategies, classroom management skills, communication abilities,
and understanding of diverse learner needs. These results are consistent with Pan and Cheng
(2023), who found that teachers' professional competence improves with years of service in the
department. Teaching experience enables educators to share insights, address challenges, and
collaboratively develop strategies for managing instructional stressors in inclusive classrooms.
Similarly, Buric (2020) reported that experienced teachers demonstrate higher self-efficacy and
more positive attitudes toward teaching students with special needs, and that many mature
teachers support inclusive education.

The teachers' position as an educator affects their competence in facilitating learning
and supporting socio-emotional development, as well as their professional competence in
fostering child development. The results reveal that the majority of the teacher respondents
hold the position of Teacher III, comprising 11 respondents or 35.48%. This is followed by
respondents classified under other teaching-related positions, comprising 10 respondents
(32.26%), 8 respondents (25.81%) who are Master Teachers, and only 2 respondents (6.45%)
who are Teacher . These findings indicate that most of the respondents occupy higher teaching
positions, suggesting that many have already gained substantial professional experience and
have met the qualifications required for career advancement. As a result, teachers in higher
positions are likely to have stronger pedagogical expertise and greater confidence in handling
the complex demands of special education teaching. These findings align with Demchenko et
al. (2021), who identified a positive relationship between teachers' competencies for inclusive
teaching, professional competencies, personality traits, and demographic factors such as
teaching experience and position. It suggests that higher teaching positions may contribute to
reducing difficulties in coping with instructional stressors, as teachers who have advanced in
rank often develop better coping strategies, emotional resilience, and problem-solving skills
through years of professional practice and exposure to various educational challenges (Majoko,
2019). Master Teachers, in particular, may be more capable of managing workload demands,
learner diversity, and instructional pressures due to their leadership roles and broader
professional experiences.

With regard to the various trainings and seminars attended, which is a significant factor
in understanding teachers' professional competence and their coping mechanisms to

3682



Teachers’ professional competence and their coping mechanisms in dealing with instructional stressors
in inclusive education in public schools by Dr. Ma. Lourdes Medel

instructional stressors in implementing inclusive education for learners with special needs, the
data reveal that the most commonly attended training is Differentiated Instruction Training,
with 12 responses or 28.57%. This is followed by SPED Basic Training with 8 responses or
19.05%. Assessment Accommodation Training and other related trainings both obtained 7
responses or 16.67%, while Behavior Management Training accounted for 6 responses or
14.29%. Meanwhile, only 2 responses, or 4.76%, indicated that no inclusive training or seminar
had been attended. The total frequency of 42 suggests that some respondents attended more
than one training or seminar related to inclusive education practices. These findings imply that
the majority of the respondents actively participate in professional development activities
related to inclusive education. Trainings such as differentiated instruction, behavior
management, and assessment accommodation provide teachers with essential competencies in
addressing diverse learner needs, adapting instructional strategies, and creating inclusive
classroom environments. These findings are consistent with Joyno (2025), indicating that
teaching and learning outcomes for students with special needs improve when educators
receive targeted training for specific disabilities, underscoring the value of continuous
professional development through seminars, workshops, and specialized training in special
education. Additionally, advanced academic training and specialization are associated with
decreased vulnerability to stress, particularly lower dependence (Candeias et al., 2021).
Educators who are more susceptible to instructional stressors are at increased risk of burnout,
fatigue, and exhaustion, and consequently, specialized training should also include strategies
for identifying and managing stress factors.

Level of professional competence among the respondents in handling inclusive education

Professional competence in inclusive education in Philippine public schools rests on
teachers' knowledge, skills, attitudes, and support systems needed to teach learners with
disabilities and diverse needs in regular classrooms. Inclusive education places high demands
on teachers' professional competence and their ability to manage instructional stressors in
diverse classrooms, and research shows that field-specific preparation in special or inclusive
education strengthens teachers' professional skills and confidence to respond to learners with
disabilities, while targeted stress-management supports their well-being and effectiveness
(Vantieghem et al., 2023).

The results revealed an overall average weighted mean of 3.52, interpreted as Very
Competent, indicating that the respondents generally possess a high level of competence in
managing inclusive classrooms and addressing the needs of learners with special educational
needs. This finding indicates that teachers possess the knowledge, skills, and attitudes required
for effective inclusive education. The indicator "Providing atmosphere that is friendly to both
learners with and without special needs" achieved the highest mean score, with a weighted
mean of 3.68 and a standard deviation of 0.48, reflecting a Very Competent rating. This was
followed by "Providing interventions of any learner with special needs," "Identifying the
strengths and weaknesses of learners with special needs," "Collaborating strategies and
techniques in handling learners with special needs with my colleagues," and "Coordinating
with well-trained teachers with regards to the strategies I apply inside the classroom to address
the needs of the learners," all with a weighted mean of 3.65 and interpreted as Very Competent.
These findings imply that the respondents highly value creating an inclusive and supportive
learning environment, collaboration with colleagues, and individualized interventions for
learners with special needs. Such competencies are important because they help foster learner
participation, improve academic and social development, and ensure that students with learning
needs receive appropriate support and attention inside the classroom.
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The indicators with the lowest mean scores are "Implementing the process on how to
handle a class catering to learners with special needs" (mean: 3.23, SD: 0.80, Competent),
"Using assistive technology for learners with special needs" (mean: 3.26, SD: 0.73, Very
Competent), and "Using appropriate assessment tools for learners with special needs" (mean:
3.32, SD: 0.83, Very Competent). Although these indicators still fall within the competent to
very competent level, the comparatively lower scores suggest that teachers may experience
challenges in technical and specialized aspects of inclusive instruction, particularly in
classroom implementation, technology integration, and assessment practices. These areas are
critical in inclusive education because effective use of assistive technology and appropriate
assessment tools can significantly improve learners' participation, performance, and
individualized support.

These findings imply that continuous professional development and specialized
training are necessary to further strengthen teachers' competencies in these areas. Enhancing
teachers' skills in instructional implementation, assistive technology, and learner assessment
can help improve the quality of inclusive education and better address the diverse needs of
students with learning difficulties. Overall, the high level of professional competence
demonstrated by the respondents reflects their commitment to inclusive teaching practices,
which positively contributes to creating supportive, learner-centered, and equitable educational
environments for all students. Various studies indicate that inclusive education teachers are
competent in knowledge and skills and demonstrate strong attitudes toward inclusion, regularly
applying inclusive strategies (Bermudo et al., 2025). Inclusive education teachers are often
highly competent because they possess a broad set of professional, pedagogical, and emotional
skills specifically geared toward meeting diverse learners' needs. Studies show that teacher
competence in inclusive settings is typically high, especially in areas such as classroom
management, collaboration, and differentiated teaching, which are critical for supporting
students with and without disabilities together in one classroom (Hermanto and Suparno,
2026). Reviews and empirical work highlight that these teachers can adapt curricula, modify
teaching strategies, and manage behavior in ways that create supportive, flexible learning
environments for all learners (Mangope and Major, 2023). Their competence is further
reinforced by motivation and self-efficacy, as teachers who feel confident and motivated show
stronger skills and more effective inclusive practices (Cafioso, 2025). However, many still feel
only moderately prepared, especially for individualized education plans and assistive
technologies, indicating that positive dispositions create a strong foundation but are not
sufficient without deeper pedagogical skills and support.

Level of coping mechanisms of the respondents on instructional stressors

Inclusive education teachers commonly experience high instructional stress, but many
use a mix of cognitive, social, and emotional coping strategies to manage stress and prevent
burnout.

Cognitive coping mechanisms

Coping mechanisms are essential in managing instructional stress experienced by
special education teachers, who often face high workloads, diverse learner needs, and
behavioral challenges. Research across several countries shows that effective coping is closely
linked to better well-being and job satisfaction among teachers. Results show an overall
average weighted mean of 3.42, classified as Very High, suggesting that respondents often use
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positive thinking, problem-solving, and mental coping strategies to manage instructional
stressors in inclusive classrooms. This suggests that the teachers possess strong cognitive
coping abilities that help them remain focused, resilient, and adaptive in handling the
challenges associated with teaching learners with diverse educational needs. "Try to look on
the bright side of things" received the highest mean score, with a weighted mean of 3.71 and a
standard deviation of 0.46, rated as Very High. "Cope with different solutions on difficult
issues" followed with a mean of 3.65 and a standard deviation of 0.49, while "Assure yourself
that things will get better" had a mean of 3.58 and a standard deviation of 0.50, both also rated
as Very High. These findings imply that the respondents strongly rely on optimism, problem-
solving, and positive self-assurance when dealing with instructional stressors, and such
cognitive coping mechanisms are important because they enable teachers to maintain emotional
stability, improve decision-making, and sustain motivation despite the demands of inclusive
education.

The indicators with the lowest mean scores were "Try to get the child to a special
classroom" (weighted mean: 2.90, standard deviation: 0.70, interpreted as High) and "Enlist
the support of the other children" (weighted mean: 3.23, standard deviation: 0.72, interpreted
as High). These two indicators garnered only a High rating, indicating that while teachers
demonstrate competence by encouraging peer support and recommending specialized
classroom placement when appropriate, these practices may not be implemented consistently
or comprehensively across all situations. This suggests that teachers possess sound professional
competence in addressing diverse learners' needs but still require further capacity-building and
confidence in applying more inclusive and collaborative intervention strategies, and that the
respondents are less likely to rely on transferring learners to separate classrooms or avoiding
deeper reflection on problems as coping strategies. These results align with the idea that
cognitive coping is closely linked to teachers' professional competence and resilience in
inclusive educational settings. Rismawati et al. (2025) found that coping strategies influence
several aspects of professional competence, as problem-focused coping increases compassion
satisfaction and reduces burnout, while avoidant coping raises secondary traumatic stress,
indicating that adaptive cognitive coping helps teachers manage the emotional and instructional
demands of special education. Similarly, Paquette and Rieg (2016) identified effective time
management and scheduled rest periods as common coping strategies that reduce stress and
prevent burnout among special education teachers.

Social coping mechanisms

Social support is one of the most consistently reported coping resources for inclusive
education teachers. Teachers often share concerns with colleagues, seek advice, and rely on
mentoring relationships to manage behavioral and instructional stressors (Issakah, 2021). The
overall weighted mean of 3.28, rated Very High, shows that respondents frequently seek
support from school leaders, parents, colleagues, specialists, and personal networks, suggesting
that teachers actively rely on interpersonal relationships and professional collaboration as key
strategies in managing instructional stressors in inclusive education settings. Among the
indicators, "Discuss the situation with the child's parents" received the highest mean score of
3.55 with a standard deviation of 0.51, rated Very High. This was followed by "Seek help from
teachers" (mean 3.52, SD 0.51) and "Discuss the situation with a specialist" (mean 3.48, SD
0.51), both also rated Very High. These findings imply that teachers highly value collaboration
and open communication with key stakeholders in addressing instructional stressors, as
engaging parents, colleagues, and specialists is essential in inclusive education because it
promotes shared responsibility, enhances problem-solving, and ensures that learners with
special needs receive coordinated support. Such collaborative practices also strengthen
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teachers' professional competence and reduce feelings of isolation in handling challenging
classroom situations.

"Keeping others from knowing how bad things really are" received the lowest mean
score (mean = 2.42, SD = 0.81), classified as Low. Both "Increase the number of support
personnel to visit your class" (mean = 3.10, SD = 0.47) and "Discuss the situation with
colleagues" (mean = 3.23, SD = 0.56) were classified as High. These results suggest that
respondents are least likely to conceal their instructional difficulties, indicating openness in
seeking help rather than withholding concerns. However, the relatively lower scores in
increasing support personnel and discussing issues with colleagues may reflect limitations in
available institutional support systems or time constraints that hinder regular collaboration. The
findings imply that strong social coping mechanisms are vital in enhancing teachers' resilience
and effectiveness in inclusive education, and that by actively seeking support from parents,
colleagues, and specialists, teachers are better able to address learners' diverse needs, manage
classroom challenges, and reduce instructional stress. Strengthening school-based
collaboration, improving access to support personnel, and fostering a culture of openness can
further enhance teachers' coping capacity. Administrative support, such as availability,
constructive feedback, and encouragement for professional growth, also functions as a crucial
coping resource, reducing stress and sustaining job satisfaction (Sattar et al., 2022). Social
coping is central for inclusive education teachers managing learners with special needs, as
teachers frequently seek collegial support by sharing concerns with co-workers, collaborating
on behavior management, and creating mentorship or collegial networks, which help them cope
with classroom demands and isolation (Dotimas, 2023; Issakah et al., 2021).

Emotional coping mechanisms

Emotional coping mechanisms directly influence the well-being and instructional
effectiveness of inclusive education teachers. Teachers who develop healthy emotional coping
strategies are better equipped to handle the complexities of inclusive classrooms, sustain their
motivation, and provide quality support to learners with special educational needs. The overall
weighted mean of 2.88, rated as High, indicates that teachers use emotional strategies to
manage classroom challenges with moderate frequency. The highest means were for "Hope
that the situation will get better soon" (mean = 3.32, SD = 0.48), "Write down your feelings"
(mean = 3.16, SD = 0.52), and "Share your feelings with children in class" (mean = 2.81, SD
=0.75), all rated as High. These findings suggest that teachers frequently rely on reflective and
optimistic emotional strategies to cope with instructional stressors, as writing down feelings
and maintaining hope reflect positive emotional regulation, which is important in reducing
stress and maintaining professional composure.

The lowest mean scores were recorded for "Try to keep your feelings to yourself"
(mean: 2.45, SD: 0.72, interpreted as Low) and "Apply for sick or vacation leave" (mean: 2.65,
SD: 0.88, interpreted as High). These results indicate that respondents prefer to express their
emotions rather than suppress them. The findings imply that emotional coping mechanisms
play a significant role in how inclusive education teachers manage stress related to classroom
demands. While positive strategies such as reflection and maintaining hope contribute to
emotional resilience, the presence of higher stress-related responses such as taking leave
highlights the need for institutional support systems. Strengthening emotional support
programs, wellness initiatives, and counseling services within schools can help teachers better
regulate emotions and sustain their well-being. Disruptive and harmful student behaviors are
major sources of stress among teachers, reinforcing the need for effective emotional coping
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strategies in classroom management (Amistad and Muller, 2020). In addition, Rismawati et al.
(2025) noted that emotion-focused coping enhances compassion satisfaction and reduces
burnout, while avoidant coping increases secondary traumatic stress.

Test of significant relationship between professional competence and coping with instructional
stressors among inclusive education teachers

Inclusive teachers' professional competence shapes how they cope with instructional
stressors in inclusive classrooms. Teachers who are more competent are better equipped to
apply appropriate instructional strategies, manage classroom behavior, and adapt teaching
approaches, thereby reducing stressors and enhancing their ability to cope with instructional
demands. The results show a correlation value of 0.26, indicating a weak positive relationship
between the two variables. This means that as professional competence increases, coping
mechanisms for instructional stressors also tend to increase, although the relationship is
relatively weak. The p-value of 0.000, which is less than the level of significance, led to the
rejection of the null hypothesis (HO1), indicating that there is a statistically significant
relationship between professional competence and coping with instructional stressors.

These findings suggest that professional competence significantly influences how
teachers manage instructional stressors in inclusive education settings. Although the
relationship is weak, the positive direction suggests that teachers who demonstrate higher levels
of competence in handling inclusive education tasks are also more likely to employ effective
coping strategies when dealing with classroom challenges. This highlights that competence
gained through training, experience, and specialization contributes to better psychological and
instructional preparedness in managing diverse learners with special needs. This significant
relationship underscores the need to strengthen both professional competence and coping
mechanisms among inclusive education teachers, as greater competence enables teachers to
use effective instructional strategies, manage classroom behavior, and adapt their teaching,
which reduces stress and improves their ability to meet instructional demands. Likewise,
effective coping mechanisms support teachers in maintaining emotional stability, resilience,
and motivation, which are essential in sustaining inclusive classroom practices. For students
with learning needs, this translates to more consistent instructional support, improved learning
experiences, and a more stable and responsive learning environment. Overall, the findings
underscore the interconnected role of professional competence and coping mechanisms in
promoting effective inclusive education practice.

Test of significant relationship between professional competence and coping with instructional
stressors when grouped according to the profile of the respondents

Inclusive teachers show strong commitment and generally positive attitudes toward
inclusive education, but their professional competence is constrained by gaps in specialized
knowledge, training, and systemic support. Clear competency standards, sustained professional
development, and better-resourced, collaborative school environments are consistently
highlighted as essential to strengthening inclusive practice across public schools in the
Philippines, and eventually to reducing instructional stressors and boosting teachers' coping
mechanisms (Olayvar, 2022).

The results present the significant relationship between the profile variables of the
respondents and their professional competence and coping mechanisms toward instructional
stressors among inclusive education teachers. Results revealed that all profile variables
obtained p-values lower than the 0.05 level of significance, indicating that the relationships are
statistically significant. Thus, the null hypothesis was rejected in all variables. In terms of
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professional competence, trainings and seminars attended obtained the highest correlation
value (r = 0.41), interpreted as a moderate positive correlation, followed by teaching position
(r = 0.34). This indicates that teachers who actively participate in professional development
activities and those occupying higher teaching positions tend to demonstrate greater
competence in inclusive education. Meanwhile, age, gender, highest educational attainment,
and years of service showed weak positive correlations, suggesting that these variables still
contribute to teachers' professional competence, although to a lesser degree.

In terms of the inclusive education teachers' coping mechanisms toward instructional
stressors, trainings and seminars attended also obtained the highest correlation (r = 0.39),
followed by teaching position (r = 0.31), both interpreted as moderate positive correlations.
This implies that teachers who attend more trainings and seminars are better equipped with
strategies and skills in managing instructional stressors encountered in inclusive classrooms,
and teachers with higher positions may also possess stronger coping abilities due to greater
professional exposure and experience. These findings further imply that professional
competence and coping mechanisms are influenced by both personal and professional
characteristics of teachers. The results align with the study of Candeias et al. (2020), in which
teachers with more academic and professional training, including specialization in special
education, show less vulnerability to stress, greater resilience, and better professional
performance, suggesting that competence buffers the impact of new inclusive demands.
Preparedness for inclusive education is strongly and positively related to teachers' coping
mechanisms, as highly prepared non-SPED teachers report high use of professional coping
strategies such as collaboration, continuous learning, and seeking support, which help them
navigate diverse instructional challenges (Yburan and Tantiado, 2025). Teachers' professional
competence and their coping strategies also predict burnout, as teachers who use more effective
interpersonal coping, such as conflict reduction and relationship-building, experience fewer
burnout symptoms, underlining the competence-coping link in managing stressful interactions
in inclusive schools (Pavlidou et al., 2020).

Taken together, the findings of this study demonstrate that the thirty-one (31) inclusive
education teacher-respondents are predominantly female, within the early to middle stages of
their careers, highly educated, experienced, and actively engaged in professional development,
and that these demographic characteristics converge to shape both their professional
competence and their coping mechanisms toward instructional stressors. The respondents
exhibited a Very Competent overall level of professional competence, with an average
weighted mean of 3.52, particularly excelling in fostering inclusive classroom atmospheres and
collaborative intervention, while showing relatively lower, though still competent,
performance in technical areas such as assistive technology use and assessment. Their coping
mechanisms were strongest in the cognitive domain, with an overall weighted mean of 3.42
interpreted as Very High, followed by social coping at 3.28, also Very High, and emotional
coping at 2.88, interpreted as High, revealing a general reliance on optimism, problem-solving,
and collaborative help-seeking over emotional suppression or avoidance. The statistically
significant, though weak, positive correlation of 0.26 between professional competence and
coping mechanisms, together with the significant moderate correlations associated with
training participation and teaching position, affirm that professional growth and coping
capacity are interdependent and are further shaped by demographic and professional profile
variables. These results directly address the objectives of the study by establishing empirical
evidence of the profile, competence level, coping level, and the interrelationship among these
constructs among inclusive education teachers. The findings contribute to the broader field of
inclusive education by underscoring the critical role of continuous professional development,
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specialized training, and institutional support systems in simultaneously strengthening teacher
competence and resilience against instructional stressors. These insights provide a substantive
empirical foundation for the recommendations and conclusions to be presented in the
succeeding chapter, particularly with regard to the design of targeted training programs, the
enhancement of institutional support mechanisms, and the formulation of policies that promote
sustainable and effective inclusive education practice.

CONCLUSION

The findings indicate that inclusive education teachers’ professional competence and
coping mechanisms are closely linked in managing instructional stressors. They also show that
these teachers are effective and adaptable when addressing the needs of students with special
needs. The weak positive relationship between competence, coping mechanisms, and profile
variables suggests that personal and professional characteristics slightly influence teachers’
ability to manage stress, and that teaching position and inclusive trainings attended highlight
the importance of professional development and contextual support in strengthening teachers’
competence and coping capacities for effective inclusive education practices, which is aligned
with the principles of the Theory of Coping-Competence-Context or the 3C Theory. Based on
the findings and conclusions, the researcher presents the following recommendation: division
and regional officials, together with school principals, should fully support the implementation
of the proposed professional development plan by providing continuous training, technical
assistance, funding, and monitoring programs that enhance inclusive education teachers’
professional competence and coping mechanisms in managing instructional stressors.

REFERENCES

Abellana, M. B., Larrazabal, D. A., Torres, M. P., Linox, D., & Cabigon, A. F. (2023). Coping
mechanism employed by special education teachers in teaching special needs learners. 3(4),
157-173.
https://www.researchgate.net/publication/374754657 Coping Mechanism Employed by Sp
ecial Education Teachers in Teaching Sp

Adipat, S., & Chotikapanich, R. (2022). Sustainable Development Goal 4: An education goal
to achieve equitable quality education. Academic Journal of Interdisciplinary Studies, 11(6),
174. https://doi.org/10.36941/ajis-2022-0159

Agyapong, B., Brett-MacLean, P., Burback, L., Agyapong, V., & Wei, Y. (2023). Interventions
to reduce stress and burnout among teachers: A scoping review. International Journal of
Environmental Research and Public Health, 20. https://doi.org/10.3390/ijerph20095625

Amistad, M., & Muller, C. (2020, January 22). Students' problem behaviors as sources of
teacher stress in special needs schools for individuals with intellectual disabilities. Frontiers in
Education.

Antoniou, A.-S., Efthymiou, V., Polychroni, F., & Kofa, O. (2020). Occupational stress among
mainstream and special-needs primary school teachers and its relationship to self-efficacy.
Educational Studies, 1-18. https://doi.org/10.1080/03055698.2020.1837080

Bermudo, H., Reyes, N., Cabigon, A., & Pinili, L. (2025). Preparedness of Filipino high school
educators for inclusive education of students with special needs. Journal of Humanities and

3689



PANTAO
(International Journal of the Humanities and Social Sciences)
VYolume 5, Issue 3
ISSN 3028-0877 | e-ISSN 3155-6043 | DOI 10.69651/2022P1JHSS

Social Sciences Studies. https://www.al-
kindipublisher.com/index.php/jhsss/article/view/10428

Braun-Lewensohn, O. (2016). Managing stress in schools: Teachers coping with children in
special education. International Journal on Disability and Human Development, 15(1).
https://doi.org/10.1515/ijdhd-2014-0031

Brown, J. (2019, March 12). What really causes special education teachers to burn out?
Education Week.

Buntad, J., & Lamanilao-Agdana, F. (2025). Challenges and coping mechanisms of special
education (SpEd) teachers in Socorro Central Elementary School and Sped Center.
International  Journal of Multidisciplinary Research and Growth Evaluation.
https://www.allmultidisciplinaryjournal.com/search?q=MGE-2025-4-073 &search=search

Busch, T. W. (2020). Teaching students with learning disabilities: Perceptions of first-year
teachers, all about  learning  disabilities and  ADHD. LD Online.
https://www.ldonline.org/article/5791/

Cancio, E. J., Larsen, R., Mathur, S. R., Estes, M. B., Johns, B., & Chang, M. (2018). Special
education teacher stress: Coping strategies. Education and Treatment of Children, 41(4), 457—
481. https://doi.org/10.1353/etc.2018.0025

Cafioso, M. J. (2025). Teachers’ motivation, self-efficacy, and competence in teaching in an
inclusive  classroom. International = Multidisciplinary = Research  Journal, 6(4).
https://doi.org/10.54476/ioer-imrj/004112

Candeias, A., Galindo, E., Calisto, 1., Borralho, L., & Reschke, K. (2020). Stress and burnout
in teaching. Study in an inclusive school workplace. Health Psychology Report, 9, 63 - 75.

https://hpr.termedia.pl/Stress-and-burnout-in-teaching-Study-in-an-inclusive-school-
workplace,127350,0,2.html

Casia, A., Pinili, L., Tenerife-Caiiete, J., Espina, R., Abelgas, L., Afiora, H., Capuno, R., &
Afiero, M. (2026). Examining the mental health challenges of SPED teachers and their coping

mechanisms. Pantao (International Journal of the Humanities and Social Sciences).
https://doi.org/10.69651/pijhss0501702

Chowdhury, M. R. (2019). What 1is coping theory? PositivePsychology.com.
https://positivepsychology.com/coping-theory/

Cooc, N. (2019). Teaching students with special needs: International trends in school capacity
and the need for teacher professional development. Elsevier, 27-41.

Crispel, O., & Kasperski, R. (2019). The impact of teacher training in special education on the

implementation of inclusion in mainstream classrooms. International Journal of Inclusive
Education, 25, 1079 - 1090. https://doi.org/10.1080/13603116.2019.1600590

3690



Teachers’ professional competence and their coping mechanisms in dealing with instructional stressors
in inclusive education in public schools by Dr. Ma. Lourdes Medel

Demchenko, 1., Maksymchuk, B., Bilan, V., Maksymchuk, I., & Kalynovska, 1. (2021).
Training future physical education teachers for professional activities under the conditions of
inclusive education. BRAIN. Broad Research in Artificial Intelligence and Neuroscience,
12(3), 191-213. https://brain.edusoft.ro/index.php/brain/article/view/1176

Department of Education. (2017, 17 November). Inclusion: Core principle of the K to 12 basic
education programs. Quezon City, Philippines.

DeShazer, M., Owens, J. S., & Himawan, L. K. (2023). Understanding factors that moderate
the relationship between student ADHD behaviors and teacher stress. School Mental Health,
15(3), 722-736. https://doi.org/10.1007/s12310-023-09586-x

Dotimas, J. (2023). Level of work-related stress and coping mechanism of special education
teachers. AIDE Interdisciplinary Research Journal. https://journal.aide-inc.net/index.php/aide-
irj/article/view/62

Eddy, C., Herman, K., & Reinke, W. (2024). Stress management programs for special
education teachers. Journal of Emotional and Behavioral Disorders, 32, 72 - &0.
https://doi.org/10.1177/10634266241234917

Edward, C. J., Larsen, R., Mathur, S. R., & Chang, M. (2018, November). Special education
teacher stress: Coping strategies. ResearchGate; Project MUSE.
https://www.researchgate.net/publication/328279739 Special Education Teacher Stress Co
ping_Strategies

Elbaum, B. E., Vaughn, S., Hughes, M. T., & Moody, S. W. (1999). Grouping practices and
reading outcomes for students with disabilities. Exceptional Children, 65, 399—415.

Essa, H. A.-G., & El-Zeftawy, A. M. (2015). Teachers’ knowledge, attitudes, and reported
strategies to assess and support students with learning difficulties. IOSR Journal of Nursing
and Health Science (IOSR-JNHS), 79-92.

Estorninos, J. B. (2025). Special education teachers’ attitudes and challenges experienced in
individualized education program preparation in the City of Dasmarifias. Journal of Education
and Liberal Studies, 2(1), 1-1. https://ejournals.ph/article.php?id=25901

Fuchs, D., & Vaughn, S. (2014). What is intensive instruction, and why is it important?
TEACHING Exceptional Children, 46, 13—18.

Herman, K. C., Hickmon-Rosa, J., & Reinke, W. M. (2018). Empirically derived profiles of
teacher stress, burnout, self-efficacy, and coping and associated student outcomes. Journal of
Positive Behavior Interventions, 20(2), 90—-100. https://doi.org/10.1177/1098300717732066

Herman, K. C., Sebastian, J., Eddy, C. L., & Reinke, W. M. (2023). School leadership, climate,
and professional isolation as predictors of special education teachers’ stress and coping
profiles. Journal of Emotional and Behavioral Disorders, 31(2), 120-131.
https://doi.org/10.1177/10634266221148974

3691



PANTAO
(International Journal of the Humanities and Social Sciences)
VYolume 5, Issue 3
ISSN 3028-0877 | e-ISSN 3155-6043 | DOI 10.69651/2022P1JHSS

Hernando-Malipot, M. (2022, May 29). DepEd issues “Child Find” policy for learners with
disabilities. Manila Bulletin. https://mb.com.ph/2022/5/29/deped-issues-child-find-policy-for-
learners-with-disabilities

Issakah, A., Nyame, 1., & Abu, F. (2021). Perceived stress and coping mechanisms among
teachers in three special schools in the northern parts of Ghana. Universal Journal of
Psychology. https://doi.org/10.13189/ujp.2021.090201

Jabeen, F., Khan, H., & Gohar, S. (2025). Emotional labor strategies, burnout, and mental
health among special education teachers. The Critical Review of Social Sciences Studies.
https://thecrsss.com/index.php/Journal/article/view/812

Jennings, P. A., Doyle, S., Oh, Y., Rasheed, D., Frank, J. L., & Brown, J. L. (2019). Long-term
impacts of the CARE program on teachers’ self-reported social and emotional competence and
well-being. Journal of School Psychology, 76, 186-202.
https://doi.org/10.1016/j.jsp.2019.07.009

Jeon, H.-J., Diamond, L., McCartney, C., & Kwon, K.-A. (2021). Early childhood special
education teachers’ job burnout and psychological stress. Early Education and Development,
33(8), 1-19. https://doi.org/10.1080/10409289.2021.1965395

Jiang. (2025). Perceived social support and burnout in special education teachers: The
mediating roles of professional competence and work stress. TPM — Testing, Psychometrics,
Methodology in Applied Psychology, 32(S9 (2025): Posted 15 December), 1449-1458.
https://tpmap.org/submission/index.php/tpm/article/view/3502

Joyno, A. (2025). Development of research tool for inclusive education in the Philippine
context. International Journal of Innovative Research in Multidisciplinary Education.
https://doi.org/10.58806/1jirme.2025.v414n03

Karim, A., & Jamal, M. (2025). Occupational stress and coping strategies among five special
education teachers in Selangor. Journal Pemikir Pendidikan.
https://jurcon.ums.edu.my/ojums/index.php/jurnal-pemikir-
pendidikan/article/view/6923/4252

Kasim, M., & Rathakrishnan, M. (2025, April 12). Enhancing teachers’ resilience in special
needs education. https://www.researchgate.net/profile/Mohan-

Rathakrishnan/publication/390726491 Enhancing_ Teachers

Kazachiner, O. (2020). Developing philology teachers’ inclusive competence in postgraduate
education. https://doi.org/10.34142/2709-7986.2020.25.1.03

Kebbi, M., & H-Roub, A. (2018). Stress and coping strategies used by special education and
general classroom teachers. International Journal of Special Education, 33(1), 34 — 61.

Kiel, E., Heimlich, U., Markowetz, R., Braun, A., & Weil}, S. (2016). How to cope with stress
in special needs education? Stress-inducing dysfunctional cognitions of teacher students: The

3692



Teachers’ professional competence and their coping mechanisms in dealing with instructional stressors
in inclusive education in public schools by Dr. Ma. Lourdes Medel

perspective of professionalisation. European Journal of Special Needs Education, 31(2), 202—
219. https://doi.org/10.1080/08856257.2015.1125693

Kim, J., Shin, Y., Tsukayama, E., & Park, D. (2020). Stress mindset predicts job turnover
among  preschool teachers. Journal of School Psychology, 78, 13-22.
https://doi.org/10.1016/j.jsp.2019.11.002

Kivak, R. (2024). Transactional model of stress and coping. EBSCO Information Services,
Inc.; EBSCO. https://www.ebsco.com/research-starters/psychology/transactional-model-
stress-and-coping

Kumar, J., & Dev, S. (2015). Teachers’ perceptions of the integration of learning-disabled
students into regular classrooms: A study in schools in Dubai and Abu Dhabi. 2nd Global
Conference on Business and Social Sciences, 17 — 18.

Mangope, B., Major, T., Kuyini, A., & Alhassan, M. (2023). Norwegian teachers:
Competencies perceived as important for inclusive education. International Journal of
Inclusive Education, 29, 901 - 918. https://doi.org/10.1080/13603116.2023.2245478

Lazarus, R., & Folkman, S. (1984). Transactional model - an overview | ScienceDirect Topics.
www.sciencedirect.com. https://www.sciencedirect.com/topics/psychology/transactional-
model

Logsdon, A. (2020, July 15). How to teach a child with learning disabilities. Very Well Family.

Macabenta, J., Manubag, C., Tabanag, J., Villegas, N., Villegas, T., & Cabanilla, A. (2023).
Inclusive education: Lived experiences of 21st century teachers in the Philippines. International

Journal for Research in  Applied Science and Engineering Technology.
https://doi.org/10.22214/ijraset.2023.48982

Magallanes, C., Dulan, J., Masiado, P., Pasaol, K., & Ignacio, D. (2025). The experiences of
SPED teachers from rural areas in handling students with special needs. Journal of
Interdisciplinary Perspectives. https://jippublication.com/index.php/jip/article/view/196

Majoko, T. (2019). Teacher key competencies for inclusive education: Tapping pragmatic
realities of Zimbabwean special needs education teachers. SAGE Open, 9(1),
215824401882345. https://doi.org/10.1177/2158244018823455

Moore, B., Carroll, R., Sears, J., McLeod, A., & Winslade, M. (2025). Supporting pre-service
teacher wellbeing: The impact of mentors and third space supports in professional experience.
Springer Proceedings in Behavioral & Health Sciences, 155—169. https://doi.org/10.1007/978-
981-95-1936-1 11

Motivation and emotion/Book/2013/Transactional model of stress and coping - Wikiversity.
(2013). Wikiversity.org.
https://en.wikiversity.org/wiki/Motivation_and emotion/Book/2013/Transactional model of
_stress_and coping

Muega, M. G. (2019, May). Inclusive education in the Philippines: Through the eyes of
teachers, administrators, and parents of children with special needs. ResearchGate, pp. 5-28.

3693



PANTAO
(International Journal of the Humanities and Social Sciences)
VYolume 5, Issue 3
ISSN 3028-0877 | e-ISSN 3155-6043 | DOI 10.69651/2022P1JHSS

Munnik, E., Smith, M., & Simons, A. (2022). Occupational stress and coping strategies in
health professions academics at a historically disadvantaged institution in South Africa.
Southern  African Journal of Social Work and Social Development, 34.
https://doi.org/10.25159/2708-9355/10316

Nusser, L. (2021). Learning at home during COVID-19 school closures—How do German
students with and without special ISSN: 2945-4190

Obbarius, N., Fischer, F., Liegl, G., Obbarius, A., & Rose, M. (2021). A modified version of
the transactional stress concept according to Lazarus and Folkman was confirmed in a

psychosomatic inpatient sample. Frontiers in Psychology, 12(1).
https://doi.org/10.3389/fpsyg.2021.584333

Oberle, E., & Schonert-Reichl, K. A. (2016). Stress contagion in the classroom? The link
between classroom teacher burnout and morning cortisol in elementary school students. Social
Science & Medicine, 159(159), 30-37. https://doi.org/10.1016/j.socscimed.2016.04.031

O'Connor, E., Yasik, A., & Horner, S. (2016). Insights in learning disabilities. SAGE
Publications, 7-18.

Olayvar, S. R. (2022). Effects of teachers’ demographic characteristics and self-perceived
competencies on their self-efficacy in implementing inclusive education. International Journal
of Instruction, 15(4), 385-394. https://doi.org/10.29333/1j1.2022.15421a

Osero, P. O. (2016). Challenges teachers encounter in implementing inclusive education in
public primary schools in Kenya. International Journal for Innovation Education and Research.
Vol. 10, Issue 1, pp: (211-232), Month: January - March 2022, Available at:
www.researchpublish.com

Pallabi Mund. (2016). Kobasa concept of hardiness. International Research Journal of
Engineering, IT & Scientific Research, 2(1), 34-40.
https://sloap.org/journals/index.php/irjeis/article/view/243

Pavlidou, K., Alevriadou, A., & Antoniou, A.-S. (2020). Professional burnout in general and
special education teachers: The role of interpersonal coping strategies. European Journal of
Special Needs Education, 37(2), 1-15. https://doi.org/10.1080/08856257.2020.1857931

Paquette, K. R., & Rieg, S. A. (2016). Stressors and coping strategies through the lens of Early
Childhood/Special Education pre-service teachers. Teaching and Teacher Education, 57, 51—
58. https://doi.org/10.1016/j.tate.2016.03.009

Qiu, S., Qiu, J., Xu, J., & Wang, L. (2025). Effective emotion regulation and positive

psychological capital as coping strategies to alleviate teacher burnout: A narrative review.
Frontiers in Psychology, 16. https://doi.org/10.3389/fpsyg.2025.1639037

3694



Teachers’ professional competence and their coping mechanisms in dealing with instructional stressors
in inclusive education in public schools by Dr. Ma. Lourdes Medel

Rahmani, H., Olejniczak, A., & Weckman, G. (2025). AGE: Age-Gender effect on faculty
career progression in American universities. IEEE Transactions on Big Data, 11, 606-619.
https://doi.org/10.1109/tbdata.2024.3423726

Rismawati, R., Hidayat, N., Estu, B., Ardina, K., & Givency, S. (2025). Coping strategy: A
study on professional quality of life (ProQOL) among special education teachers. Journal An-
Nafs: Kajian Penelitian Psikologi, 10(2), 123—138. https://doi.org/10.33367/psi.v10i2.8114

Rudiyati, S. et. al. (2017). Teachers’ knowledge and experience dealing with students with
learning disabilities in inclusive elementary school. Advances in Social Sciences, Education
and Humanities Research, 66, 272 - 278.

Sabanal, M., Reyes, N., Cabigon, A., & Tenerife-Cafiete, J. (2025). Inclusive education in
Philippine secondary schools: Teachers' readiness and competencies study. Research in Social
Sciences. https://doi.org/10.53935/26415305.v813.369

Sanchez, S., Chua, L., & Melgar, R. (2021). Exploring the lived experiences of inclusive
education teachers handling students with intellectual disability: A mixed method approach.
European Scientific Journal, ESJ, 17. https://doi.org/10.19044/esj.2021.v17n12p90

Sanchez, S. R. (2019). Lived experiences of inclusive education students with intellectual
disabilities. Cebu Normal University.

Sattar, K., Yusoff, M., Arifin, W., Yasin, M., & Nor, M. (2022). Effective coping strategies
utilized by medical students for mental health disorders during undergraduate medical

education-a scoping review. BMC Medical Education, 22.
https://link.springer.com/article/10.1186/s12909-022-03185-1

Schwartz, A. E., Hopkins, B. G., & Stiefel, L. (2021). The effects of special education on the
academic performance of students with learning disabilities. Journal of Policy Analysis &
Management, 480-520.

Sebastian, J., Aguayo, D., Yang, W., Reinke, W. M., & Herman, K. C. (2024). Single-item
principal stress and coping measures: Concurrent and predictive validity and comparisons to
teacher —measures. School Psychology (Washington, D.C.), 39(3), 336-347.
https://doi.org/10.1037/spq0000555

Sneyers, E., Jacobs, K., & Struyf, E. (2016). Impact of an in-service training in neurocognitive
insights on teacher stress, teacher professionalism, and teacher-student relationships. European
Journal of Teacher Education, 39(2), 253-266.
https://doi.org/10.1080/02619768.2015.1121985

Special education teachers’ emotional well-being and work-related stressors in the school
environment - ProQuest. (n.d.). WWWw.proquest.com.
https://www.proquest.com/openview/9672565313715ace7b12c4tbe2ct4322/17pq-
origsite=gscholar&cbl=18750&diss=y

Susanto, V., & Nurul Hartini. (2024). Group counseling about coping stress strategy in special

needs  teachers. Psikostudia/Psikostudia: Jurnal  Psikologi, 13(1), 50-50.
https://doi.org/10.30872/psikostudia.v13i1.12858

3695



PANTAO
(International Journal of the Humanities and Social Sciences)
VYolume 5, Issue 3
ISSN 3028-0877 | e-ISSN 3155-6043 | DOI 10.69651/2022P1JHSS

Tagyamon, J., Andan, R., Aranas, M., Asma, M., Bucog, V., Espiritu, S., Juarez, M., Limpag,
G., Odever, M., Serdan, R., Sumampong, M., Villanueva, M., & Cabello, C. (2025). Inclusive
education implementation in the Philippines: A systematic review. Psychology and Education:
A Multidisciplinary Journal. https://doi.org/10.70838/pemj.440204

Udgaonkar, S. R. (2018). Influence of gender and age of teachers on teaching: Students
perspective. International Journal of Current Microbiology and Applied Sciences, 2436-2441.

Valencia, A. V., & Ambalong, M. (2025). Special education teachers’ coping strategies and
their job satisfaction. Psychology and Education: A Multidisciplinary Journal, 46(5), 516-536.
https://doi.org/10.70838/pemj.460501

Vantieghem, W., Roose, 1., Goosen, K., Schelthout, W., & Van Avermaet, P. (2023). Education
for all in action: Measuring teachers’ competences for inclusive education. PLOS ONE, 18.
https://doi.org/10.1371/journal.pone.0291033

Vergara, M., Pinili, L., Reyes, N. R. D., Sitoy, R., Espina, R., & Saladaga, L. (2025). Teachers’
preparedness for inclusive education: Analyzing knowledge, confidence, and classroom

management.  International  Journal of  Educational Studies, 8(2), 54-64.
https://doi.org/10.53935/2641533x.v8i2.323

Vergou, M., et.al. (2018). Learning disabilities and disruptive behavior: Research of observing
students in primary school. International Journal of School and Cognitive Psychology, 5(3).

Walsh, M. (2018, May). Dominican University of California. Dominican Scholar.
https://doi.org/10.33015/dominican.edu/2018.EDU.ST.01

Wu, J. R, Chan, F., Iwanaga, K., Myers, O. M., Hulya Ermis-Demirtas, & Bloom, Z. D. (2025).
The transactional theory of stress and coping as a stress-management model for students at
Hispanic-serving  universities.  Journal of American  College  Health, 1-8.
https://doi.org/10.1080/07448481.2025.2461598

www.wisdomlib.org. (2025, August 9). Transactional theory of stress: Significance and

symbolism.  Wisdomlib.org.  https://www.wisdomlib.org/concept/transactional-theory-of-
stress

3696



Teachers’ professional competence and their coping mechanisms in dealing with instructional stressors
in inclusive education in public schools by Dr. Ma. Lourdes Medel

Xu, N., Chen, P., Lang, R., Kong, L.-L., & Qu, H. (2021). The effect of Chinese special
education teachers’ competence on their occupational well-being: The mediating effect of

resilience. International Journal of Disability, Development and Education, 1-16.
https://doi.org/10.1080/1034912x.2021.1975263

Yburan, P., & Tantiado, R. (2025). Non-SPED teachers' preparedness and coping mechanisms
in inclusive education. INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY
RESEARCH AND ANALYSIS. https://doi.org/10.47191/ijmra/v8-105-39

Zulfija, M., Indira, O., & Elmira, U. (2023). The professional competence of teachers in
inclusive education. Procedia - Social and Behavioral Sciences, 89, 549-554.
https://doi.org/10.1016/j.sbspro.2013.08.892

3697



