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ABSTRACT

The study seeks to assess the reading comprehension abilities of the Grade 12 learners of St.
William’s Academy and analyze the impact of the Project READS+ intervention program on
the performance of such skills. The research applied the methodology based on multiple
dimensions and a pretest-posttest design for one group; the research consisted of 45
respondents who were randomly selected according to the stratified random sampling. The data
were gathered by means of a self-developed reading comprehension test and semi-structured
interview guide.There has been an improvement in the students’ reading comprehension ability
based on their mean scores, which improved from high (12.93) to very high (16.13). The
statistical test performed using the paired sample t-test method yielded a result that the value
of p <.001 and hence rejected the null hypothesis. This means that the program has achieved
its purpose in all aspects of study. Four themes were revealed through qualitative analysis in
relation to challenges faced by the respondents, namely, cognitive exhaustion and vocabulary
barrier, psychological pressure and time anxiety, contextual decoding and digital scaffolding,
and navigational skill and pattern recognition. Even though they struggled with complex
vocabulary and limited time, the students say that the process became easier through
metacognitive scaffolding, which includes summary and contextual decoding, among others.
Based on the results from this study, it has been established that the READS+ project is a
successful initiative designed to prepare senior secondary school learners for college entry. The
following recommendation is presented: the READS+ program needs to be integrated into the
curriculum and teaching training programs.
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INTRODUCTION

In today’s globalized world, students need strong reading comprehension skills,
especially in English as a second or foreign language, to succeed academically. Reading
comprehension skills help develop higher-level thinking skills, brain development, lifelong
learning skills, and academic success. Since the COVID-19 pandemic, many studies carried
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out internationally indicate significant decreases in literacy attainment levels. According to the
findings of the OECD's PISA 2022 results, the mean score in reading literacy skills in OECD
countries has fallen about ten points since 2018 (OECD, 2023). The study presents a significant
fall in literacy skills among students (OECD, 2023). It has become more important than ever
to implement literacy programs effectively to improve learners’ comprehension skills.
Moreover, the Global Education Monitoring Report 2023 by UNESCO presents that English
remains a widely used language of instruction in many developing countries.

In spite of all the above educational changes and policies, many students across the
world continue facing difficulties in learning how to read. As per the laws of the country, which
include the 1987 Constitution, the Filipino and English languages are the subjects taught in
schools (Philippine Constitution, 1987). In result of that, the government initiated a new K-12
policy using the 2013 Enhanced Basic Education Act (Republic Act No. 10533), which aimed
to improve students' fundamental abilities, including English reading, starting from
kindergarten to garde twelve. Despite all the reforms, the problem remains persistent.
Assessment results showed that only a quarter of high school graduates have sufficient English
reading competence, although this number is slightly better than before. Moreover, according
to international assessments, the Philippines remains among the lowest performing countries
in terms of reading ability among almost eighty participating countries, even being poorer than
other industrialized nations in the field under analysis. Unfortunately, reading instruction faces
numerous problems, even after shutting down schools during the coronavirus pandemic.
According to the latest World Bank (2022) report, 90% of Filipino children are deficient in
fundamental reading skills before turning ten years old.

In the Cordillera Administrative Region (CAR), where Kalinga Province is located, the
learning system faces both nationwide issues and regional challenges to learning. Kalinga is a
dominant linguistic province populated by indigenous people who use the indigenous
languages, such as Kalinga and Ilocano, alongside the Filipino and English languages.
Therefore, implementing the MTB-MLE policy, DepEd Order No., becomes challenging. 74,
s. 2009, promoting the use of the mother tongue throughout the preliminary learning phase and
the English language during the succeeding learning stages. Hence, such a change makes things
difficult for a lot of learners, especially in distant areas. Based on the 2022 NAT result in CAR,
the English language reading skill of the senior high school learners falls below the national
mean because of a lack of teaching materials, reading materials, and subject teachers' training
(DepEd-CAR, 2023).

At the local level, inside the Municipality of Tabuk, Kalinga, St. William’s Academy,
Bulanao, Inc. serves a separate race of pupils coming from diverse social environments,
regardless of being from rural or urban communities. Since it is a private Catholic educational
institution that offers the K-12 learning curriculum, the educational institution encounters
several problems concerning the ability of Grade 12 pupils to comprehend reading materials,
particularly those subjects wherein extensive English academic literature engagement is
necessary, such as Literature and Practical Research. According to her personal experience as
an intern in the school during the year 2022 and as a full-time teacher in the Academic Year
2025-2026, she has noted that the same issue of reading comprehension difficulties persists.

Although reading methods were identified as effective facilitators of reading
comprehension by prior research, very few publications have been developed on how reading
strategies may facilitate comprehension skills development for senior high school learners
living in multilingual and rural communities within the Philippines. Such an argument can be
seen in the study of Batac (2024), which suggests that the use of metacognitive strategy is
moderately beneficial in enhancing reading comprehension skills among Grade 11 technical-
vocational learners in the Philippines. Similarly, Bernardo and Mante-Estacio (2023) noted that
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Filipino high school learners who are aware of metacognitive strategies have better results in
terms of reading proficiency using the PISA data set.

Despite the above discussion, however, there are very few studies that have been done
on the reading comprehension skills of senior high school learners within the rural context
characterized by a number of different languages in academic subjects in English. Moreover,
there are only a few studies that have considered demographic variables which may influence
the reading comprehension skills of the target learners. Therefore, there exists an important gap
that needs to be filled through the study of grade 12 learners of St. William’s Academy.

Statement of the Problem

This study seeks to assess the extent of the reading comprehension level of Grade 12
learners at St. William’s Academy. Specifically, it answers the following questions:

1. What is the extent of the reading comprehension level of Grade 12 learners when
subjected to the intervention program through the Project READS?

2. Is there a significant difference between the reading comprehension level of Grade 12
learners when classified by strand?

3. What were the learners' experiences during the administration of the pre-test,
intervention, and posttest?

METHODOLOGY

A multi-dimensional research design was employed in this investigation to examine the
levels of reading comprehension skills among Grade 12 students. Specifically, the study
utilized a one-group pretest posttest design to provide a comprehensive understanding of
student progress by integrating both quantitative and qualitative dimensions of the learning
experience. At the outset, a pretest was administered to determine the baseline level of reading
comprehension skills of the participants across different cognitive dimensions. Following the
establishment of the initial reading comprehension levels, the READS+ Program was
implemented over a period of three weeks. Upon completion of the intervention, a posttest was
administered to assess the final reading comprehension levels of the students. The numerical
data obtained from the comparison of pretest and posttest results served as the basis for
determining whether a significant difference existed, thereby evaluating the effectiveness of
the READS+ Program. In addition to the quantitative data, qualitative insights were gathered
from the participants’ personal experiences throughout the pretest, intervention, and posttest
phases, allowing for a more holistic interpretation of the outcomes.

The participants of the study consisted of 45 Grade 12 students from St. William’s
Academy for the Academic Year 2025-2026. These participants were randomly selected from
a total population of 358 students across three academic strands, namely STEM with 145
students, ABM with 15 students, and HUMSS with 198 students. Stratified random sampling
was employed to ensure equal representation, resulting in 15 participants from each strand. To
address differences in group sizes, two selection techniques were utilized. For the STEM and
HUMSS strands, a lottery method was applied to randomly select 15 participants from each
group. For the ABM strand, total enumeration was used due to the limited number of 15
students, thereby including all members of the group. After determining their initial reading
comprehension levels through the pretest, the selected participants underwent nine sessions of
the READS+ Program before completing the posttest.
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The study utilized both quantitative and qualitative instruments to collect data. The
primary quantitative instrument was a researcher-developed reading comprehension test,
administered as both a pretest and a posttest to measure the participants’ progress. The test
consisted of multiple choice and short answer questions designed to assess various reading
skills, including identification of main ideas, inferencing, and the use of context clues. The
instrument was considered a reliable measure of learning gains, as all test items were aligned
with Grade 12 English competencies and the READS+ Program modules. To capture
qualitative data, a semi-structured interview guide in the form of a reflection survey was
employed. This instrument enabled the collection of participants’ experiences and perceptions
during the pretest, intervention, and posttest stages of the study.

Data collection was conducted in three integrated phases, namely the preliminary,
intervention, and evaluation phases. During the preliminary phase, the researcher secured the
necessary administrative permissions from the School Principal and the Grade 12 Strand
Coordinators of St. William’s Academy. Following approval, participants were selected using
stratified random sampling, resulting in 45 respondents. The pretest was then administered to
establish baseline reading comprehension levels. During the intervention phase, the selected
participants engaged in the READS+ Program for three weeks, comprising nine instructional
sessions. These sessions were organized into three sessions per strand group and focused on
key reading strategies such as identifying main ideas, making inferences, and using context
clues. Various reading materials were utilized to support and enhance the learning process. In
the evaluation phase, the posttest was administered to the same participants using the same
instrument to ensure consistency in measuring learning gains. Qualitative data were also
collected through participants’ descriptions of their experiences and perspectives during the
activities. The quantitative data from the pretest and posttest were subsequently compiled,
analyzed, and computed using mean and percentage.

Throughout the research process, strict adherence to ethical standards was maintained.
Informed consent was obtained from all participants prior to their inclusion in the study. The
identities of the respondents were kept confidential, and all data collected were handled with
utmost discretion. The research instruments avoided personal or sensitive questions, and
participation was entirely voluntary. Participants were informed of their right to withdraw from
the study at any time without any form of penalty or consequence.

The analysis of data involved the application of both descriptive and inferential
statistical methods. Frequency and percentage were used to categorize participants’ scores into
specific proficiency levels, thereby providing an accurate representation of the distribution of
reading comprehension levels among the respondents. Mean scores were calculated to
determine the average level of reading comprehension, with further grouping based on
academic strands such as STEM, ABM, and HUMSS. These analyses addressed Research
Questions 1 and 2. For the qualitative component, thematic analysis was applied to the data
obtained from the reflection survey to identify recurring patterns and themes related to
participants’ experiences.

A Likert scale was employed to interpret the levels of reading comprehension. The
interpretation of mean ranges was structured as follows: a score range of 15-19 corresponded
to a mean range of 3.26-4.00 and was interpreted as Very High; a score range of 10-14
corresponded to a mean range of 2.51-3.25 and was interpreted as High; a score range of 5-9
corresponded to a mean range of 1.76-2.50 and was interpreted as Low; and a score range of
0-4 corresponded to a mean range of 1.00-1.75 and was interpreted as Very Low. These
interpretive criteria guided the classification and analysis of the participants’ reading
comprehension levels.

To address the inferential component of the study, the Paired Samples T-test was
utilized to determine whether there was a statistically significant difference between the mean
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scores obtained by the same 45 participants during the pretest and posttest periods. This
statistical test was appropriate given the one-group pretest posttest design of the study.
Additionally, P-Value analysis was conducted to assess the significance of the results and to
determine whether the null hypothesis should be rejected. A significance level of 0.05 was
adopted, consistent with standard practice in social science research. A p-value of less than
.001 indicated that the results were very significant, thereby providing strong evidence of the
effectiveness of the READS+ Program.

RESULTS AND DISCUSSION

The results and discussion presented in this chapter are grounded in the data gathered
from a total of 45 Grade 12 students, comprising 15 students each from the STEM, HUMSS,
and ABM strands. The study employed a quasi-experimental research design utilizing a pre-
test and post-test approach to determine the effectiveness of the READS+ Program in
enhancing reading comprehension. A 19-item reading comprehension test served as the
primary data collection instrument, with scores interpreted using a four-level scale ranging
from Very Low to Very High. Statistical treatment included descriptive statistics such as
frequency, percentage, and mean, as well as inferential analysis through paired-sample t-test to
examine significant differences between pre-test and post-test results. The discussion that
follows is firmly anchored in the empirical data obtained and interprets the findings in direct
alignment with the objectives of the study.

The analysis of the reading comprehension levels of Grade 12 STEM students reveals
a marked improvement following the implementation of the READS+ Program. During the
pre-test, 2 students or 13.33% scored within the 15-19 range corresponding to the Very High
level, while the majority, comprising 11 students or 73.33%, fell within the 10-14 range
interpreted as High. Additionally, 2 students or 13.33% were within the 59 range classified as
Low, and none scored within the 0—4 range. The computed mean score during the pre-test was
12.7, which falls under the High interpretation. Following the intervention, a substantial shift
was observed, with 12 students or 80.00% achieving scores within the 15—19 range classified
as Very High, while 3 students or 20.00% remained within the High category. No students fell
within the Low or Very Low categories in the post-test, as indicated by 0 or 0.00%. The post-
test mean increased to 16.1, corresponding to a Very High level. This transition from a mean
of 12.7 (High) to 16.1 (Very High) demonstrates a significant enhancement in comprehension
ability, suggesting that the READS+ Program effectively strengthened foundational reading
skills such as pre-reading strategies and inferencing. These findings support the assertion of
Vaughn et al. (2022) that multi-component literacy interventions are critical in improving
adolescent comprehension in content-heavy disciplines.

A similar upward trajectory is evident in the performance of Grade 12 HUMSS
students. In the pre-test, 3 students or 20.00% achieved scores within the 15-19 range
interpreted as Very High, while the majority of 12 students or 80.00% were within the 10—14
range classified as High. No students fell within the Low or Very Low categories, as reflected
by 0 or 0.00%. The computed mean during the pre-test was 13.1, corresponding to a High level.
Following the READS+ intervention, 10 students or 66.67% reached the Very High category,
while 5 students or 33.33% remained within the High level. The post-test mean increased to
15.6, interpreted as Very High. The progression from a mean of 13.1 to 15.6 indicates that the
intervention facilitated deeper comprehension among HUMSS students, particularly through
strategies emphasizing summarization and independent reading. These approaches appear to
have mitigated cognitive overload by enabling learners to synthesize information more

1591



The reading comprehension of Grade 12 students through the use of Project READS
by Trishia Mae S. Galano

effectively. This finding aligns with Mante-Estacio (2023), who emphasized that structured
text synthesis strategies enhance cognitive processing and comprehension in humanities-
oriented disciplines.

The Grade 12 ABM students exhibited the most pronounced improvement among the
three strands. In the pre-test, 2 students or 13.33% scored within the Very High range of 15-19,
while 12 students or 80.00% were within the High range of 1014, and 1 student or 6.67% fell
within the Low range of 5-9. No students were categorized under Very Low, as indicated by 0
or 0.00%. The mean score during the pre-test was 13.0. After the intervention, 13 students or
86.67% achieved scores within the Very High range, while 2 students or 13.33% remained
within the High category. No students were recorded in the Low or Very Low categories, with
0 or 0.00%. The post-test mean increased to 16.7. The increase from 13.0 to 16.7 reflects a
substantial gain in comprehension, suggesting that vocabulary-in-context and critical
questioning strategies implemented during the READS+ Program were particularly effective
for ABM learners. This outcome substantiates Bautista (2024), who posited that contextual
vocabulary development significantly enhances comprehension in business-related academic
texts.

Beyond quantitative improvements, qualitative data revealed several challenges
encountered by students in reading comprehension. Participants reported experiencing
cognitive exhaustion and vocabulary barriers, as evidenced by statements such as repeatedly
rereading sentences and resorting to guessing or skipping unfamiliar words. These responses
indicate that cognitive fatigue disrupts working memory and limits the ability to synthesize
information effectively. Furthermore, psychological stress associated with time constraints
emerged as a critical factor influencing comprehension. Students reported prioritizing task
completion over understanding due to time pressure, with some adopting coping strategies such
as breaking down sentences or utilizing artificial intelligence tools. This reflects a tension
between academic demands and learners’ cognitive capacities, often resulting in superficial
processing of texts.

Students also demonstrated adaptive strategies through contextual decoding and digital
scaffolding. Responses indicated that learners actively simplified texts, summarized
paragraphs, and utilized Al tools to enhance understanding. This suggests an emerging reliance
on technology as a cognitive support mechanism, highlighting the importance of integrating
digital literacy and scaffolding strategies into instruction. Additionally, students exhibited
navigational proficiency and pattern-seeking behaviors, focusing on identifying keywords and
question patterns rather than engaging in deep reading. While these strategies may improve test
performance, they reflect a shift from comprehension-based reading to performance-oriented
reading, underscoring the need for instructional approaches that emphasize critical thinking and
authentic understanding.

The inferential analysis further substantiates the effectiveness of the READS+
Program. The paired-sample t-test results indicate statistically significant differences between
pre-test and post-test scores across all strands. For STEM students, the mean increased from
12.7 to 16.1, with a computed t-value of -5.42 and a p-value of <.001. Since the p-value is less
than the a level of 0.05, the null hypothesis (Ho) is rejected, indicating a significant difference.
Similarly, HUMSS students demonstrated an increase from 13.1 to 15.6, with a t-value of -4.89
and a p-value of <.001, leading to the rejection of Ho. For ABM students, the mean increased
from 13.0 to 16.7, with a t-value of -6.15 and a p-value of <.001, also resulting in the rejection
of Ho. Overall, the combined mean score increased from 12.93 (High) to 16.13 (Very High),
with a t-value of -8.60 and a p-value of <.001. Given that p-value < 0.05 leads to rejection of
Ho, all results consistently indicate statistically significant improvements in reading
comprehension following the intervention. These findings confirm that the READS+ Program
had a measurable and meaningful impact on students’ comprehension abilities.
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The results collectively support the theoretical framework of metacognitive reading,
which posits that learners who are equipped with strategies to monitor and regulate their
comprehension can effectively engage with complex texts. The observed improvements across
STEM, HUMSS, and ABM strands demonstrate that the intervention transcends disciplinary
boundaries, enabling students to develop transferable literacy skills. Furthermore, the shift
from High to Very High levels of proficiency align with the findings of Oducado (2024) and
Vaughn et al. (2022), who emphasized the effectiveness of multifactor interventions in
addressing complex literacy demands. The results are also consistent with the standards set by
OECD (2023) and the local benchmarks outlined by Giray-Costambienes and Gabuya (2025),
reinforcing the relevance of the READS+ Program in meeting both international and national
literacy expectations.

In synthesis, the findings of this study demonstrate that the READS+ Program
significantly enhanced the reading comprehension levels of Grade 12 students, as evidenced
by the consistent increase in mean scores, the shift from High to Very High proficiency levels,
and the statistically significant differences confirmed through paired-sample t-test results. At
the same time, the qualitative data reveal persistent challenges related to cognitive fatigue, time
pressure, and reliance on compensatory strategies, highlighting areas for pedagogical
refinement. The integration of metacognitive strategies, digital scaffolding, and assessment
redesign emerges as essential in addressing these challenges. Overall, the study contributes to
the growing body of literature on adolescent literacy by providing empirical evidence on the
effectiveness of structured, multi-component reading interventions, thereby offering a
foundation for future research and instructional innovation in enhancing reading
comprehension across diverse academic contexts.

CONCLUSION

The findings of the study demonstrate that Project READS+ serves as a highly effective
instructional strategy in enhancing the reading comprehension skills of Grade 12 students at St.
William's Academy, as evidenced by their attainment of a “Very High” level of proficiency.
Grounded in the analysis of the gathered data, the results confirm that the structured integration
of metacognitive scaffolds, particularly strategies such as summary construction and context
decoding, significantly contributed to students’ improved comprehension performance. These
scaffolds facilitated a shift in learners’ engagement with reading tasks, transforming their prior
experiences characterized by avoidance, cognitive overload, and anxiety due to time constraints
into a more confident and mastery-oriented approach. Furthermore, the statistical analysis
revealed a significant difference in comprehension scores among students from the STEM,
HUMSS, and ABM strands, with a p-value less than 0.001. Despite these differences, the
intervention proved to be consistently beneficial across all strands, indicating its broad
applicability and effectiveness regardless of academic specialization.

In light of these findings, the study underscores the importance of institutionalizing
Project READS+ within the senior high school curriculum to ensure sustained academic
improvement in reading comprehension. The integration of this program at the school level
would provide a structured and consistent approach to literacy development. Moreover, the
results highlight the need for collaborative efforts among subject area specialists in designing
strand-specific reading modules that align with the disciplinary demands of each academic
track. Such targeted materials can further enhance the relevance and effectiveness of reading
instruction. Equally important is the provision of professional development opportunities, such
as seminars and training sessions for teachers, to ensure the proper implementation of
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structured modules and the use of localized instructional materials that reflect students’
contexts.

The study also points to the necessity of conducting a follow up assessment three
months after the intervention to determine the sustainability of students’ very high level of
comprehension. This step is essential in evaluating the long-term impact of Project READS+
and identifying areas for refinement. Additionally, the generalizability of the findings can be
strengthened through further research involving larger sample sizes and diverse geographic
locations. Such investigations would provide deeper insights into the adaptability and
scalability of the program across different educational settings.

Overall, the study affirms that the strategic use of metacognitive scaffolding within
Project READS+ not only enhances reading comprehension outcomes but also reshapes
students’ cognitive and affective responses to reading tasks. By fostering both skill
development and positive learning dispositions, the program contributes meaningfully to the
advancement of literacy instruction and offers a viable framework for improving academic
performance in varied educational contexts.
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