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ABSTRACT  

   

This study investigated the extent of utilization of ChatGPT in teaching elementary English 

among public-school teachers Southern Conner District, Apayao Province. Using descriptive 

method research design. The quantitative findings revealed that the overall utilization of 

ChatGPT was rarely practiced, indicating that its integration into classroom instruction remains 

minimal. Among the four areas assessed, instructional strategies registered the highest level of 

use, while assessment and feedback were the least utilized. Significant differences were found 

when respondents were grouped according to age and familiarity with Generative AI, 

suggesting that younger and more technologically familiar teachers used ChatGPT more 

actively. Overall, the study concludes that while ChatGPT presents promising opportunities for 

language instruction, its adoption among elementary English teachers is still at an early stage, 

requiring greater digital competence, reliable systems, and structured guidance to ensure its 

meaningful and responsible use in education. The findings highlight that while ChatGPT has 

potential as a supportive tool for language instruction, its adoption is still in the early stages 

due to barriers in training, infrastructure, and policy implementation. The study recommends 

the establishment of institutional guidelines, continuous capacity-building, and further research 

on AI literacy and its long-term pedagogical impact in basic education. 
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INTRODUCTION 

 

Technology has significantly transformed the field of education, particularly in 

language instruction, where digital tools are increasingly essential for supporting learning. 

Among these innovations, ChatGPT, a generative artificial intelligence (AI) tool, has 

introduced new opportunities for automated lesson planning, instant feedback, personalized 

learning support, and enhanced student engagement. In the context of English language 

education, ChatGPT provides interactive assistance for reading comprehension, grammar 

correction, and vocabulary development. However, the success of such integration largely 
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depends on how teachers understand, utilize, and adapt ChatGPT in their pedagogical 

strategies, especially in the elementary level. 

The use of ChatGPT in elementary English education presents both opportunities and 

challenges. While it can support teachers in content development, assessment, and language 

enrichment, issues related to ethical use, reliability, and accuracy remain significant (Labajova, 

2023). Moreover, not all teachers possess the necessary pedagogical skills or technological 

competence to meaningfully incorporate AI-driven tools into their classrooms. Examining 

teachers’ practices, perceptions, and challenges in using ChatGPT is therefore vital to 

determine how this tool can enhance student learning while upholding academic integrity. 

Research on technology integration underscores the importance of teachers’ Technological 

Pedagogical Content Knowledge (TPACK) in ensuring effective adoption (Tseng et al., 2022). 

Teachers must be able to critically evaluate AI-generated content, align ChatGPT outputs with 

curriculum standards, and address ethical concerns such as data privacy and authenticity (Le-

Nguyen & Tran, 2024; Nedungadi et al., 2024). Institutional support and clear policies also 

play a crucial role in shaping teachers’ readiness and confidence in using ChatGPT as an 

educational aid. 

In the Philippine context, the Department of Education (DepEd) has actively promoted 

the integration of digital technologies in classrooms through initiatives such as the Digital Rise 

Program and Learning Management Systems. However, the use of artificial intelligence tools 

like ChatGPT remains at a nascent stage, with limited guidelines or policies to ensure 

responsible and effective application. Many educators, particularly in rural areas, continue to 

face challenges in terms of internet connectivity, access to digital devices, and professional 

development opportunities in AI literacy. This digital divide restricts equitable adoption of 

ChatGPT, disadvantaging schools with fewer resources compared to those in more 

technologically advanced settings (Pattung & Caban, 2023; Kitonga et al., 2024). 

Despite its potential, ChatGPT raises critical concerns for education. Questions about 

the accuracy of its responses, the risks of misinformation, and the ethical implications of using 

AI-generated materials highlight the need for careful guidance. Over-reliance on ChatGPT may 

also affect students’ critical thinking and problem-solving abilities, making it important to 

clarify the boundaries of its role in learning. Additionally, teachers’ lack of training and 

preparedness further complicates efforts to integrate ChatGPT into classroom practice 

(Cabansag, 2022). These challenges are especially evident in underserved areas, where 

infrastructure and institutional support remain inadequate. 

Given these realities, there is a pressing need to explore how teachers currently utilize 

ChatGPT in teaching elementary English, what benefits and challenges they encounter, and 

how their experiences can inform the development of guidelines and policies for its responsible 

use. Understanding these dimensions will enable DepEd and other stakeholders to design 

targeted interventions, such as teacher training programs, AI literacy workshops, and 

infrastructure support, ensuring that ChatGPT-enhanced learning is accessible, ethical, and 

beneficial to all learners regardless of their context. 

 

Statement of the problem 

 

 This study was conducted to assess teachers’ utilization of ChatGPT in teaching 

Elementary English as a basis for the development of guidelines and policies on the responsible 

use of ChatGPT in teaching. Specifically, it sought to examine the characteristics of the 

respondents, determine the extent of their utilization of ChatGPT across key instructional 

domains, analyze differences in utilization based on selected profile variables, and formulate 

appropriate guidelines and policies to ensure its responsible use in educational contexts. 
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1. What is the profile of the respondents in terms of sex, age, grade level taught, type of 

school taught, number of years in teaching, highest educational attainment, number of 

trainings attended related to generative AI, and level of familiarization with the use of 

generative AI? 

2. What is the extent of utilization of ChatGPT by the respondents in teaching Elementary 

English in terms of instructional strategies, assessment and feedbacking, student 

engagement and motivation, and differentiated instruction and personalized learning? 

3. Is there a significant difference in the extent of ChatGPT utilization among respondents 

when grouped according to their profile? 

4. What guidelines and policies can be developed to promote the responsible use of 

ChatGPT in teaching? 

 

METHODOLOGY 

 

This study employed a quantitative research design to determine the extent to which 

elementary English teachers utilized ChatGPT in their teaching. The design focused on 

measuring patterns of use across instructional strategies, assessment and feedback, student 

engagement, and personalized learning activities. The participants of the study were the 48 

teachers teaching English in Elementary Schools in Southern Conner District, Apayao 

Province. To obtain the actual number of respondents, total enumeration was utilized, thereby 

ensuring that all identified teachers within the specified locale were included in the study. 

Data were collected using a structured survey questionnaire designed to capture 

teachers’ utilization of artificial intelligence in instruction. The instrument consisted of two 

main parts. The first part addressed the demographic profile of the respondents in terms of sex, 

age, grade level taught, type of school, years of teaching experience, highest educational 

attainment, AI-related training, and familiarity with generative AI. The second part measured 

the extent of ChatGPT utilization in teaching and was developed based on existing literature 

and validated instruments on artificial intelligence integration in education, particularly the 

works of Rose Luckin and Wayne Holmes. A 5-point Likert scale was employed, ranging from 

5 (Always) to 1 (Never), to assess the frequency and extent of teachers’ use of ChatGPT across 

key instructional domains, including instructional strategies, assessment and feedback, student 

engagement, and personalized learning. To establish content validity, the adapted instrument 

underwent expert validation by a panel composed of specialists in English language education, 

educational technology, and artificial intelligence. These experts evaluated the questionnaire 

in terms of clarity, relevance, and alignment with the research objectives. Their 

recommendations led to revisions in item wording, removal of ambiguous statements, and 

refinement of items to ensure appropriateness for elementary English instruction. 

Following expert validation, a pilot test was conducted among a group of elementary 

English teachers who were not included in the final respondents of the study. The purpose of 

the pilot testing was to assess the clarity of instructions, identify unclear or confusing items, 

and determine the reliability of the instrument. The data gathered from the pilot test were 

subjected to reliability analysis using Cronbach’s alpha to measure internal consistency. The 

results yielded acceptable reliability coefficients (α ≥ 0.90), indicating that the instrument was 

reliable for measuring the extent of ChatGPT utilization in teaching. Based on the findings of 

the pilot test and reliability analysis, minor revisions were implemented to further enhance the 

instrument prior to its final administration. 

The data gathering procedure adhered to established ethical research guidelines and was 

conducted in several phases to ensure the accuracy and dependability of the collected data 

while maintaining respondent confidentiality. Prior to data collection, the researchers secured 
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clearance from the Department of Education and other pertinent school authorities, as well as 

from the appropriate study ethics committee or institutional review board when applicable. 

Permission was also obtained from participating teachers and school officials, who were 

requested to provide informed consent outlining the objectives of the study, the confidentiality 

of data, and the voluntary nature of participation. The survey questionnaire was administered 

in person to the participants, with printed copies distributed to teachers in schools with limited 

or no internet connectivity. To improve response rates, reminders were provided during the 

data collection period, and participants were given one to two weeks to complete the 

questionnaire at their convenience. 

Ethical standards were strictly observed throughout the conduct of the study. Informed 

consent was obtained from all participants, ensuring that they fully understood the purpose, 

risks, and benefits associated with the research. Respondents were assured that their 

participation was voluntary and that they had the right to withdraw at any stage of the study 

without penalty. Confidentiality and anonymity were maintained, with all collected data 

securely stored and access restricted solely to authorized researchers. Approval from relevant 

research ethics bodies was likewise secured to uphold the ethical integrity of the research 

process. 

The analysis of data involved both descriptive and inferential statistical techniques. 

Frequency and percentage were utilized to describe the demographic profile of the respondents. 

The weighted mean was employed to assess the extent of respondents’ utilization of ChatGPT 

in teaching. The interpretation of the mean scores was based on the following scale: 4.50 – 5.00 

was described as Always and interpreted as ChatGPT is used in all or almost all teaching 

activities; 3.50 – 4.49 was described as Often and interpreted as ChatGPT is used frequently in 

teaching activities; 2.50 – 3.49 was described as Sometimes and interpreted as ChatGPT is used 

occasionally in teaching activities; 1.50 – 2.49 was described as Rarely and interpreted as 

ChatGPT is seldom used in teaching activities; and 1.00 – 1.49 was described as Never and 

interpreted as ChatGPT is not used in teaching activities. To determine significant differences 

in the utilization of generative AI in teaching when respondents were grouped according to 

profile variables, the Independent Sample T-Test and One Way Analysis of Variance were 

applied. 

 

RESULTS AND DISCUSSION 

 

The Results and Discussion section presents the findings drawn from the 48 teachers 

teaching English in Elementary Schools in Southern Conner District, Apayao Province, who 

served as the respondents of the study through total enumeration. Guided by a quantitative 

research design, the study examined the extent of teachers’ utilization of ChatGPT in teaching 

Elementary English using a structured survey questionnaire composed of profile variables and 

indicators covering instructional strategies, assessment and feedback, student engagement and 

motivation, and differentiated instruction and personalized learning. The data were analyzed 

through frequency, percentage, weighted mean, Independent Sample T-Test, One Way 

Analysis of Variance, and post hoc test analysis. The discussion that follows is grounded in the 

data gathered and interprets the results directly in relation to the objectives of the study, 

particularly in describing the respondents’ profile, determining the extent of ChatGPT 

utilization across the identified instructional domains, and testing differences in utilization 

when grouped according to selected profile variables. 

The profile of the respondents shows that, in terms of sex, 6 or 12.50% were male and 

42 or 87.50% were female. In terms of age, 8 or 16.67% belonged to the 25-30 age group, 14 

or 29.17% were 31-35 years old, 12 or 25.00% were 36-40 years old, 6 or 12.50% were 41-45 

years old, and 8 or 16.67% were 46 and above. With respect to grade level taught, 5 or 10.42% 



PANTAO 

The International Journal of the Humanities and Social Sciences 

Volume 5, Issue 2 

ISSN 3028-0877 | DOI 10.69651/2022PIJHSS 
 

  923 

were teaching Kindergarten, 5 or 10.42% were teaching Grade 1, 8 or 16.67% were teaching 

Grade 2, 7 or 14.58% were teaching Grade 3, 3 or 6.25% were teaching Grade 4, 11 or 22.92% 

were teaching Grade 5, and 9 or 18.75% were teaching Grade 6. In terms of number of years 

in teaching, 5 or 10.42% had 1-3 years of teaching experience, 6 or 12.50% had 4-6 years, 16 

or 33.33% had 7-10 years, 12 or 25.00% had 11-15 years, and 9 or 18.75% had more than 15 

years of teaching experience. As to highest educational attainment, 4 or 8.33% held a 

Bachelor’s Degree, 21 or 43.75% had Master’s Degree units earned, 19 or 39.58% had 

completed a Master’s Degree, and 4 or 8.33% had Doctorate Degree units earned. In relation 

to trainings attended related to Gen. AI, 38 or 79.17% had attended none, while 10 or 20.83% 

had attended trainings. In terms of familiarization with the use of Gen. AI, 11 or 22.92% were 

not familiar at all, 18 or 37.50% were slightly familiar, 12 or 25.00% were moderately familiar, 

and 7 or 14.58% were very familiar. These data indicate that the respondents were 

predominantly female, were mostly within the 31-35 and 36-40 age brackets, were more 

concentrated in Grade 5 and Grade 6 assignments, had commonly accumulated 7-10 years of 

teaching experience, and generally possessed graduate level academic advancement through 

either earned or completed Master’s Degree work. At the same time, the profile also reveals 

that 79.17% had not attended trainings related to Gen. AI, while only 20.83% had done so, and 

that most respondents were only slightly familiar or moderately familiar with Generative AI. 

This demographic and professional context is important because it situates the relatively 

limited exposure of the respondents to formal AI capacity building, which may help explain 

the subsequent patterns in ChatGPT utilization. 

In the area of instructional strategies, the extent of utilization of ChatGPT in teaching 

Elementary English yielded an average mean of 2.19, described as “Rarely.” The individual 

item means further showed that teachers used ChatGPT to create lesson plans and instructional 

materials for teaching English with a mean of 2.02, described as “Rarely”; incorporated 

ChatGPT-generated content such as stories and dialogues into lessons with a mean of 2.19, 

described as “Rarely”; utilized ChatGPT to provide real-time explanations of grammar and 

vocabulary with a mean of 2.44, described as “Rarely”; adapted ChatGPT-generated reading 

passages to suit different student proficiency levels with a mean of 2.15, described as “Rarely”; 

used ChatGPT to enhance storytelling and interactive teaching strategies with a mean of 2.23, 

described as “Rarely”; leveraged ChatGPT-generated exercises and drills to reinforce English 

language concepts with a mean of 2.29, described as “Rarely”; integrated ChatGPT-generated 

visual or textual aids to support English instruction with a mean of 1.98, described as “Rarely”; 

used ChatGPT to generate comprehension questions and activities for texts with a mean of 

2.19, described as “Rarely”; modified ChatGPT-generated lesson suggestions to align with the 

curriculum with a mean of 2.40, described as “Rarely”; and relied on ChatGPT to translate or 

simplify English texts for students when needed with a mean of 2.00, described as “Rarely.” 

The data show that the highest mean score in this domain was 2.44 for providing real-time 

explanations of grammar and vocabulary, followed by 2.40 for modifying ChatGPT-generated 

lesson suggestions to align with the curriculum and 2.29 for leveraging ChatGPT-generated 

exercises and drills to reinforce English language concepts. Conversely, the lowest mean scores 

were 1.98 for integrating ChatGPT-generated visual or textual aids, 2.00 for translating or 

simplifying English texts, and 2.02 for creating lesson plans and instructional materials. 

Although all indicators were interpreted uniformly as “Rarely,” the distribution of means 

suggests that teachers were somewhat more inclined to use ChatGPT for direct language 

clarification, curriculum adjustment, and practice activities than for material production, 

translation support, or visual and textual aid generation. The overall mean of 2.19 confirms that 

ChatGPT was seldom integrated into instructional strategies and had not yet become a regular 

component of classroom pedagogy in teaching Elementary English. 
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This low level of utilization in instructional strategies indicates that the integration of 

ChatGPT in classroom teaching remained minimal and selective. The pattern suggests that 

teachers viewed ChatGPT more as a supplementary support tool for language explanation and 

reinforcement than as a central instructional resource. Such findings are consistent with the 

observation of Qadir (2023), who emphasized that teachers in basic education are often hesitant 

to adopt AI tools because of concerns about accuracy, curriculum alignment, and the 

complexity of emerging technologies. The result also aligns with Chang and Kidman (2023), 

who found that in the absence of clear school policies and sustained professional development, 

teachers limit their use of ChatGPT to low-risk or superficial tasks. The comparatively higher 

means for grammar and vocabulary explanations, curriculum-aligned lesson modification, and 

exercise generation indicate that teachers were beginning to explore functions of ChatGPT that 

are closely tied to immediate instructional needs. This supports the view of Song et al. (2025), 

who noted that ChatGPT can assist lesson preparation by providing readily accessible 

instructional materials and exemplars that may be adapted to learner needs. Similarly, Borras 

et al. (2024) observed that teachers increasingly use generative AI for idea generation, 

vocabulary support, and text simplification, particularly when responding to diverse student 

needs. In the same way, Moorhouse and Kohnke (2024) reported that English teachers see 

ChatGPT as a useful scaffolding tool for producing varied learning materials more efficiently, 

while Ooi et al. (2023) argued that ChatGPT functions most effectively as a pedagogical 

assistant rather than a pedagogical replacement. Verma and Prasad (2023) also found that 

teachers show greater confidence in integrating ChatGPT for content enhancement than for 

direct instructional delivery. Taken together, the instructional strategies results suggest that 

while respondents recognized some practical value in ChatGPT, they had not yet incorporated 

it into a broader, more systematic pedagogical framework. 

In the domain of assessment and feedback, the respondents registered an overall mean 

of 1.78, with a descriptive equivalent of “Never.” The item means showed that teachers used 

ChatGPT to create quizzes and tests for English assessment with a mean of 1.92, described as 

“Rarely”; leveraged ChatGPT to generate immediate feedback for student responses with a 

mean of 1.77, described as “Never”; utilized ChatGPT-powered grammar and spelling support 

to assist students in writing tasks with a mean of 1.90, described as “Rarely”; employed 

ChatGPT to generate rubrics and scoring criteria for English assignments with a mean of 1.96, 

described as “Rarely”; used ChatGPT-based tools to track student progress in language 

learning with a mean of 1.79, described as “Never”; relied on ChatGPT to generate alternative 

test questions to reduce academic dishonesty with a mean of 1.67, described as “Never”; used 

ChatGPT to provide personalized feedback on students’ spoken and written English with a 

mean of 1.67, described as “Never”; incorporated ChatGPT in peer assessment activities to 

enhance feedback accuracy with a mean of 1.65, described as “Never”; utilized ChatGPT-

powered text analysis to identify common language errors in student work with a mean of 1.75, 

described as “Never”; and used ChatGPT-generated feedback to adjust instructional strategies 

with a mean of 1.71, described as “Never.” The highest mean in this domain was 1.96 for 

generating rubrics and scoring criteria, followed by 1.92 for creating quizzes and tests, and 

1.90 for grammar and spelling support in writing tasks. The lowest mean was 1.65 for 

incorporating ChatGPT in peer assessment activities, while both personalized feedback on 

spoken and written English and generating alternative test questions to reduce academic 

dishonesty each posted a mean of 1.67. Since the overall mean of 1.78 is interpreted as “Never,” 

the findings reveal that teachers did not commonly use ChatGPT for assessment and feedback 

purposes. Even the highest scoring indicators remained within low utilization levels, showing 

that assessment-related functions of ChatGPT were largely absent from regular instructional 

practice. 
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The minimal integration of ChatGPT in assessment and feedback indicates that teachers 

remained cautious in using AI for evaluative functions, particularly where judgment, feedback 

accuracy, and student performance monitoring are involved. The pattern suggests that 

respondents were more comfortable using ChatGPT for basic assessment preparation tasks, 

such as rubric development and quiz creation, than for dynamic and personalized feedback 

processes. This is consistent with Han et al. (2024), who found that while AI-powered feedback 

can improve young learners’ writing accuracy and self-correction skills, many teachers hesitate 

to rely on automated feedback tools due to doubts about the accuracy and appropriateness of 

AI-generated corrections. In a similar vein, Anis (2024) noted that teachers in elementary 

English settings continue to depend on traditional assessment methods despite recognizing the 

potential of ChatGPT for grammar checking, text analysis, and writing development. Hwang 

and Chen (2023) likewise emphasized that AI-driven evaluation systems require teacher 

confidence and technical competence that are not yet fully developed in many school 

environments. Their findings support the low means observed in student progress tracking, 

alternative test item generation, personalized feedback, peer assessment, and instructional 

adjustment through AI-generated feedback. Tai and Chen (2024) further noted that AI-

generated instructional and assessment materials may improve comprehension and 

performance, yet teachers often struggle to integrate these functions meaningfully due to 

limited AI literacy. El-Seoud et al. (2023) also reported that concerns about ethical use, content 

accuracy, and bias in AI-generated outputs hinder fuller adoption of AI-based assessment tools. 

The present findings resonate strongly with those concerns, as respondents rarely or never used 

ChatGPT for more advanced, interactive, or student-centered assessment tasks. Boras et al. 

(2024) and Jauhiainen and Guerra (2023) likewise observed that AI is often limited to basic 

text assistance rather than higher-order formative or interactive assessment. Overall, the overall 

mean of 1.78 demonstrates that ChatGPT had minimal influence on the assessment and 

feedback practices of the respondents, making this the weakest among all identified domains 

of utilization. 

With respect to student engagement and motivation, the overall mean was 1.86, 

described as “Rarely,” indicating that teachers seldom used ChatGPT to make English classes 

more engaging and motivating. The item means revealed that respondents used ChatGPT-

generated stories and interactive dialogues to make English lessons more engaging with a mean 

of 2.08, described as “Rarely”; integrated ChatGPT-based chatbots to encourage students to 

practice conversational English with a mean of 1.71, described as “Never”; utilized ChatGPT-

generated gamified exercises to sustain student interest in learning English with a mean of 1.94, 

described as “Rarely”; employed ChatGPT-assisted speech or pronunciation tools to help 

students improve spoken English with a mean of 1.85, described as “Rarely”; used ChatGPT-

generated role-playing scenarios to enhance student participation with a mean of 1.81, 

described as “Rarely”; leveraged ChatGPT-generated visual or audio content to cater to 

different learning styles with a mean of 1.83, described as “Rarely”; encouraged students to 

interact with ChatGPT-driven platforms to reinforce English skills with a mean of 1.75, 

described as “Never”; integrated ChatGPT-generated creative prompts such as humor, 

storytelling, and writing to spark student creativity with a mean of 1.96, described as “Rarely”; 

utilized ChatGPT-powered digital assistants to answer students’ language-related questions 

with a mean of 1.77, described as “Never”; and incorporated ChatGPT tools in group activities 

to promote collaboration and active learning with a mean of 1.85, described as “Rarely.” The 

highest mean of 2.08 was recorded for using ChatGPT-generated stories and interactive 

dialogues, followed by 1.96 for creative prompts and 1.94 for gamified exercises. The lowest 

means were 1.71 for chatbot integration to encourage conversational English, 1.75 for 

encouraging student interaction with ChatGPT-driven platforms, and 1.77 for utilizing 
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ChatGPT-powered digital assistants to answer language-related questions. These results show 

that while some teachers occasionally used ChatGPT to generate creative and engaging 

materials, the more interactive and student-driven uses of ChatGPT were almost never 

practiced. The overall mean of 1.86 therefore indicates that ChatGPT had only limited 

integration in strategies intended to promote engagement, motivation, and participatory 

learning in Elementary English. 

The results in this domain suggest that teachers confined their use of ChatGPT mainly 

to passive content enhancement rather than direct student interaction with AI-supported tools. 

This means that the technology was seldom employed as a catalyst for participatory, 

conversational, or autonomous engagement, despite its potential to support such learning 

experiences. The findings are consistent with Boras et al. (2024), who found that although 

students frequently use AI tools for translation, explanation, and idea generation, teachers 

rarely design AI-driven interactive tasks that produce authentic engagement. Jauhiainen and 

Guerra (2023) similarly emphasized that AI-based conversational tools can create low-pressure 

environments for practicing language skills, yet teachers often underutilize these features 

because of concerns related to accuracy, classroom management, and unfamiliarity with AI-

supported pedagogy. The relatively higher means for stories, creative prompts, and gamified 

exercises indicate that respondents recognized some value in ChatGPT for generating materials 

that could capture student interest. This aligns with Tai and Chen (2024), who reported that 

generative AI can enhance motivation through personalized passages, interactive storytelling, 

and creative prompts, but that many teachers still lack sufficient training to implement these 

effectively. Hiniz (2024) also argued that ChatGPT can improve inclusivity and foster learner 

participation in EFL classrooms when teachers intentionally design opportunities for students 

to engage with AI-generated content. However, the low means for chatbot-based 

conversational practice, student interaction with ChatGPT-driven platforms, and digital 

assistant use suggest that such pedagogically richer possibilities remained largely unrealized 

among the respondents. Mao et al. (2024) further demonstrated that generative AI can support 

gamified and immersive learning environments, but these applications require technological 

support and pedagogical confidence that many basic education teachers do not yet possess. 

Anis (2024) likewise noted that teachers often return to traditional methods because of concerns 

about students’ overreliance on AI tools. The present findings therefore suggest that while 

ChatGPT had some limited use in motivating learners through generated content, its role in 

fostering interactive, participatory, and student-centered engagement remained minimal. 

In the area of differentiated instruction and personalized learning, the respondents 

obtained an overall mean of 1.94, described as “Rarely,” which indicates that teachers seldom 

used ChatGPT to support learner differences and individualized instruction. The item means 

showed that teachers used ChatGPT to customize lesson plans based on student proficiency 

levels with a mean of 2.06, described as “Rarely”; employed ChatGPT-powered tools to 

provide individualized learning pathways with a mean of 1.90, described as “Rarely”; 

leveraged ChatGPT-generated adaptive quizzes to assess students at their own pace with a 

mean of 1.98, described as “Rarely”; utilized ChatGPT tools to generate differentiated 

exercises based on student needs with a mean of 2.27, described as “Rarely”; used ChatGPT-

generated reading materials tailored to different skill levels with a mean of 2.15, described as 

“Rarely”; relied on ChatGPT tools to provide personalized writing prompts for students with a 

mean of 1.73, described as “Never”; integrated ChatGPT-driven language tutors to offer 

individualized support to students with a mean of 1.79, described as “Never”; utilized 

ChatGPT-generated feedback to tailor instruction for struggling students with a mean of 1.81, 

described as “Rarely”; used ChatGPT to recommend supplementary resources based on 

students’ performance with a mean of 1.88, described as “Rarely”; and implemented ChatGPT-

powered text-to-speech or speech-to-text tools for diverse learners with a mean of 1.79, 
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described as “Never.” The highest mean in this domain was 2.27 for generating differentiated 

exercises based on student needs, followed by 2.15 for generating reading materials tailored to 

different skill levels and 2.06 for customizing lesson plans based on student proficiency levels. 

The lowest mean was 1.73 for providing personalized writing prompts, while both integrating 

ChatGPT-driven language tutors and implementing text-to-speech or speech-to-text tools each 

obtained a mean of 1.79. These data show that teachers occasionally used ChatGPT to adjust 

exercises, reading materials, and lesson plans to student levels, but did not commonly adopt 

more individualized, assistive, or adaptive applications. The overall mean of 1.94 confirms that 

the role of ChatGPT in differentiated instruction and personalized learning remained minimal 

and infrequent. 

This limited use of ChatGPT for differentiation and personalization implies that the 

respondents had not yet maximized the potential of AI for tailoring instruction to individual 

learner needs. The findings suggest that ChatGPT was used only in modest ways to modify 

content difficulty and learning tasks, while more sophisticated applications such as 

individualized learning pathways, AI tutoring, personalized feedback, and accessibility 

features were rarely or never implemented. This pattern is consistent with Hwang and Chen 

(2023), who emphasized that AI-enhanced personalized learning depends on technological 

competence, pedagogical readiness, and institutional support, all of which are still developing 

among many teachers in basic education. Le-Nguyen and Tran (2024) likewise observed that 

although ChatGPT can generate leveled texts, scaffold writing tasks, and adjust linguistic 

complexity, many teachers lack the confidence and training to embed these adaptive features 

into regular classroom practice. Chounta et al. (2021) similarly pointed out that while 

generative AI can scaffold learning materials and modify tasks based on learner needs, such 

features are often underutilized because teachers are unfamiliar with AI-driven differentiation 

frameworks. Moorhouse and Kohnke (2024) further found that English teachers generally use 

ChatGPT for content enhancement rather than targeted personalization, which corresponds 

closely with the present results. Chan and Tsi (2024) also argued that without strong 

technological pedagogical content knowledge, tools such as ChatGPT remain supplementary 

rather than integral to personalized instruction. Kasneci et al. (2023) reinforced this point by 

asserting that personalized learning through AI requires reliable digital infrastructure and 

ongoing professional development, both of which remain inconsistent across school settings. 

Tai and Chen (2024) likewise observed that AI-supported personalization can improve reading 

comprehension and writing performance, but its implementation is constrained by limited AI 

literacy among teachers. Anis (2024) additionally cautioned that in the absence of clear 

guidelines, teachers may be reluctant to depend on AI for individualized support due to 

concerns about accuracy, appropriateness, and student overdependence. Zhai (2023) 

emphasized that meaningful integration of AI into personalized learning requires long-term 

capacity building rather than isolated training sessions. The overall mean of 1.94 therefore 

reveals that ChatGPT’s potential to support differentiated and personalized instruction 

remained largely untapped among the respondents. 

When the four domains were summarized, the total average weighted mean on the 

extent of utilization of ChatGPT in teaching Elementary English was 1.94, described as 

“Rarely.” Among the areas, Instructional Strategies obtained the highest average mean of 2.19, 

described as “Rarely,” followed by Differentiated Instruction and Personalized Learning with 

1.94, also described as “Rarely,” and Student Engagement and Motivation with 1.86, described 

as “Rarely.” The lowest average mean was recorded in Assessment and Feedback with 1.78, 

described as “Never.” These results indicate that although all domains reflected generally low 

levels of ChatGPT utilization, teachers were relatively more inclined to use the tool for lesson-

related and content-adjustment purposes than for evaluation, monitoring, feedback, and 
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interactive student engagement. The total average weighted mean of 1.94 confirms that 

ChatGPT was seldom employed in the teaching practices of the respondents and had not yet 

become a regular component of Elementary English instruction. The pattern across domains 

suggests a cautious and emerging form of AI integration, in which teachers utilized ChatGPT 

only in areas perceived as manageable, low risk, and immediately supportive of lesson 

preparation. The lowest score in assessment and feedback further implies that teachers 

exercised the greatest caution in pedagogical areas requiring professional judgment, ethical 

sensitivity, and direct accountability for student evaluation. Overall, the data demonstrate that 

ChatGPT remained on the periphery of classroom practice rather than functioning as a fully 

integrated instructional technology. 

The generally low utilization across all four domains underscores that AI integration in 

this context is still at an early stage of development. Even in the highest domain, Instructional 

Strategies, the average mean was only 2.19 and remained within the “Rarely” category, while 

Assessment and Feedback registered 1.78 and was categorized as “Never.” This pattern is 

consistent with current scholarship showing that teachers tend to begin with practical, content-

oriented uses of generative AI before progressing to more complex applications involving 

personalization, assessment, or autonomous student interaction. The present findings also 

reflect broader issues related to teacher readiness, policy absence, and limited professional 

development. In this context, the low overall utilization can be interpreted not simply as 

resistance, but also as evidence of a transitional phase in which respondents were aware of 

ChatGPT and occasionally explored it, yet lacked the training, support systems, and 

institutional guidance needed for more confident and sustained adoption. This has practical 

implications for school leadership and policy makers because the results point to the need for 

structured guidelines, clearer governance on responsible AI use, and targeted professional 

development that addresses both technical skills and pedagogical application. 

The test of difference on the extent of utilization of ChatGPT in teaching Elementary 

English when respondents were grouped according to their profile variables revealed mixed 

results. Using the decision rule that if p-value < 0.05, then reject Ho, the findings showed that 

sex had a p-value of 0.530 and was interpreted as Not Significant, age had a p-value of 0.020 

and was interpreted as Significant, grade level taught had a p-value of 0.681 and was interpreted 

as Not Significant, number of years in teaching had a p-value of 0.111 and was interpreted as 

Not Significant, highest educational attainment had a p-value of 0.494 and was interpreted as 

Not Significant, trainings attended had a p-value of 0.134 and was interpreted as Not 

Significant, and familiarization with the use of Gen. AI had a p-value of 0.000 and was 

interpreted as Significant. Based on the stated criterion p-value < 0.05, the null hypothesis was 

rejected for age and for familiarization with the use of Gen. AI, and the null hypothesis was 

not rejected for sex, grade level taught, number of years in teaching, highest educational 

attainment, and trainings attended. These results indicate that teachers differed significantly in 

their extent of ChatGPT utilization when grouped according to age and familiarization with 

Generative AI, but did not differ significantly when grouped according to sex, grade level 

taught, years in teaching, educational attainment, or training attendance. The significance of 

age and familiarization implies that the extent of ChatGPT utilization was meaningfully 

influenced by generational and technological familiarity factors, while the lack of significant 

differences in the remaining variables suggests that ChatGPT use was broadly similar across 

those categories. 

The significant difference according to age indicates that age functioned as an 

influential variable in shaping ChatGPT utilization. This result suggests that respondents’ 

readiness or inclination to use ChatGPT was not evenly distributed across age groups. The 

finding is consistent with Anis and Khalid (2024), who observed that younger educators are 

generally more open to adopting innovative technologies because of greater digital literacy and 
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wider exposure to emerging tools. In the same way, Chan and Tsi (2024) described younger 

educators as “digital natives” who are more naturally attuned to technology-based tools, 

whereas older teachers, often referred to as “digital immigrants,” may require more time and 

support to adapt to digital pedagogies. At the same time, the absence of significant differences 

by sex, grade level taught, number of years in teaching, highest educational attainment, and 

trainings attended suggests that these variables did not substantially differentiate respondents’ 

use of ChatGPT. The p-values of 0.530, 0.681, 0.111, 0.494, and 0.134, all exceeding 0.05, 

indicate that any observed differences across these categories were not statistically significant. 

In methodological terms, the null hypothesis was not rejected for these variables. This means 

that male and female teachers, teachers across grade levels, teachers with varying years of 

experience, teachers with different educational qualifications, and teachers who had or had not 

attended trainings related to Generative AI did not significantly differ in their extent of 

ChatGPT utilization. The lack of significance for trainings attended is particularly notable, 

because although one might expect formal exposure to training to influence utilization, the 

result suggests that the existing trainings may not have been sufficient in depth, frequency, or 

practical application to produce statistically meaningful differences in actual classroom use. 

The post hoc test analysis on the extent of utilization of ChatGPT when grouped 

according to age clarified where the significant age-based differences occurred. The descriptive 

statistics showed that teachers aged 25-30 years old obtained the highest mean utilization score 

of M = 2.72, SD = 0.966, followed by those aged 31-35 years old with M = 2.14, SD = 0.970, 

and those aged 41-45 years old with M = 2.02, SD = 0.852. The lowest mean scores were 

recorded among teachers aged 36-40 years old with M = 1.47, SD = 0.565 and those aged 46 

years and above with M = 1.46, SD = 0.446. The post hoc comparison matrix showed that the 

mean difference between 31-35 yrs old and 36-40 yrs old was 0.677 with p-value = 0.214, 

between 31-35 yrs old and 46 and above was 0.68411 with p-value = 0.202, between 31-35 yrs 

old and 41-45 yrs old was 0.123 with p-value = 0.998, and between 31-35 yrs old and 25-30 

yrs old was -0.581 with p-value = 0.663. The mean difference between 36-40 yrs old and 46 

and above was 0.00708 with p-value = 1.000, between 36-40 yrs old and 41-45 yrs old was -

0.554 with p-value = 0.623, and between 36-40 yrs old and 25-30 yrs old was -1.258* with p-

value = 0.046. The mean difference between 46 and above and 41-45 yrs old was -0.561 with 

p-value = 0.609, and between 46 and above and 25-30 yrs old was -1.265* with p-value = 

0.045. The mean difference between 41-45 yrs old and 25-30 yrs old was -0.704 with p-value 

= 0.614. The notation indicated that * p < .05, ** p < .01, and *** p < .001. Based on these 

exact results, statistically significant differences were found only between teachers aged 25-30 

years old and those aged 36-40 years old, where p = 0.046, and between teachers aged 25-30 

years old and those aged 46 years and above, where p = 0.045. Since both p-values are less 

than 0.05, the null hypothesis for these specific pairwise comparisons was rejected. All other 

pairwise comparisons had p-values greater than 0.05, so the null hypothesis was not rejected 

for those age-group pairs. 

These post hoc findings show that the significant age effect identified in the overall test 

was driven primarily by the markedly higher ChatGPT utilization of the youngest group, those 

aged 25-30 years old, compared with the 36-40 years old group and the 46 years and above 

group. The mean scores of M = 2.72 for 25-30 years old respondents, M = 1.47 for 36-40 years 

old respondents, and M = 1.46 for respondents aged 46 years and above demonstrate a clear 

gradient in utilization, with younger teachers showing greater use of ChatGPT in teaching 

Elementary English. This pattern may be explained by differences in confidence, familiarity, 

and openness to digital innovation across age groups. Dwivedi et al. (2023), drawing on the 

Technology Acceptance Model (TAM), explained that younger teachers are more likely to 

perceive technology as useful and easy to use, which increases their behavioral intention to 
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adopt it. In contrast, older teachers may have more established routines and may perceive AI 

tools as more complex or less necessary in their instructional practice. This interpretation is 

also consistent with Kitonga et al. (2024), who emphasized that teachers’ digital competence 

and attitudes toward technology are shaped by generational exposure as well as experience. 

The present results therefore indicate that the significant difference in ChatGPT utilization 

according to age was not general across all age groups but was specifically attributable to the 

greater utilization among teachers aged 25-30 years old in comparison with selected older 

groups. 

The post hoc test analysis on the extent of utilization of ChatGPT when grouped 

according to respondents’ familiarization with the use of AI also clarified the source of the 

significant difference found in the overall test. The descriptive statistics showed that teachers 

who were very familiar with AI obtained the highest mean utilization score of M = 2.71, SD = 

0.800, followed by those who were moderately familiar with M = 2.44, SD = 0.890. Teachers 

who were slightly familiar had a mean of M = 1.77, SD = 0.651, while those who were not 

familiar at all had the lowest mean score of M = 1.18, SD = 0.597. The post hoc comparison 

table showed that the mean difference between Moderately Familiar and Slightly Familiar was 

0.669 with p-value = 0.150, between Moderately Familiar and Very Familiar was -0.273 with 

p-value = 0.899, and between Moderately Familiar and Not Familiar at all was 1.261** with 

p-value = 0.004. The mean difference between Slightly Familiar and Very Familiar was -0.942 

with p-value = 0.082, and between Slightly Familiar and Not Familiar at all was 0.592 with p-

value = 0.086. The mean difference between Very Familiar and Not Familiar at all was 1.534** 

with p-value = 0.006. The notation again indicated that * p < .05, ** p < .01, and *** p < .001. 

These results show that statistically significant differences occurred between teachers who 

were Moderately Familiar and those who were Not Familiar at all, where p = 0.004, and 

between teachers who were Very Familiar and those who were Not Familiar at all, where p = 

0.006. Since both p-values are less than 0.05, the null hypothesis for these pairwise 

comparisons were rejected. No significant differences were found among the other pairs 

because their p-values of 0.150, 0.899, 0.082, and 0.086 all exceeded 0.05, so the null 

hypothesis was not rejected for those comparisons. 

These findings clearly indicate that familiarity with AI was a major factor influencing 

teachers’ use of ChatGPT. The progression in mean scores from M = 1.18, SD = 0.597 among 

those not familiar at all, to M = 1.77, SD = 0.651 among those slightly familiar, to M = 2.44, 

SD = 0.890 among those moderately familiar, and finally to M = 2.71, SD = 0.800 among those 

very familiar, demonstrates an increasing trend in ChatGPT utilization as familiarity with AI 

improves. The significant differences between the Moderately Familiar and Not Familiar at all 

groups and between the Very Familiar and Not Familiar at all groups confirm that teachers 

with higher levels of AI familiarization used ChatGPT significantly more than those with no 

familiarity. This supports the argument of Alasadi and Baiz (2023), who found that prior 

exposure to AI tools enhances teachers’ capacity to integrate such technologies effectively into 

lesson planning and instructional delivery. Chang and Kidman (2023) similarly noted that 

technological familiarity directly influences self-efficacy in digital pedagogy, thereby shaping 

both the extent and quality of technology integration. The pattern also aligns closely with the 

Technological Pedagogical Content Knowledge framework of Mishra and Koehler (2006), 

which emphasizes that technological knowledge is an essential foundation for effective 

technology integration. Teachers with greater familiarization are more capable of balancing 

technology, pedagogy, and content, and are therefore better positioned to use ChatGPT 

meaningfully in their teaching. In contrast, respondents who were not familiar at all, with M = 

1.18 and SD = 0.597, demonstrated the lowest utilization and differed significantly from the 

moderately familiar and very familiar groups. This suggests that lack of technological 

familiarity may severely limit a teacher’s readiness to integrate Generative AI into instructional 
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design, assessment, or differentiated learning. The practical implication is that familiarity is 

not merely a background characteristic but a decisive condition for adoption. 

Overall, the results and discussion demonstrate that the 48 respondents exhibited 

generally low utilization of ChatGPT in teaching Elementary English, with a total average 

weighted mean of 1.94, interpreted as “Rarely.” Across the four domains, Instructional 

Strategies obtained the highest average mean of 2.19, Differentiated Instruction and 

Personalized Learning obtained 1.94, Student Engagement and Motivation obtained 1.86, and 

Assessment and Feedback obtained the lowest mean of 1.78, interpreted as “Never.” These 

findings indicate that ChatGPT was used sparingly and mainly in lesson-related functions 

rather than in assessment, interactive engagement, or personalized support. The profile data 

further show that most respondents were female, many were in the 31-35 and 36-40 age groups, 

most had 7-10 years of teaching experience, many had Master’s Degree units earned or 

completed, 79.17% had no training related to Gen. AI, and most were only slightly familiar or 

moderately familiar with Generative AI. Inferential analysis revealed that age, with p = 0.020, 

and familiarization with the use of Gen. AI, with p = 0.000, significantly influenced the extent 

of ChatGPT utilization, leading to the rejection of the null hypothesis for these variables, while 

sex, grade level taught, number of years in teaching, highest educational attainment, and 

trainings attended did not significantly influence utilization, leading to the non-rejection of the 

null hypothesis for those variables. The post hoc analyses further established that significant 

age-based differences existed between respondents aged 25-30 years old and those aged 36-40 

years old, p = 0.046, and between respondents aged 25-30 years old and those aged 46 years 

and above, p = 0.045, while significant familiarity-based differences existed between 

Moderately Familiar and Not Familiar at all, p = 0.004, and between Very Familiar and Not 

Familiar at all, p = 0.006. Collectively, these findings make a clear contribution to the 

understanding of AI integration in basic education by showing that ChatGPT use among 

elementary English teachers remains in an early and cautious stage, and that younger age and 

stronger AI familiarization are the most meaningful factors associated with increased 

utilization. These results directly address the objectives of the study and provide a strong 

empirical basis for the subsequent development of guidelines and policies on the responsible 

use of ChatGPT in teaching, as well as for future recommendations on training, institutional 

support, and responsible pedagogical integration of Generative AI in elementary education. 

 

CONCLUSION 

 

The findings of the study demonstrate that the utilization of ChatGPT in teaching 

Elementary English among the 48 respondents remains generally minimal, as reflected in the 

consistently low levels of use across instructional strategies, assessment and feedback, student 

engagement and motivation, and differentiated instruction and personalized learning. The 

overall average weighted mean of 1.94, interpreted as “Rarely,” confirms that ChatGPT has 

not yet become an integral component of classroom practice. Among the four domains, 

instructional strategies registered the highest average mean of 2.19, interpreted as “Rarely,” 

indicating that teachers were more inclined to use ChatGPT for lesson-related functions such 

as grammar explanation, content modification, and drill generation. This was followed by 

differentiated instruction and personalized learning with an average mean of 1.94, and student 

engagement and motivation with 1.86, both also interpreted as “Rarely.” The lowest utilization 

was observed in assessment and feedback, with an average mean of 1.78, interpreted as 

“Never,” demonstrating that ChatGPT was least applied in evaluative and feedback-oriented 

processes. These results collectively indicate that while some exploratory use of ChatGPT 
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exists, particularly in content support and lesson preparation, its application in more complex 

pedagogical domains remains limited and underdeveloped. 

The demographic and professional profile of the respondents provides further context 

for understanding these findings. The majority of the teachers were female, with 42 or 87.50% 

compared to 6 or 12.50% male respondents, and most were within the 31-35 age group at 

29.17% and 36-40 age group at 25.00%. In terms of grade level, a larger proportion handled 

Grade 5 at 22.92% and Grade 6 at 18.75%, while teaching experience was most concentrated 

among those with 7-10 years at 33.33% and 11-15 years at 25.00%. Most respondents had 

advanced academic qualifications, with 43.75% having Master’s Degree units earned and 

39.58% having completed a Master’s Degree, yet only 8.33% had Doctorate Degree units 

earned and 8.33% held only a Bachelor’s Degree. Despite this relatively high level of academic 

preparation, 79.17% of respondents had not attended any training related to Generative AI, and 

only 20.83% had participated in such training. In terms of familiarity, 37.50% were slightly 

familiar, 25.00% were moderately familiar, 22.92% were not familiar at all, and only 14.58% 

were very familiar. These figures suggest that although the respondents possess substantial 

teaching experience and academic advancement, their exposure to AI-related training and their 

familiarity with Generative AI remain limited, which likely contributed to the low levels of 

ChatGPT utilization observed in the study. 

The inferential analysis further strengthens this interpretation by revealing that 

significant differences in ChatGPT utilization were found only when respondents were grouped 

according to age and familiarization with the use of Generative AI. The p-value for age was 

0.020, and the p-value for familiarization was 0.000, both of which are less than the 0.05 level 

of significance, leading to the rejection of the null hypothesis for these variables. In contrast, 

no significant differences were observed when respondents were grouped according to sex, 

with p = 0.530, grade level taught, with p = 0.681, number of years in teaching, with p = 0.111, 

highest educational attainment, with p = 0.494, and trainings attended related to Generative AI, 

with p = 0.134, as all these values exceeded the 0.05 level of significance, resulting in the non-

rejection of the null hypothesis. The post hoc analysis clarified that teachers aged 25-30 years 

old had significantly higher utilization of ChatGPT, with M = 2.72, SD = 0.966, compared to 

those aged 36-40 years old, with M = 1.47, SD = 0.565, where p = 0.046, and those aged 46 

years and above, with M = 1.46, SD = 0.446, where p = 0.045. Similarly, teachers who were 

very familiar with AI, with M = 2.71, SD = 0.800, and those who were moderately familiar, 

with M = 2.44, SD = 0.890, demonstrated significantly higher utilization than those who were 

not familiar at all, with M = 1.18, SD = 0.597, where p = 0.006 and p = 0.004, respectively. 

These findings indicate that both generational factors and technological familiarity play a 

critical role in influencing the adoption and use of ChatGPT in teaching, while other 

demographic and professional variables appear to have no statistically significant effect. 

Taken together, the results confirm that although ChatGPT presents promising 

opportunities to enhance language instruction through content generation, feedback support, 

engagement strategies, and personalized learning, its actual classroom integration among 

elementary English teachers remains at an early and cautious stage. The limited use across all 

domains reflects a combination of factors, including insufficient training, low levels of 

familiarity, concerns about accuracy and appropriateness, and the absence of clear institutional 

guidelines for AI integration. These findings underscore the need for a more systematic and 

structured approach to the adoption of ChatGPT in education, one that not only introduces 

teachers to the technical aspects of AI tools but also equips them with the pedagogical 

competencies necessary to integrate these tools effectively and responsibly. 

In light of these conclusions, it becomes imperative for the Department of Education to 

implement sustained training and capacity-building programs that focus on the pedagogical 

application of ChatGPT and other AI technologies. Such programs should extend beyond basic 
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technical orientation and emphasize classroom integration, content evaluation, and ethical 

considerations in AI use. At the same time, schools should establish clear and comprehensive 

policies that define the appropriate use of ChatGPT, set boundaries for both teachers and 

students, ensure data privacy, and uphold academic integrity while encouraging innovation in 

instructional practices. Furthermore, educational institutions, particularly those in rural areas, 

must invest in improving internet connectivity, providing access to digital devices, and 

strengthening technical support systems to ensure that AI-assisted instruction becomes both 

feasible and sustainable. 

Teachers are likewise encouraged to adopt ChatGPT as a complementary instructional 

tool rather than as a replacement for traditional teaching practices. Its use should be directed 

toward enhancing creativity, collaboration, and critical thinking among students, while 

maintaining the teacher’s central role as a facilitator of learning. Finally, future research is 

necessary to further explore the long-term effects of ChatGPT-assisted instruction on students’ 

language proficiency, motivation, and learning outcomes. Subsequent studies may also 

examine the evolving perceptions and practices of teachers as AI tools become more accessible, 

conduct comparative analyses across educational levels and subject areas, and investigate the 

ethical and policy implications of AI integration in basic education. Through these combined 

efforts, the meaningful, equitable, and responsible use of ChatGPT and other Generative AI 

technologies in Philippine classrooms can be progressively realized. 
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