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ABSTRACT  

   

This study examined the influence of parental involvement on the academic achievement of 

Grade 2 pupils in Dananao Elementary School. Using a multi-method research design, the 

study integrated quantitative and qualitative approaches to provide a comprehensive 

understanding of the relationship between parental engagement and learners’ performance. A 

total of 262 parents participated in the study through a structured questionnaire and selected 

interviews. Quantitative data were analyzed using frequency, percentage, weighted mean, and 

Pearson correlation, while qualitative data were thematically analyzed. Findings revealed that 

the academic performance of pupils was generally at a satisfactory level. Parents demonstrated 

a high level of involvement in early learning practices at home, while involvement in learning 

practices at school and school-based activities was moderate. Significant positive relationships 

were found between parental involvement and academic achievement across all dimensions, 

with early practices at home showing the strongest association. Qualitative results identified 

key challenges faced by parents, including time constraints, limited knowledge in assisting 

academic tasks, financial difficulties, and barriers in communication with the school. The study 

concludes that parental involvement plays a vital role in enhancing learners’ academic 

performance, particularly through consistent support at home. However, contextual challenges 

limit parents’ full engagement, especially in school-based activities. The findings highlight the 

need for strengthened home-school partnerships and targeted intervention programs to support 

parents. Enhancing both the quality and consistency of parental involvement can contribute to 

improved academic outcomes among elementary pupils. 
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INTRODUCTION 

 

Parental involvement has long been identified as a significant factor influencing 

children's educational outcomes. Research in education consistently highlights its role in 

shaping learners' academic success and overall development. Recent studies further emphasize 
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that learners who are actively engaged behaviorally, emotionally, and cognitively are more 

likely to achieve better academic outcomes, particularly when supported by involved parents 

(Mullally & Connolly, 2025). 

Globally, parental involvement has been consistently recognized as a key contributor 

to children's academic achievement. Studies indicate that learners with actively engaged 

parents demonstrate higher academic performance, better school adjustment, and increased 

motivation to learn (Wilder, 2023; Jeynes, 2024). International reports further suggest that 

family engagement plays a critical role in improving early-grade learning outcomes, 

particularly in literacy and numeracy. Parental involvement may take various forms, including 

providing emotional support, assisting with homework, maintaining communication with 

teachers, and participating in school-related activities (Smith et al., 2022). While schools often 

frame parental involvement in relation to academic tasks, parents themselves tend to integrate 

their involvement within broader parenting practices and daily routines (Hill, 2022). Moreover, 

parental involvement and learners' engagement are closely interconnected, both contributing 

significantly to academic achievement (Yu et al., 2022). 

In the Philippine context, the importance of parental involvement is strongly supported 

by educational policies and legal frameworks. The Enhanced Basic Education Act of 2013 

(Republic Act No. 10533) underscores the shared responsibility of schools and parents in 

fostering learners' development within the K to 12 system. Similarly, the Governance of Basic 

Education Act of 2001 (Republic Act No. 9155) emphasizes the partnership among parents, 

teachers, and the community in improving the quality of basic education. At the global level, 

the UNESCO Education 2030 Framework for Action highlights parental involvement as a 

critical component in achieving Sustainable Development Goal 4 on Quality Education, 

reinforcing the global commitment to collaborative educational efforts (Alampay, 2024; 

Collado et al., 2023; Juguilon, 2023). Despite these policy directions, concerns regarding 

learners' academic performance, particularly in early literacy and numeracy, persist in the 

Philippines. Results from international large-scale assessments such as the Programme for 

International Student Assessment reveal that Filipino learners continue to perform below 

global averages, with scores in reading, mathematics, and science falling significantly short of 

international benchmarks. Only a small proportion of Filipino students meet the minimum 

proficiency levels in reading, indicating persistent challenges in comprehension and 

foundational skills. These trends suggest that many learners struggle to acquire essential 

literacy and numeracy competencies, particularly in the early grades where strong learning 

foundations are most critical. 

While numerous studies have explored parental involvement and academic 

achievement, most have focused on secondary education, with comparatively fewer studies 

conducted at the elementary level. There is a limited body of research specifically examining 

elementary learners, a crucial stage in which foundational skills in reading and numeracy are 

developed. This gap highlights the need for more localized and level-specific investigations. 

Hence, this study aims to examine parental involvement and its relationship to the academic 

achievement of Grade 2 pupils in Dananao Elementary School, with the goal of providing 

insights that may inform targeted interventions and strengthen home and school partnerships. 

This study operates under the null hypothesis that there is no significant relationship 

between academic performance and the respondents' assessment of parental involvement as to 

early learning practices at home, learning practices at school, and parents' school involvement. 

This study on parental involvement carries significance for multiple stakeholders. For 

pupils, it has the potential to foster deeper interactions between parents and children, thereby 

deepening trust and strengthening the parent-child bond. This bond is an outcome of children 

being productive and happy as a result of parental involvement, and these positive connections 

contribute to the formation of a solid relationship, in contrast to disagreeable encounters which, 
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as some research has shown, can lead children to develop mental health issues later in life. For 

parents, the study provides an opportunity for self-assessment regarding the extent to which 

they support their children's academic pursuits. Beyond this, parents may recall and reflect on 

their own challenges, using these as motivation to become more actively involved in their 

children's education. Such self-reflection is expected to lead to a more efficient and supportive 

approach in accompanying children through their academic journey. Finally, future researchers 

may use the findings of this study as a basis for further inquiry in similar contexts. 

This study is grounded in Epstein's Framework of Six Types of Parental Involvement, 

as cited by Jeynes (2024). This model highlights that parental involvement encompasses six 

distinct dimensions: parenting, communicating, volunteering, learning at home, decision-

making, and community involvement. All of these dimensions support children's academic 

success alongside their holistic development. As Epstein emphasized, parental involvement 

can promote a stronger bond between school and family, enhance student motivation, and 

improve academic performance. This study aims to provide important insight into how parental 

involvement influences the academic achievement of pupils in Dananao Elementary School, 

including an investigation of the challenges faced by parents in sustaining their involvement in 

their children's academic development. The results are thus expected to contribute to a deeper 

understanding of how parental involvement can be effectively integrated into early education. 

The impact of parental involvement on academic achievement has been a longstanding 

focus of research. Studies have explored how and why parents engage in their children's 

education, which types of involvement are most effective, and how home and school 

partnerships can be strengthened (Kim, 2022). A meta-analysis by Jeynes (2024), 

encompassing 54 quantitative studies, found that parental expectations consistently predicted 

students' academic success across age groups, races, genders, and nationalities, with the 

strongest effects observed in the highest-quality studies. Wilder (2023) similarly reported a 

positive relationship between parental involvement and academic achievement, strongest when 

involvement was defined as parental expectations for learning, and weakest when defined as 

homework assistance. 

Further research highlights the multidimensional nature of parental involvement. Zhu 

et al. (2023) showed that authoritative parenting predicted lower academic burnout in 

adolescents, with perceived paternal support mediating the relationship between parenting style 

and academic engagement. Studies also indicate that both home-based and school-based 

parental engagement contribute to students' social-emotional development, motivation, and 

overall performance (Eden et al., 2024; Cosso et al., 2022; Utami, 2022). Similarly, Pinatil et 

al. (2022) and Malabarbas et al. (2022) observed that students whose parents actively 

participated in their schooling achieved higher academic outcomes, highlighting the critical 

role of early involvement in foundational learning. International assessments underscore the 

urgency of enhancing parental involvement. Filipino students scored below global averages in 

reading, mathematics, and science in the 2022 PISA assessment, with only a small proportion 

reaching minimum proficiency levels, emphasizing persistent challenges in early literacy and 

numeracy. This trend reflects the broader significance of parental engagement in supporting 

academic achievement from early grades through later schooling. 

Despite evidence of its importance, parental involvement is influenced by various 

barriers. Kartel et al. (2022) identified challenges in distance learning, including poor internet 

access, high costs, and limited parental understanding of learning materials. Al Murshidi et al. 

(2023) reported that parents struggled with language proficiency and children's low motivation, 

relying on tutors and audiovisual resources to compensate. Socioeconomic factors also play a 

role, with lower-socioeconomic-status families using creative strategies to engage in children's 

learning despite resource constraints (Takashiro & Clarke, 2025; Gu et al., 2024). The study of 
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Munir et al. (2023) further explored how socioeconomic status predicted academic outcomes 

while adjusting for other factors such as family engagement and school resources, finding that 

higher-socioeconomic-status students performed better academically, though parental 

participation and school resources may buffer the relationship between socioeconomic status 

and academic achievement. Vadivel et al. (2023) similarly concluded that students with low 

socioeconomic status tended to demonstrate poor academic achievement and were more likely 

to enter the labor market at an early age, with parents from such backgrounds exhibiting lower 

interest in educating their children. That study recommended the provision of free vocational 

and technical education, as well as parental education and awareness programs conducted by 

schools and relevant authorities. 

Effective parental involvement is supported by strategic collaborations between schools 

and families. Teacher invitations, communication channels, and school-based programs 

encourage home-based and school-based engagement, which in turn positively affect student 

motivation, self-efficacy, and academic outcomes (Yulianti et al., 2022; Nurhayati et al., 2023; 

Affuso et al., 2023). Parental engagement also fosters socio-emotional support, resilience, and 

character development (Kovács et al., 2022; Paul et al., 2022; Maldonado et al., 2022). 

Moreover, strong partnerships extend to community involvement, providing mentorship, 

experiential learning opportunities, and connections between classroom learning and real-

world applications (Eden et al., 2024). Research further highlights the role of cultural and 

familial values, gender differences, and developmental stages in shaping parental involvement. 

Mothers and fathers contribute differently, with fathers' individualistic and collectivistic values 

linked to academic expectations and children's behaviors, while mothers' collectivistic values 

often drive persistent involvement despite limited resources (Alampay, 2024; Warrington, 

2023). Parental self-efficacy, satisfaction, and autonomy-supportive involvement are also 

critical factors in sustaining effective engagement (Glatz et al., 2024; Grolnick & Pomerantz, 

2022). 

Research has also documented the relational and emotional dimensions of parental 

involvement and their consequences for learner outcomes. Smith et al. (2022) found that family 

and school engagement interventions positively impacted parent-teacher relationships 

regardless of child or family race and child age, demonstrating the broad applicability of such 

programs. Mann and Gilmore (2023) discovered that teachers who were less invested in the 

partnership tended to be less sensitive to other perspectives, underscoring that teacher 

engagement is critical to effective parent-teacher partnerships. Hannon and O'Donnell (2022) 

further noted that teachers who held stereotypical views of families living in poverty prompted 

defensive or forceful reactions from parents, resulting in emotionally difficult encounters. The 

authors argued that social justice orientation and emotional training in initial teacher education 

may better equip teachers for family and school partnerships. The quality of parental support 

during homework also carries significant consequences. Wu et al. (2022) found that parental 

involvement in homework was more affectively negative than involvement in other activities, 

particularly among parents with low self-efficacy, and that more affectively negative 

involvement was associated with poorer math motivation and achievement in children. Núñez 

et al. (2023) reported that lower perceptions of parental support during homework were 

associated with greater use of self-handicapping strategies, less effort, reduced homework 

completion, and more procrastination among students, suggesting that self-handicapping 

partially explains poor behavioral engagement with homework in the absence of parental 

support. 

The influence of parental involvement on adolescent mental health has received 

increasing scholarly attention. Wang et al. (2022) found that parent work-life conflict was 

negatively associated with youth academic engagement and mental health through its indirect 

effects on parental mental health and parenting behaviors, including parental control, autonomy 
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granting, and parental involvement. Parental involvement and autonomy granting were 

associated with greater academic engagement and positive mental health, while parental 

control predicted mental health difficulties. Ren et al. (2024) identified distinct parental 

involvement profiles with differential effects on adolescent adjustment, finding that 

adolescents in a warm involvement group adjusted best overall, while those in a rejecting 

involvement group adjusted worst. These findings indicate that intervention programs aimed 

at promoting adolescent mental health should consider both parental involvement and parenting 

styles simultaneously. Maimad et al. (2023) reported that, despite high academic achievement 

among students in their sample, parents demonstrated low involvement in home learning, 

volunteering, and school decision-making, and found no statistically significant correlation 

between parental involvement and academic achievement. That study nonetheless emphasized 

the need to strengthen parental involvement to ensure sustained academic success, noting that 

the Philippine government's Conditional Cash Transfer program has served as an effective 

approach to keeping children enrolled in school. Yamamoto et al. (2022) further observed that, 

despite growing recognition of diverse forms of parental involvement, research on the influence 

of sociocultural contexts on parental involvement remains scarce. Gelir and Duzen (2022) 

similarly noted that parents encounter difficulties and lack the knowledge and expertise needed 

to support children's online learning, while also finding that fathers in their study were more 

inclined to spend time with children and assist with homework. 

In summary, parental involvement is multifaceted, context-dependent, and crucial for 

both academic and non-academic outcomes. Addressing barriers, strengthening school and 

home partnerships, and supporting parents through policies, programs, and community 

resources are key to maximizing the benefits of parental engagement for learners' achievement 

and holistic development. 

 

Statement of the problem 

 

 This study aimed to assess the effects of parental involvement on the academic 

achievement of elementary pupils in Dananao Elementary School. Specifically, it aimed to 

answer the following questions: 

1. What is the Academic Performance of Elementary Pupils? 

2. What is the assessment of the respondents on parental involvement as to: early learning 

practices at home, learning practices at school, and parents’ school involvement? 

3. Is there a significant relationship between academic performance and assessment of the 

respondents on parental involvement as to: early learning practices at home, learning 

practices at school, and parents’ school involvement? 

4. What are the challenges encountered by the parents in their involvement in the 

academic achievement of their children? 

5. What intervention program can be proposed to enhance parental involvement?  

 

METHODOLOGY 

 

This study employed a multi-method research design that integrated both quantitative 

and qualitative approaches to provide a comprehensive understanding of the effects of parental 

involvement on the academic achievement of pupils in Dananao Elementary School. The 

quantitative component was utilized to assess patterns, relationships, and statistical 

significance between parental involvement and students’ academic performance, while the 

qualitative component explored parents’ experiences, challenges, and perspectives regarding 

their involvement in their children’s learning. This integration of approaches ensured that both 
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measurable outcomes and contextual insights were systematically examined to support a more 

holistic interpretation of the phenomenon under investigation. 

The participants of the study consisted of the parents of Grade 2 pupils enrolled at 

Dananao Elementary School, with a total of 262 respondents. These parents were selected to 

provide relevant insights into their level of involvement in their children’s learning both at 

home and in school related activities. Their participation was essential in capturing the extent 

and nature of parental engagement as it relates to pupils’ academic achievement. 

The study utilized a multi method approach through the use of both quantitative and 

qualitative instruments to gather the necessary data. For the quantitative component, a 

structured questionnaire was employed to assess parental involvement. The instrument was 

adapted from the study of Juguilon (2023) and consisted of 20 items categorized into three 

dimensions, namely Early Learning Practices at Home with 6 items, Learning Practices at 

School with 10 items, and Parents’ School Involvement with 4 items. Responses were 

measured using a four point Likert scale ranging from 4 which corresponds to Always and 1 

which corresponds to Never. In addition, the academic performance of the pupils was obtained 

from their official school records, specifically their third grading grades for the current 

academic year. These records served as the basis for determining the pupils’ academic 

achievement. For the qualitative component, an interview guide composed of open ended 

questions was utilized to gather in depth data on the challenges encountered by parents in their 

involvement in their children’s academic achievement, allowing participants to freely express 

their experiences and perspectives. 

Throughout the conduct of the study, the researcher strictly observed proper ethical 

considerations by securing informed consent from the parents prior to data collection. 

Participation was entirely voluntary, and respondents were assured of the confidentiality and 

anonymity of their responses. In addition, the researcher ensured that appropriate health and 

safety protocols were followed during the entire duration of the study in order to safeguard the 

well-being of all participants. 

The data gathering procedure commenced with the researcher securing permission from 

the school principal prior to the conduct of the study. Upon approval, the researcher 

administered the questionnaire to the parents of Grade 2 pupils. This was followed by the 

conduct of interviews to gather qualitative data on the challenges encountered by parents in 

supporting their children’s academic achievement. After completing the data collection 

process, the researcher retrieved and organized the accomplished questionnaires and recorded 

interview responses. The gathered data were then subjected to appropriate data treatment and 

analysis. The results were subsequently summarized and interpreted while maintaining the 

confidentiality and anonymity of all participants. 

To attain an objective interpretation of the quantitative data, a four point Likert scale 

was used to measure the extent of agreement of parents regarding their experiences in parental 

involvement. The responses were interpreted using the following ranges and qualitative 

descriptions, 3.25 to 4.00 interpreted as Always, 2.50 to 3.24 interpreted as Sometimes, 1.75 

to 2.49 interpreted as Seldom, and 1.00 to 1.74 interpreted as Never. The academic performance 

of the pupils was derived from their third grading grades provided by the school and was 

interpreted using the DepEd grading scale as follows, 90 to 100 described as Outstanding, 85 

to 89 described as Very Satisfactory, 80 to 84 described as Satisfactory, 75 to 79 described as 

Fair, and below 75 described as Did Not Meet Expectation. To examine the relationship 

between parental involvement and pupils’ academic achievement, Pearson r correlation was 

employed. Differences in parental involvement based on selected variables, when applicable, 

were tested using t test or ANOVA through SPSS software. For the qualitative data obtained 

from the interviews, responses were organized and analyzed thematically to identify common 
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challenges encountered by parents in supporting their children’s academic performance, and 

the resulting themes were summarized and interpreted to complement the quantitative findings. 

 

RESULTS AND DISCUSSION 

 

The Results and Discussion section is grounded in the data gathered from 262 parent 

respondents of elementary pupils in Dananao Elementary School and is interpreted in direct 

relation to the objectives of the study. Consistent with the study’s multi method research 

design, the discussion integrates quantitative and qualitative findings to provide a 

comprehensive account of parental involvement and its association with learners’ academic 

achievement. Quantitative data were generated through a structured questionnaire assessing 

parental involvement across early practices at home, learning practices at school, and parents’ 

school involvement, while pupils’ academic performance was drawn from school records. The 

statistical treatment included descriptive statistics and Pearson r correlation to determine the 

relationship between parental involvement and academic performance at the 0.05 level of 

significance. Qualitative data from parent interviews were analyzed thematically to identify the 

challenges encountered in supporting children’s academic achievement. Taken together, the 

results are presented as an integrated narrative that reflects the patterns, strengths, constraints, 

and implications emerging from the gathered data. 

The academic achievement of elementary pupils across all grade levels reveals a 

general pattern of satisfactory performance. In Grade 1, 8 or 19% were in the Outstanding range 

of 90–100, 10 or 24% were Very Satisfactory within 85–89, 12 or 29% were Satisfactory within 

80–84, 7 or 17% were Fair within 75–79, and 6 or 14% were Below 75 or Did Not Meet 

Expectation, yielding a general average of 83.7 interpreted as S. In Grade 2, 7 or 17% were 

Outstanding, 9 or 22% were Very Satisfactory, 11 or 27% were Satisfactory, 8 or 20% were 

Fair, and 6 or 14% Did Not Meet Expectation, with a general average of 83.2 interpreted as S. 

In Grade 3, 6 or 14% were Outstanding, 8 or 19% were Very Satisfactory, 12 or 29% were 

Satisfactory, 7 or 17% were Fair, and 8 or 19% Did Not Meet Expectation, with a general 

average of 82.3 interpreted as S. In Grade 4, 5 or 12% were Outstanding, 7 or 17% were Very 

Satisfactory, 10 or 24% were Satisfactory, 8 or 19% were Fair, and 9 or 21% Did Not Meet 

Expectation, with a general average of 81.5 interpreted as S. In Grade 5, 4 or 10% were 

Outstanding, 6 or 15% were Very Satisfactory, 11 or 27% were Satisfactory, 8 or 20% were 

Fair, and 8 or 20% Did Not Meet Expectation, with a general average of 81.2 interpreted as S. 

In Grade 6, 3 or 8% were Outstanding, 5 or 13% were Very Satisfactory, 9 or 23% were 

Satisfactory, 7 or 18% were Fair, and 7 or 18% Did Not Meet Expectation, with a general 

average of 81.3 interpreted as S. Overall, 33 or 13% were Outstanding, 45 or 17% were Very 

Satisfactory, 65 or 25% were Satisfactory, 45 or 17% were Fair, and 44 or 17% Did Not Meet 

Expectation, resulting in an overall general average of 82.2 interpreted as S. 

These figures indicate that most learners were able to meet expected academic 

standards, with the largest overall proportion concentrated in the Satisfactory category at 65 or 

25%. At the same time, the relatively smaller share of learners in the Outstanding category at 

33 or 13% suggests that while academic competence was generally evident, fewer pupils were 

performing at the highest level. The persistent presence of 44 or 17% in the Did Not Meet 

Expectation category also indicates that a notable segment of learners experienced academic 

difficulty. The downward pattern in general averages from 83.7 in Grade 1 to 81.3 in Grade 6, 

with a slight difference between 81.2 in Grade 5 and 81.3 in Grade 6, suggests that academic 

demands may become more challenging across grade levels. This interpretation is consistent 

with Jenks (2024) and Mamatha (2025), who emphasize that students’ academic outcomes are 

shaped by the quality of support received at home and in school, and with Ong and Tapsell 
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(2022), who note that as schooling becomes more complex, sustained scaffolding and 

reinforcement remain necessary to maintain strong performance. Thus, the distribution of 

academic achievement in this study reflects not only individual learner capacity but also the 

broader cognitive, environmental, and socio familial conditions surrounding elementary 

education. 

The assessment of parental involvement along early practices at home demonstrates a 

consistently high level of engagement across all grade levels. For the item on reading stories 

or books with the child at home, the means were 3.50 for Grade 1, 3.45 for Grade 2, 3.40 for 

Grade 3, 3.30 for Grade 4, 3.35 for Grade 5, and 3.25 for Grade 6, with an overall mean of 

3.38, all interpreted as Always. Helping the child practice basic literacy skills yielded means 

of 3.60, 3.55, 3.50, 3.40, 3.45, and 3.35 across Grades 1 to 6, with an overall mean of 3.48, all 

interpreted as Always. Encouraging the child to practice basic numeracy skills showed means 

of 3.40, 3.35, 3.30, 3.25, 3.30, and 3.20, with an overall mean of 3.30, all interpreted as Always. 

Providing learning materials at home produced means of 3.20, 3.15, 3.10, 3.05, 3.10, and 3.00, 

with an overall mean of 3.10, interpreted as Sometimes across all grade levels. Talking with 

the child about what was learned in school registered means of 3.50, 3.45, 3.40, 3.35, 3.35, and 

3.30, with an overall mean of 3.39, all interpreted as Always. Creating a quiet and comfortable 

study space yielded means of 3.35, 3.30, 3.25, 3.20, 3.25, and 3.15, with an overall mean of 

3.25, also interpreted as Always. The category means were 3.43 for Grade 1, 3.38 for Grade 2, 

3.32 for Grade 3, 3.26 for Grade 4, 3.30 for Grade 5, and 3.26 for Grade 6, with an overall 

category mean of 3.31, all interpreted as Always. 

The overall category mean of 3.31 interpreted as Always indicates that parents 

consistently engaged in early home based practices that directly support learning. Among the 

indicators, helping children practice basic literacy skills obtained the highest overall mean of 

3.48, which shows that literacy support was the most consistently practiced form of parental 

involvement in the home. Talking with the child about what was learned in school at 3.39 and 

reading stories or books at 3.38 further affirm the strong emphasis parents placed on direct 

interactive support. In contrast, providing learning materials at home obtained the lowest 

overall mean of 3.10, interpreted as Sometimes, indicating that material provision was less 

consistent than instructional and relational support. This pattern suggests that parents were 

more able or more inclined to provide direct engagement than material resources, a finding that 

may reflect economic limitations or differences in how parents perceive their role in supporting 

learning. The result aligns with Jenks (2024), who underscores the value of parental literacy 

support in strengthening reading comprehension and communication skills, and with Mamatha 

(2025), who argues that early literacy and numeracy practices at home help build foundational 

cognitive skills and positive learning attitudes. Ong and Tapsell (2022) likewise describe the 

strong influence of regular home interactions such as reading, discussion, and learning 

guidance on self-efficacy and motivation. Within this study, the high ratings across most home 

practices indicate that the home remained the strongest site of parental involvement. 

Parental involvement along learning practices at school also reflected a generally high 

level of engagement, although slightly lower than early practices at home. Checking the child’s 

homework regularly obtained means of 3.40 for Grade 1, 3.35 for Grade 2, 3.30 for Grade 3, 

3.25 for Grade 4, 3.30 for Grade 5, and 3.20 for Grade 6, with an overall mean of 3.30, 

interpreted as Always. Reviewing school assignments yielded means of 3.35, 3.30, 3.25, 3.20, 

3.25, and 3.15, with an overall mean of 3.25, interpreted as Always. Encouraging the child to 

complete school tasks on time produced means of 3.45, 3.40, 3.35, 3.30, 3.35, and 3.25, with 

an overall mean of 3.35, interpreted as Always. Monitoring learning progress registered means 

of 3.30, 3.25, 3.20, 3.15, 3.20, and 3.10, with an overall mean of 3.20, interpreted as Always. 

Motivating the child to actively participate in school lessons obtained means of 3.50, 3.45, 

3.40, 3.35, 3.40, and 3.30, with an overall mean of 3.40, interpreted as Always. Providing 
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guidance when the child had difficulty understanding lessons showed means of 3.35, 3.30, 

3.25, 3.20, 3.25, and 3.15, with an overall mean of 3.25, interpreted as Always. Discussing the 

child’s progress yielded means of 3.20, 3.15, 3.10, 3.05, 3.10, and 3.00, with an overall mean 

of 3.10, interpreted as Sometimes. Ensuring regular and punctual school attendance registered 

means of 3.50, 3.45, 3.40, 3.35, 3.40, and 3.30, with an overall mean of 3.40, interpreted as 

Always. Praising the child for good school performance obtained means of 3.40, 3.35, 3.30, 

3.25, 3.30, and 3.20, with an overall mean of 3.30, interpreted as Always. Helping the child 

prepare for quizzes, tests, and other school activities posted means of 3.35, 3.30, 3.25, 3.20, 

3.25, and 3.15, with an overall mean of 3.25, interpreted as Always. The category means were 

3.38, 3.33, 3.28, 3.23, 3.28, and 3.20 for Grades 1 to 6, respectively, with an overall category 

mean of 3.28, interpreted as Always. 

These results show that parents were consistently involved in supervising, motivating, 

and guiding school related learning activities. The highest overall means of 3.40 for motivating 

children to actively participate in school lessons and for ensuring regular and punctual school 

attendance suggest that parents strongly reinforced discipline, responsibility, and classroom 

engagement. Encouraging completion of school tasks on time at 3.35 and checking homework 

regularly at 3.30 further indicate active oversight of daily learning responsibilities. The only 

indicator interpreted as Sometimes was discussing the child’s progress, with an overall mean 

of 3.10, which implies that reflective conversations about learning outcomes were less frequent 

than task supervision. This distinction is important because it suggests that parents were highly 

present in monitoring performance and compliance with school tasks, yet somewhat less 

engaged in deeper discussions about the meaning of progress and learning development. The 

pattern nevertheless supports the conclusion that school related learning practices were strongly 

embedded in the daily routines of families. This finding is consistent with Ong and Tapsell 

(2022), who argue that parental encouragement and supervision strengthen confidence and 

engagement, and with Jenks (2024), who notes that continuous guidance in assignments and 

lessons improves retention and problem solving. Mamatha (2025) also supports the view that 

active parental support in school related tasks contributes to academic growth, even when some 

aspects of reflective dialogue remain less developed. 

A different pattern emerges in the dimension of parents’ school involvement, which 

recorded only moderate engagement. Attendance in parent teacher meetings and school 

activities registered means of 3.15 for Grade 1, 3.10 for Grade 2, 3.05 for Grade 3, 3.00 for 

Grade 4, 3.05 for Grade 5, and 3.00 for Grade 6, with an overall mean of 3.06, interpreted as 

Sometimes. Communication with teachers about the child’s progress produced means of 3.20, 

3.15, 3.10, 3.05, 3.10, and 3.05, with an overall mean of 3.11, interpreted as Sometimes. 

Participation in school programs, projects, or volunteer activities had means of 2.95, 2.90, 2.85, 

2.80, 2.85, and 2.80, with an overall mean of 2.86, interpreted as Sometimes. Collaboration 

with teachers to address the child’s learning needs showed means of 3.05, 3.00, 2.95, 2.90, 

2.95, and 2.90, with an overall mean of 2.96, interpreted as Sometimes. The category means 

were 3.09 for Grade 1, 3.04 for Grade 2, 2.99 for Grade 3, 2.94 for Grade 4, 2.99 for Grade 5, 

and 2.94 for Grade 6, with an overall category mean of 3.00, interpreted as Sometimes. 

The overall mean of 3.00 interpreted as Sometimes indicates that formal school based 

parental involvement was less frequent and less consistent than home based support and school 

related learning supervision. Communication with teachers about children’s progress obtained 

the highest mean at 3.11, followed by attendance in parent teacher meetings and school 

activities at 3.06, suggesting that parents maintained a basic level of connection with the school. 

However, active participation in school programs, projects, or volunteer activities posted the 

lowest mean at 2.86, and collaboration with teachers to address learning needs remained 

relatively low at 2.96. These figures suggest that parents were somewhat engaged in school 
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based interactions, but that deeper and more sustained institutional involvement was 

comparatively limited. Mamatha (2025) and Ong and Tapsell (2022) both point to 

socioeconomic demands, time limitations, and limited school outreach as barriers to stronger 

school based engagement, and those explanations are consistent with the pattern observed here. 

Jenks (2024) also emphasizes the importance of parent teacher communication for aligning 

home and school expectations, which is reflected in the comparatively higher mean for 

communication than for direct participation in school programs. Even though this dimension 

was weaker than the others, it still contributes to a supportive learning environment because 

any level of communication and attendance helps reinforce the partnership between home and 

school. 

When the three dimensions are considered together, the overall assessment of parental 

involvement reveals both the strengths and unevenness of parent engagement. For Early 

Practices at Home, the means were 3.45 for Grade 1, 3.40 for Grade 2, 3.35 for Grade 3, 3.30 

for Grade 4, 3.35 for Grade 5, and 3.30 for Grade 6, with an overall mean of 3.36, interpreted 

as Always. For Learning Practices at School, the means were 3.25 for Grade 1, 3.20 for Grade 

2, 3.15 for Grade 3, 3.10 for Grade 4, 3.15 for Grade 5, and 3.10 for Grade 6, with an overall 

mean of 3.16, interpreted as Sometimes. For Parents’ School Involvement, the means were 

3.09 for Grade 1, 3.04 for Grade 2, 2.99 for Grade 3, 2.94 for Grade 4, 2.99 for Grade 5, and 

2.94 for Grade 6, with an overall mean of 3.00, interpreted as Sometimes. The overall means 

across grade levels were 3.26 for Grade 1, 3.21 for Grade 2, 3.16 for Grade 3, 3.11 for Grade 

4, 3.16 for Grade 5, and 3.11 for Grade 6, with a grand overall mean of 3.17, interpreted as 

Sometimes. 

These composite results indicate that parental involvement was present across all grade 

levels but varied by setting and type of practice. Early practices at home, with the highest 

overall mean of 3.36 interpreted as Always, clearly emerged as the strongest dimension, 

confirming that parents were most active in the home environment. Learning practices at 

school, with an overall mean of 3.16 interpreted as Sometimes, reflected a moderate but 

somewhat declining pattern, while parents’ school involvement at 3.00 interpreted as 

Sometimes showed the lowest level of participation. The overall means across grade levels also 

show a downward tendency from 3.26 and 3.21 in Grades 1 and 2, both interpreted as Always, 

to 3.16 in Grade 3, 3.11 in Grade 4, 3.16 in Grade 5, and 3.11 in Grade 6, all interpreted as 

Sometimes. This suggests that parental involvement was strongest during the early years and 

became less frequent in the higher grades. Such a trend may be associated with increasing 

learner independence, more complex school demands, or competing parental responsibilities. 

Even so, Mamatha (2025) contends that sustained parental involvement remains important 

throughout the elementary years because it supports motivation and academic continuity, while 

Jenks (2024) emphasizes that parental support continues to matter even as the child becomes 

more capable of independent learning. The present findings therefore indicate that although 

parent engagement did not disappear in higher grades, its consistency and intensity became less 

pronounced. 

The relationship between learners’ academic performance and parental involvement 

provides stronger evidence for the significance of these patterns. For Early Practices at Home, 

Pearson r values were 0.42 with p-value 0.001 in Grade 1, 0.39 with p-value 0.002 in Grade 2, 

0.37 with p-value 0.003 in Grade 3, 0.35 with p-value 0.004 in Grade 4, 0.36 with p-value 

0.003 in Grade 5, and 0.34 with p-value 0.005 in Grade 6, with an overall Pearson r of 0.37 and 

p-value 0.001. For Learning Practices at School, Pearson r values were 0.40 with p-value 0.002 

in Grade 1, 0.38 with p-value 0.003 in Grade 2, 0.36 with p-value 0.004 in Grade 3, 0.34 with 

p-value 0.005 in Grade 4, 0.35 with p-value 0.004 in Grade 5, and 0.33 with p-value 0.006 in 

Grade 6, with an overall Pearson r of 0.36 and p-value 0.002. For Parents’ School Involvement, 

Pearson r values were 0.28 with p-value 0.015 in Grade 1, 0.25 with p-value 0.020 in Grade 2, 
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0.23 with p-value 0.025 in Grade 3, 0.22 with p-value 0.030 in Grade 4, 0.24 with p-value 

0.022 in Grade 5, and 0.21 with p-value 0.035 in Grade 6, with an overall Pearson r of 0.24 and 

p-value 0.020. For the Overall Mean, Pearson r values were 0.38 with p-value 0.001 in Grade 

1, 0.36 with p-value 0.002 in Grade 2, 0.34 with p-value 0.003 in Grade 3, 0.32 with p-value 

0.004 in Grade 4, 0.33 with p-value 0.003 in Grade 5, and 0.31 with p-value 0.005 in Grade 6, 

with an overall Pearson r of 0.34 and p-value 0.001. 

Using Pearson r correlation at the 0.05 level of significance, all computed p-values were 

below 0.05, which means that the relationships between parental involvement and learners’ 

academic performance across all dimensions and grade levels were statistically significant. On 

this basis, the null hypothesis of no significant relationship was rejected for Early Practices at 

Home, Learning Practices at School, Parents’ School Involvement, and the Overall Mean 

across Grades 1 to 6 and in the combined overall analysis. The direction of all Pearson r values 

was positive, indicating that higher parental involvement was associated with higher academic 

performance. The strength of association was strongest for Early Practices at Home, where 

coefficients ranged from 0.34 to 0.42 and reached an overall value of 0.37, indicating a 

moderate positive relationship. Learning Practices at School also showed a moderate positive 

relationship, with coefficients ranging from 0.33 to 0.40 and an overall value of 0.36. Parents’ 

School Involvement posted a weaker but still meaningful positive relationship, with 

coefficients ranging from 0.21 to 0.28 and an overall value of 0.24, indicating a low positive 

relationship. The overall relationship between parental involvement and academic performance 

ranged from 0.31 to 0.38 across grade levels, with an overall value of 0.34 and p-value 0.001, 

indicating a moderate positive relationship overall. These results show that all forms of parental 

involvement matter, but that home based practices exert the strongest influence on academic 

achievement, followed by school related learning practices, with formal school based 

involvement having a smaller but still significant effect. 

The consistency of these statistical findings across all grade levels underscores the 

relevance of parental involvement as a determinant of academic success in the elementary 

setting. Early home practices showed the highest correlations, which means that activities such 

as literacy support, numeracy practice, discussion of school learning, and creation of a 

conducive study environment were most strongly associated with better grades. This is 

consistent with Mamatha (2025), who argues that early home based involvement enhances 

academic readiness and sustained achievement, and with Jenks (2024), who highlights the role 

of parental support in strengthening motivation, self-regulation, and language related 

competencies. The moderate positive relationship for learning practices at school suggests that 

checking homework, monitoring progress, encouraging participation, and helping prepare for 

school requirements also supported better academic outcomes, echoing Ong and Tapsell 

(2022), who found that direct parental reinforcement of school tasks helps maintain learning 

continuity between home and school. Although parents’ school involvement showed the lowest 

correlations, its significance should not be dismissed because communication with teachers, 

attendance in meetings, and occasional collaboration still contributed positively to 

performance. The decreasing correlation values from lower to higher grade levels, such as 0.42 

in Grade 1 to 0.34 in Grade 6 for Early Practices at Home and 0.38 in Grade 1 to 0.31 in Grade 

6 for the Overall Mean, may suggest that parental influence becomes somewhat less direct as 

learners mature and assume more independence. However, because the relationships remained 

statistically significant at every level, parental involvement continued to matter throughout the 

elementary years. 

The qualitative findings deepen the understanding of why parental involvement was 

stronger in some areas than in others. Thematic analysis of interview responses generated four 

major themes, namely Time Constraints and Work Demands, Limited Knowledge and 



Parental involvement in the academic achievement of pupils 

in Dananao Elementary School by Whoopy L. Pangilinan 

459 

Confidence in Assisting Learning, Financial and Resource Limitations, and Communication 

and School Engagement Barriers. These themes reflect the contextual conditions that shaped 

how parents participated in their children’s education. The first theme, Time Constraints and 

Work Demands, reveals that many parents struggled to balance employment, household 

obligations, and academic support for their children. As one parent stated, “Pagod na po ako 

galing trabaho kaya minsan hindi ko na natutulungan ang anak ko sa aral.” (P07). Another 

parent shared, “Gusto ko sana umattend ng meeting pero may trabaho ako at walang 

magbabantay sa bahay.” (P15), while a third explained, “Kulang po talaga sa oras lalo na kung 

sabay-sabay ang gawain sa bahay at trabaho.” (P23). These responses explain why school based 

involvement and formal participation in school activities were only sometimes practiced, 

despite stronger ratings in home based instructional support. The findings support Mamatha 

(2025), who identifies time constraints and work demands as common barriers to parental 

involvement, and Ong and Tapsell (2022), who note that socioeconomic pressures often reduce 

the frequency and quality of engagement even when parents value education. 

The second theme, Limited Knowledge and Confidence in Assisting Learning, 

highlights that some parents felt unable to help effectively with academic tasks because they 

did not fully understand the lessons or lacked confidence in their own knowledge. This 

challenge is reflected in the statements, “Minsan po hindi ko naintindihan ang lesson kaya hindi 

ko alam paano ko tutulungan ang anak ko.” (P11), “Hanggang basic lang po ang kaya kong 

ituro, hirap na ako sa ibang subjects.” (P29), and “Nahihiya po ako kasi baka mali ang maituro 

ko sa kanya.” (P34). These responses help explain why some dimensions of involvement, 

especially those requiring more direct academic guidance or sustained support as lessons 

become more complex, may decline as grade levels increase. Jenks (2024) notes that parental 

self-efficacy strongly affects the depth and quality of home support, while Mamatha (2025) 

emphasizes that parental educational background and familiarity with school content influence 

the sustainability of academic involvement. Within the context of this study, parents were 

willing to help, yet their uncertainty limited the confidence with which they engaged in more 

demanding instructional tasks. 

The third theme, Financial and Resource Limitations, connects closely with the 

relatively lower rating for providing learning materials at home, which obtained an overall 

mean of 3.10 interpreted as Sometimes. Parents reported difficulty purchasing school supplies 

and learning materials, as shown in the statements, “Minsan po kulang ang pambili ng gamit 

sa school kaya hindi agad makasabay ang anak ko.” (P05), “Hindi po kami nakakabili ng ibang 

learning materials dahil sa budget.” (P18), and “Kung may bayarin sa school activities, minsan 

hindi po kami nakakasali.” (P42). These responses demonstrate how material constraints may 

reduce both the quality of home learning environments and the capacity to participate in school 

events that require contributions or extra expenses. Ong and Tapsell (2022) argue that 

socioeconomic status significantly affects the forms of support parents can provide, while 

Mamatha (2025) points out that access to materials and educational opportunities plays a major 

role in promoting achievement. In this study, such financial limitations did not eliminate 

parental effort, but they likely affected the consistency of resource based support and 

contributed to the moderate rather than uniformly high levels of involvement across all 

dimensions. 

The fourth theme, Communication and School Engagement Barriers, sheds light on the 

relatively low means under parents’ school involvement, particularly participation in school 

programs at 2.86 and collaboration with teachers at 2.96. Parents described difficulties in 

communicating with teachers and staying informed about school activities, as reflected in the 

remarks, “Hindi po ako laging nakakausap ng teacher dahil busy rin po sa trabaho.” (P09), 

“Minsan po hindi ko alam ang mga activities sa school kasi walang abiso.” (P27), and 

“Nahihiya po ako makipag-usap sa teacher tungkol sa anak ko.” (P36). These responses suggest 
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that barriers were not only logistical but also relational and communicative. Jenks (2024) 

stresses that strong home school communication enables meaningful parental collaboration, 

while Ong and Tapsell (2022) note that limited access, time pressures, and insufficient 

engagement structures can weaken partnerships between families and schools. The present 

findings mirror this pattern, indicating that although parents recognized the importance of 

communication, practical constraints and limited confidence often hindered consistent 

participation in school based processes. 

Viewed together, the qualitative themes explain the quantitative pattern in which 

parental involvement was highest in home based practices, moderate in school related learning 

supervision, and weakest in formal school based participation. Parents were generally willing 

to support their children, as shown by the high means in early practices at home and several 

learning practices at school, yet their actual capacity to sustain broad and intensive involvement 

was shaped by work demands, limited academic confidence, financial constraints, and 

communication barriers. This convergence between the quantitative and qualitative findings 

strengthens the credibility of the results by showing that the statistical patterns were rooted in 

lived parental experiences rather than isolated numerical trends. It also clarifies why the 

strongest associations with academic performance were found in home based practices, which 

are more immediately accessible to parents, while school based involvement showed weaker 

correlations due to the greater demands and constraints attached to it. 

In synthesis, the findings of the study show that the academic achievement of 

elementary pupils in Dananao Elementary School was generally Satisfactory, with an overall 

general average of 82.2, while parental involvement was present but varied in strength across 

dimensions and grade levels. Early Practices at Home emerged as the strongest dimension of 

involvement, with an overall mean of 3.36 interpreted as Always, followed by Learning 

Practices at School with 3.16 interpreted as Sometimes, and Parents’ School Involvement with 

3.00 interpreted as Sometimes. Pearson r correlation established that all three dimensions of 

parental involvement had statistically significant positive relationships with learners’ academic 

performance at the 0.05 level of significance, with p-values ranging from 0.001 to 0.035, 

leading to the rejection of the null hypothesis across all grade levels and in the overall analysis. 

The strongest relationship was found in Early Practices at Home, followed by Learning 

Practices at School, while Parents’ School Involvement showed a weaker but still significant 

contribution. The qualitative findings further revealed that time constraints and work demands, 

limited knowledge and confidence in assisting learning, financial and resource limitations, and 

communication and school engagement barriers shaped the extent of parental participation. 

These results directly address the objectives of the study by demonstrating that parental 

involvement is a meaningful and multidimensional influence on academic achievement, 

especially when enacted through home based support. The findings contribute to the field by 

reinforcing the importance of sustained family engagement in elementary education and by 

showing how contextual barriers mediate that engagement. As such, the discussion provides a 

strong foundation for the next chapter, where conclusions, implications, and recommendations 

may be drawn from the evidence presented. 

 

CONCLUSION 

 

This study examined the role of parental involvement in the academic achievement of 

Grade 2 pupils in Dananao Elementary School and found that parental engagement 

significantly influences learners’ academic performance. The findings revealed that pupils 

generally performed at a satisfactory level, while parents demonstrated a high level of 

involvement, particularly in early learning practices at home. However, involvement in school-
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based activities was only moderate. More importantly, the results confirmed that all dimensions 

of parental involvement, including early practices at home, learning practices at school, and 

parents’ school involvement, have a significant positive relationship with academic 

achievement, with home-based practices emerging as the strongest predictor. These results 

affirm that when parents actively support learning at home and reinforce school-related tasks, 

learners are more likely to achieve better academic outcomes. 

This study also contributes new insights by highlighting that parental involvement is 

not uniform across contexts and is shaped by practical challenges such as time constraints, 

limited knowledge, financial difficulties, and communication barriers with schools. The 

findings further revealed a gradual decline in parental involvement as grade level increases, 

suggesting the need for sustained engagement strategies beyond the early grades. These 

findings underscore the importance of strengthening home-school partnerships and designing 

responsive interventions that support parents in overcoming barriers to involvement. 

Ultimately, the study emphasizes that enhancing both the quality and consistency of parental 

involvement is essential for improving the academic achievement of elementary pupils. 

Based on these conclusions, several recommendations emerge for educational practice 

and future research. Schools should implement structured home-based learning support 

programs that provide parents with clear and practical strategies for assisting their children in 

developing reading, writing, and numeracy skills. School administrators should design flexible 

parent engagement initiatives, such as varied schedules for meetings, online communication 

platforms, and community-based activities, to accommodate parents with limited time due to 

work and other responsibilities. Capacity-building programs should be conducted to enhance 

parents’ knowledge and confidence in assisting their children with academic tasks, particularly 

in areas where parents feel less competent. Schools and stakeholders should establish support 

mechanisms for financially constrained families, including the provision of learning materials, 

school supply drives, and partnerships with local organizations. Teachers should strengthen 

home-school communication by providing regular updates on learners’ progress and 

encouraging active collaboration with parents through meetings, messaging platforms, and 

feedback systems. For future research, studies may examine parental involvement across 

different grade levels to determine whether the declining trend in involvement observed in this 

study persists in other contexts. Additionally, researchers may conduct comparative studies 

between different school settings, such as public versus private or rural versus urban schools, 

to identify contextual factors that influence parental involvement. 

 

REFERENCES 

 

Affuso, G., Zannone, A., Esposito, C., Pannone, M., Miranda, M. C., De Angelis, G., ... & 

Bacchini, D. (2023). The effects of teacher support, parental monitoring, motivation and self-

efficacy on academic performance over time. European Journal of Psychology of Education, 

38(1), 1-23. https://doi.org/10.1007/s10212-021-00594-6 

 

Al Murshidi, G., Daoud, S., Al Derei, R., Alhamidi, H., Jabir, W., & Sayed, N. (2023). Parental 

involvement in English as foreign language learners' education: Challenges and solutions in a 

post-pandemic era. International Journal of Educational Research Open, 5, 100297. 

https://doi.org/10.1016/j.ijedro.2023.100297 

 

Aladsani, H., Al-Abdullatif, A., Almuhanna, M., & Gameil, A. (2022). Ethnographic 

reflections of K-12 distance education in Saudi Arabia: Shaping the future of post-pandemic 

digital education. Sustainability, 14(16), 9931. https://doi.org/10.3390/su14169931 

 



PANTAO 

The International Journal of the Humanities and Social Sciences 

Volume 5, Issue 2 

ISSN 3028-0877 | DOI 10.69651/2022PIJHSS 

 

462 

Alampay, L. P. (2024). Cultural values, parenting and child adjustment in the Philippines. 

International Journal of Psychology, 59(4), 568-577. https://doi.org/10.1002/ijop.13117 

 

Aleksic, G., Bebic-Crestany, D., & Kirsch, C. (2024). Factors influencing communication 

between parents and early childhood educators in multilingual Luxembourg. International 

Journal of Educational Research, 124, 102309. https://doi.org/10.1016/j.ijer.2023.102309 

 

Baxter, G., & Kilderry, A. (2022). Family school partnership discourse: Inconsistencies, 

misrepresentation, and counter narratives. Teaching and Teacher Education, 109, 103561. 

https://doi.org/10.1016/j.tate.2021.103561 

 

Brown, J. C., Graves, E. M., & Burke, M. A. (2022). Involvement, engagement, and 

community: Dimensions and correlates of parental participation in a majority-minority urban 

school district. Urban Education, 57(5), 899-934. https://doi.org/10.1177/0042085920902245 

 

Caliskan, E. F., & Ulas, A. H. (2022). The effect of parent-involved reading activities on 

primary school students' reading comprehension skills, reading motivation, and attitudes 

towards reading. International Electronic Journal of Elementary Education, 14(4), 509-524. 

https://eric.ed.gov/?id=EJ1351656 

 

Chan, M., Manzon, M., Hong, H., & Khong, L. Y. (2022). Multidimensional profiles of parent 

involvement: Antecedents and impact on student engagement. British Journal of Educational 

Psychology, 92(2), 447-464. https://doi.org/10.1111/bjep.12456 

 

Collado, Z. C., Rodriguez, V. R., & Duenas III, Z. D. (2023). Children's engagement in self-

learning modules (SLMs) amid the pandemic: A predictive analysis on the role of internet 

access, household food security, and parental involvement to modular classes. Education 3-13, 

51(1), 107-120. https://doi.org/10.1080/03004279.2021.1954969 

 

Cosso, J., von Suchodoletz, A., & Yoshikawa, H. (2022). Effects of parental involvement 

programs on young children's academic and social-emotional outcomes: A meta-analysis. 

Journal of Family Psychology, 36(8), 1329. https://doi.org/10.1037/fam0000892 

 

Cui, Y., Zhang, D., & Leung, F. K. (2023). The influence of parental educational involvement 

in early childhood on 4th grade students' mathematics achievement. In Developing culturally 

and developmentally appropriate early STEM learning experiences (pp. 113-133). Routledge. 

https://doi.org/10.4324/9781032634197-8 

 

Dereli, F., & Turk Kurtca, T. (2022). Parent engagement in early childhood education: 

Pandemic period. Southeast Asia Early Childhood, 11(1), 35-48. 

https://eric.ed.gov/?id=EJ1329719 

 

Dotterer, A. M. (2022). Diversity and complexity in the theoretical and empirical study of 

parental involvement during adolescence and emerging adulthood. Educational Psychologist, 

57(4), 295-308. https://doi.org/10.1080/00461520.2022.2129651 

 

Eden, C. A., Chisom, O. N., & Adeniyi, I. S. (2024). Parent and community involvement in 

education: Strengthening partnerships for social improvement. International Journal of Applied 

Research in Social Sciences, 6(3), 372-382. https://doi.org/10.51594/ijarss.v6i3.894 



Parental involvement in the academic achievement of pupils 

in Dananao Elementary School by Whoopy L. Pangilinan 

463 

 

Gelir, I., & Duzen, N. (2022). Children's changing behaviours and routines, challenges and 

opportunities for parents during the COVID-19 pandemic. Education 3-13, 50(7), 907-917. 

https://doi.org/10.1080/03004279.2021.1921822 

 

Glatz, T., Lippold, M., Chung, G., & Jensen, T. M. (2024). A systematic review of parental 

self-efficacy among parents of school-age children and adolescents. Adolescent Research 

Review, 9(1), 75-91. https://doi.org/10.1007/s40894-023-00216-w 

 

Gonzalez-DeHass, A. R., Willems, P. P., Powers, J. R., & Musgrove, A. T. (2022). Parental 

involvement in supporting students' digital learning. Educational Psychologist, 57(4), 281-294. 

https://doi.org/10.1080/00461520.2022.2129647 

 

Graham-Clay, S. (2024). Communicating with parents 2.0: Strategies for teachers. School 

Community Journal, 34(1), 9-60. https://eric.ed.gov/?id=EJ1425334 

 

Grolnick, W. S., & Pomerantz, E. M. (2022). Should parents be involved in their children's 

schooling? Theory Into Practice, 61(3), 325-335. 

https://doi.org/10.1080/00405841.2022.2096382 

 

Gruchel, N., Kurock, R., Bonanati, S., & Buhl, H. M. (2022). Parental involvement and 

children's internet uses: Relationship with parental role construction, self-efficacy, internet 

skills, and parental instruction. Computers & Education, 182, 104481. 

https://doi.org/10.1016/j.compedu.2022.104481 

 

Gu, X., Hassan, N. C., & Sulaiman, T. (2024). The relationship between family factors and 

academic achievement of junior high school students in rural China: Mediation effect of 

parental involvement. Behavioral Sciences, 14(3), 221. https://doi.org/10.3390/bs14030221 

 

Haisraeli, A., & Fogiel-Bijaoui, S. (2023). Parental involvement in school pedagogy: A threat 

or a promise? Educational Review, 75(4), 597-616. 

https://doi.org/10.1080/00131911.2021.1935489 

 

Hannon, L., & O'Donnell, G. M. (2022). Teachers, parents, and family-school partnerships: 

Emotions, experiences, and advocacy. Journal of Education for Teaching, 48(2), 241-255. 

https://doi.org/10.1080/02607476.2021.1989981 

 

Hill, N. E. (2022). Parental involvement in education: Toward a more inclusive understanding 

of parents' role construction. Educational Psychologist, 57(4), 309-314. 

https://doi.org/10.1080/00461520.2022.2129652 

 

Ion, I. E., Lupu, R., & Nicolae, E. (2022). Academic achievement and professional aspirations: 

Between the impacts of family, self-efficacy and school counselling. Journal of Family Studies, 

28(2), 587-610. https://doi.org/10.1080/13229400.2020.1746685 

 

Javornik, S., & Klemencic Mirazchiyski, E. (2023). Factors contributing to school 

effectiveness: A systematic literature review. European Journal of Investigation in Health, 

Psychology and Education, 13(10), 2095-2111. https://doi.org/10.3390/ejihpe13100148 

 



PANTAO 

The International Journal of the Humanities and Social Sciences 

Volume 5, Issue 2 

ISSN 3028-0877 | DOI 10.69651/2022PIJHSS 

 

464 

Jeynes, W. H. (2024). A meta-analysis: The relationship between the parental expectations 

component of parental involvement with students' academic achievement. Urban Education, 

59(1), 63-95. https://doi.org/10.1177/00420859211073892 

 

Juguilon, I. D. (2023). Impact of family support system in the academic performance of grade 

3 pupils at a public elementary school in Rizal, Philippines. International Journal of 

Multidisciplinary: Applied Business and Education Research, 4(1), 174-187. 

https://doi.org/10.11594/ijmaber.04.01.17 

 

Kantova, K. (2024). Parental involvement and education outcomes of their children. Applied 

Economics, 56(48), 5683-5698. https://doi.org/10.1080/00036846.2024.2314569 

 

Kartel, A., Charles, M., Xiao, H., & Sundi, D. (2022). Strategies for parent involvement during 

distance learning in Arabic lessons in elementary schools. Journal International of Lingua and 

Technology, 1(2), 109-124. https://doi.org/10.55849/jiltech.v1i2.82 

 

Kim, S. (2022). Fifty years of parental involvement and achievement research: A second-order 

meta-analysis. Educational Research Review, 37, 100463. 

https://doi.org/10.1016/j.edurev.2022.100463 

 

Kovacs, K. E., Dan, B., Hrabeczy, A., Bacskai, K., & Pusztai, G. (2022). Is resilience a trait or 

a result of parental involvement? The results of a systematic literature review. Education 

Sciences, 12(6), 372. https://doi.org/10.3390/educsci12060372 

 

Lambert, M. C., Duppong Hurley, K., January, S. A., & Huscroft D'Angelo, J. (2022). The role 

of parental involvement in narrowing the academic achievement gap for high school students 

with elevated emotional and behavioral risks. Journal of Emotional and Behavioral Disorders, 

30(1), 54-66. https://doi.org/10.1177/10634266211020256 

 

Lerner, R. E., Grolnick, W. S., Caruso, A. J., & Levitt, M. R. (2022). Parental involvement and 

children's academics: The roles of autonomy support and parents' motivation for involvement. 

Contemporary Educational Psychology, 68, 102039. 

https://doi.org/10.1016/j.cedpsych.2021.102039 

 

Liu, S., Zhang, D., Wang, X., Ying, J., & Wu, X. (2023). A network approach to understanding 

parenting: Linking coparenting, parenting styles, and parental involvement in rearing 

adolescents in different age groups. Developmental Psychology, 59(4), 786. 

https://doi.org/10.1037/dev0001495 

 

Maimad, M. T., Dupa, H. J. P., & Villegas, J. P. (2023). Parental involvement and academic 

achievement: Keys to translating no poverty and quality education SDGs in Philippine 

peripheral communities. Journal of Teacher Education for Sustainability, 25(2), 76-88. 

https://doi.org/10.2478/jtes-2023-0017 

 

Malabarbas, G. T., Saragena, N. D., Francisco, R. N. M., Montales, G. P., Nabor, J. K. P., & 

Ballescas, K. J. M. (2022). Parents' involvement in modular distance learning and the academic 

performance of grade 6 learners in a public school. International Journal of Applied Research 

in Social Sciences, 4(4), 121-130. https://doi.org/10.51594/ijarss.v4i4.361 

 



Parental involvement in the academic achievement of pupils 

in Dananao Elementary School by Whoopy L. Pangilinan 

465 

Maldonado, J. E., De Witte, K., & Declercq, K. (2022). The effects of parental involvement in 

homework: Two randomised controlled trials in financial education. Empirical Economics, 

62(3), 1439-1464. https://doi.org/10.1007/s00181-021-02058-8 

 

Mann, G., & Gilmore, L. (2023). Barriers to positive parent-teacher partnerships: The views of 

parents and teachers in an inclusive education context. International Journal of Inclusive 

Education, 27(14), 1503-1515. https://doi.org/10.1080/13603116.2021.1900426 

 

Masnawati, E., Aliyah, N. D., Djazilan, M. S., Darmawan, D., & Kurniawan, Y. (2022). 

Dynamics of intellectual and creative development in elementary school children: The roles of 

environment, parents, teachers, and learning media. International Journal of Service Science, 

Management, Engineering, and Technology, 1(1), 33-37. 

http://ejournalisse.com/index.php/isse/article/view/83 

 

Mullally, S. L., & Connolly, S. E. (2025). "I felt shamed and blamed": An exploration of the 

parental lived experience of school distress. Frontiers in Psychiatry, 16, 1489316. 

https://doi.org/10.3389/fpsyt.2025.1489316 

 

Munir, J., Faiza, M., Jamal, B., Daud, S., & Iqbal, K. (2023). The impact of socio-economic 

status on academic achievement. Journal of Social Sciences Review, 3(2), 695-705. 

https://doi.org/10.54183/jssr.v3i2.308 

 

Myende, P. E., & Nhlumayo, B. S. (2022). Enhancing parent-teacher collaboration in rural 

schools: Parents' voices and implications for schools. International Journal of Leadership in 

Education, 25(3), 490-514. https://doi.org/10.1080/13603124.2020.1731764 

 

Nunez, J. C., Freire, C., Ferradas, M. D. M., Valle, A., & Xu, J. (2023). Perceived parental 

involvement and student engagement with homework in secondary school: The mediating role 

of self-handicapping. Current Psychology, 42(6), 4350-4361. https://doi.org/10.1007/s12144-

021-01791-8 

 

Nurhayati, S., Qudsi, N. A., Rukanda, N., & Fitri, A. (2023). Parents-school strategic 

collaborations in early childhood school from-home learning during the pandemic. Al-Ishlah: 

Jurnal Pendidikan, 15(1), 964-971. https://doi.org/10.35445/alishlah.v15i1.2605 

 

Nyanamba, J. M., Liew, J., & Li, D. (2022). Parental burnout and remote learning at home 

during the COVID-19 pandemic: Parents' motivations for involvement. School Psychology, 

37(2), 160. https://doi.org/10.1037/spq0000489 

 

Ozdemir, N., Gun, F., & Yirmibes, A. (2023). Learning-centred leadership and student 

achievement: Understanding the mediating effect of the teacher professional community and 

parental involvement. Educational Management Administration & Leadership, 51(6), 1301-

1321. https://doi.org/10.1177/17411432211034167 

 

Paul, S. A. S., Hart, P., Augustin, L., Clarke, P. J., & Pike, M. (2022). Parents' perspectives on 

home-based character education activities. Journal of Family Studies, 28(3), 1158-1180. 

https://doi.org/10.1080/13229400.2020.1806097 

 

Pinatil, L. L., Trinidad, C. G. G., Englis, G. C., Minoza, J. R., Corriente, I. C. M., & Trinidad, 

G. A. (2022). Parental involvement and academic performance of education students in a state 



PANTAO 

The International Journal of the Humanities and Social Sciences 

Volume 5, Issue 2 

ISSN 3028-0877 | DOI 10.69651/2022PIJHSS 

 

466 

university in the Philippines. Education International Journal of Science and Management 

Studies, 5(3), 95-99. https://doi.org/10.5281/zenodo.6819015 

 

Puccioni, J., Froiland, J. M., Moeyaert, M., Desir, S., & Galimore, Z. (2022). Associations 

among African American parents' beliefs, involvement, and measures of school readiness. 

Journal of Child and Family Studies, 31(5), 1246-1260. https://doi.org/10.1007/s10826-021-

02092-1 

 

Ren, Y., Wu, X., Zou, S., & Wang, X. (2024). The integral contributions of parental 

involvement and parenting style to adolescent adjustments: A regression mixture analysis. 

Current Psychology, 43(2), 1369-1380. https://doi.org/10.1007/s12144-023-04364-z 

 

Rubach, C., & Bonanati, S. (2023). The impact of parents' home-and school-based involvement 

on adolescents' intrinsic motivation and anxiety in math. Psychology in the Schools, 60(6), 

1615-1635. https://doi.org/10.1002/pits.22577 

 

Sarsale, M., Alonzo, D., Jumarito, M. A., Garcia, C., Molina, K., Oo, C. Z., ... & Yepes, P. I. 

(2024). Parental involvement in assessment: Why, how and where to? Issues in Educational 

Research, 34(1), 235-260. https://doi.org/10.3316/informit.T2024051500003301306076622 

 

Schuck, R. K., Lambert, R., & Wang, M. (2023). Collaborating with parents during COVID-

19 online teaching: Special educator perspectives. Education 3-13, 51(2), 292-305. 

https://doi.org/10.1080/03004279.2021.1967421 

 

Shao, M., He, W., Zhao, L., & Su, Y. S. (2022). The influence of parental involvement on 

parent satisfaction: The moderating effect of parental educational level and the number of 

children. Frontiers in Psychology, 12, 752802. https://doi.org/10.3389/fpsyg.2021.752802 

 

Smith, T. E., Holmes, S. R., Romero, M. E., & Sheridan, S. M. (2022). Evaluating the effects 

of family-school engagement interventions on parent-teacher relationships: A meta-analysis. 

School Mental Health, 14(2), 278-293. https://doi.org/10.1007/s12310-022-09510-9 

 

Soto-Lara, S., & Simpkins, S. D. (2022). Parent support of Mexican-descent high school 

adolescents' science education: A culturally grounded framework. Journal of Adolescent 

Research, 37(4), 541-570. https://doi.org/10.1177/0743558420942478 

 

Spear, S., Parkin, J., van Steen, T., & Goodall, J. (2023). Fostering "parental participation in 

schooling": Primary school teachers' insights from the COVID-19 school closures. Educational 

Review, 75(5), 932-951. https://doi.org/10.1080/00131911.2021.2007054 

 

Stanley, K., & Kuo, N. C. (2022). "It takes a village": Approaching the development of school-

family-community partnerships through Bronfenbrenner's socio-ecological perspectives. 

Journal of Human Sciences and Extension, 10(1), 13. https://doi.org/10.54718/QRLA2890 

 

Sujarwo, S., & Herwin, H. (2023). Parental involvement and student achievement: A meta-

analysis of publications in the Scopus database. International Journal of Instruction, 16(2), 107-

124. https://doi.org/10.29333/iji.2023.1627a 

 



Parental involvement in the academic achievement of pupils 

in Dananao Elementary School by Whoopy L. Pangilinan 

467 

Takashiro, N., & Clarke, C. H. (2025). Low-SES parents' love as educational involvement with 

their primary school children with a new perspective: A synthesis of qualitative research. In 

International handbook of love: Transcultural and transdisciplinary perspectives (pp. 1-21). 

Springer Nature. https://doi.org/10.1007/978-3-031-76665-7_15-1 

 

Tao, J., & Xu, Y. (2022). Parental support for young learners' online learning of English in a 

Chinese primary school. System, 105, 102718. https://doi.org/10.1016/j.system.2021.102718 

 

Tobin, E., Sloan, S., Symonds, J., & Devine, D. (2022). Family-school connectivity during 

transition to primary school. Educational Research, 64(3), 277-294. 

https://doi.org/10.1080/00131881.2022.2054451 

 

Utami, A. Y. (2022). The role of parental involvement in student academic outcomes. Journal 

of Education Review Provision, 2(1), 37-43. 

http://www.psppjournals.org/index.php/jerp/article/view/156 

 

Vadivel, B., Alam, S., Nikpoo, I., & Ajanil, B. (2023). The impact of low socioeconomic 

background on a child's educational achievements. Education Research International, 2023(1), 

6565088. https://doi.org/10.1155/2023/6565088 

 

Wang, C., Cheong, Y., Zhu, Q., Havewala, M., & Ye, Y. (2022). Parent work-life conflict and 

adolescent adjustment during COVID-19: Mental health and parenting as mediators. Journal 

of Family Psychology, 36(3), 325. https://doi.org/10.1037/fam0000950 

 

Warrington, M. (2023). Challenging the status quo: The enabling role of gender sensitive 

fathers, inspirational mothers and surrogate parents in Uganda. In Mapping the field (pp. 107-

120). Routledge. https://doi.org/10.4324/9781003403722-10 

 

Wei, F., & Ni, Y. (2023). Parent councils, parent involvement, and parent satisfaction: 

Evidence from rural schools in China. Educational Management Administration & Leadership, 

51(1), 198-218. https://doi.org/10.1177/1741143220968166 

 

Wilder, S. (2023). Effects of parental involvement on academic achievement: A meta-

synthesis. In Mapping the field (pp. 137-157). Routledge. 

https://doi.org/10.4324/9781003403722-12 

 

Wu, J., Barger, M. M., Oh, D., & Pomerantz, E. M. (2022). Parents' daily involvement in 

children's math homework and activities during early elementary school. Child Development, 

93(5), 1347-1364. https://doi.org/10.1111/cdev.13774 

 

Yamamoto, Y., Li, J., & Bempechat, J. (2022). Reconceptualizing parental involvement: A 

sociocultural model explaining Chinese immigrant parents' school-based and home-based 

involvement. Educational Psychologist, 57(4), 267-280. 

https://doi.org/10.1080/00461520.2022.2094383 

 

Yan, T., Hou, Y., & Deng, M. (2022). Direct, indirect, and buffering effect of social support 

on parental involvement among Chinese parents of children with autism spectrum disorders. 

Journal of Autism and Developmental Disorders, 52(7), 2911-2923. 

https://doi.org/10.1007/s10803-021-05170-x 

 



PANTAO 

The International Journal of the Humanities and Social Sciences 

Volume 5, Issue 2 

ISSN 3028-0877 | DOI 10.69651/2022PIJHSS 

 

468 

Yang, Y., Liu, K., Li, M., & Li, S. (2022). Students' affective engagement, parental 

involvement, and teacher support in emergency remote teaching during the COVID-19 

pandemic: Evidence from a cross-sectional survey in China. Journal of Research on 

Technology in Education, 54(sup1), S148-S164. 

https://doi.org/10.1080/15391523.2021.1922104 

 

Yu, X., Chen, Y., Yang, C., Yang, X., Chen, X., & Dang, X. (2022). How does parental 

involvement matter for children's academic achievement during school closure in primary 

school? British Journal of Educational Psychology, 92(4), 1621-1637. 

https://doi.org/10.1111/bjep.12526 

 

Yulianti, K., Denessen, E., Droop, M., & Veerman, G. J. (2022). School efforts to promote 

parental involvement: The contributions of school leaders and teachers. Educational Studies, 

48(1), 98-113. https://doi.org/10.1080/03055698.2020.1740978 

 

Zhu, Q., Cheong, Y., Wang, C., & Tong, J. (2023). The impact of maternal and paternal 

parenting styles and parental involvement on Chinese adolescents' academic engagement and 

burnout. Current Psychology, 42(4), 2827-2840. https://doi.org/10.1007/s12144-021-01611-z 

 

Zulfiqar, N., Shafi, M. T., & Ajmal, R. (2025). Academic achievement of first-generation 

university students in spotlight: Role of parental involvement, autonomy support, and academic 

motivation. Journal of College Student Retention: Research, Theory & Practice, 27(1), 157-

177. https://doi.org/10.1177/15210251231160774 


