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ABSTRACT

This research evaluated the demographic profile in terms of age and gender, extent of familiarity
with disabilities, preparedness, and attitude towards mainstreaming of mainstream teachers of
identified public schools in the Department of Education, Cebu Province, on these Teacher
Familiarity of Disabilities, Preparedness, and Attitudes Towards Mainstreaming as the basis for
the Professional Development Plan. One hundred fifty respondents were asked to answer the
survey questionnaires. The data collected were treated utilizing weighted mean, standard deviation,
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and Pearson’s r correlation. Results revealed that the respondents were mostly aged between
twenty-four and thirty-three, and more female teachers were teaching students with disabilities.
Furthermore, respondents were moderately familiar with the different disabilities, moderately
prepared in handling mainstream classes and had positive attitudes towards mainstreaming. Finally,
there was a moderate, positive significant relationship between respondents’ familiarity with the
different disabilities and their preparedness in handling mainstreaming; however, there was weak,
positive relationship between preparedness in handling mainstream classes and their attitudes
towards mainstreaming. Thus, a proposed professional development plan is highly recommended
for implementation.
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INTRODUCTION

Integrating children with special educational needs in school has been made popular, thus
bringing fairness and a variety of learning opportunities in school. In this way, the child learns
among his peers and minimizes embarrassment or stigma related to his special needs. In fact, most
countries of the world, including the United States, Canada, New Zealand, and the United
Kingdom, adopt mainstreaming through international directives since admitting students with
disabilities to mainstream classes is believed to have a rewarding effect on all students. Similarly,
the UAE is reviewing its policies on inclusive education practices (Loyd et al., 2024).

The Philippines is also aligning with this global trend, integrating mainstream practices
into its educational framework. However, opinions among teachers vary significantly and Liloan
National High School teachers are not an exception to that; some educators express resistance to
mainstreaming due to perceived inadequacies in their knowledge and training related to diverse
disabilities.

The knowledge of teachers regarding other disabilities plus their preparedness to teach
mainstream classes and attitude toward mainstreaming will help determine where there is a gap in
training so that targeted professional development may be made available to better inform the
education. This can ensure that educators are working with the relevant skills and resources to
support all their students within an inclusive classroom. It can also determine possible biases or
resistances, which could challenge successful practice.

Thus, the researcher is motivated to conduct a study on those areas to determine teachers’
familiarity of different disabilities, preparedness in handling mainstream classes, and attitudes
towards mainstreaming of identified public schools in Department of Education, Cebu Province
because just like other educational institutions, the schools also aim to give the best service to their
diverse students. The outcome of this study will benefit stakeholders by providing actionable
insights that can drive improvements to resource allocation, overall support systems, and teachers’
professional development plan which is also the output of this study, ultimately leading to a more
effective and equitable educational environment for students with disabilities.
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Statement of the problem

This research assessed the familiarity of different disabilities, preparedness and attitudes of general
education teachers towards mainstreaming at the identified public schools in the Department of
Education, Cebu Province, for the school year 2024-2025 as a basis for a proposed professional
development plan. Specifically, it seeks answers to the following questions:

1. What is the profile of the respondents in terms of age and gender?

2. What is the level of the respondents’ familiarity with the different disabilities enrolled in
mainstreamed classes?

3. As perceived by the respondents, what is the extent of their preparedness in handling
mainstreamed classes?

4. What is the level of attitudes of the respondents towards mainstreaming?

5. Is there a significant relationship between the: respondents’ familiarity with the different
disabilities and their preparedness in handling mainstreamed classes, respondents’
preparedness in handling mainstreamed classes and their attitudes towards mainstreaming?

6. Based on the findings of the study, what professional development plan can be proposed?

METHODOLOGY

The research was conducted using a descriptive correlational design. According to Seeram,
E. (2019), such a design allows the prediction and explanation of relations between variables. It
was quite rational on my part to decide to use such a design because the first association that is
supposed to be explored within this study is that between the respondent’s familiarity with
different kinds of disabilities and their attitudes toward mainstreaming; the second one is about
how prepared the respondents are and their attitudes toward mainstreaming. Primary data were
collected by means of a survey questionnaire structured in such a way as to yield meaningful
conclusions after careful analysis and interpretation.

The respondents of this study were the general education teachers consisted of 150 public
school teachers from selected schools under the Department of Education in Cebu Province. The
participants included both male and female teachers from various age groups. It is appropriate to
gather data from this group of teachers since they have handled, and some are still handling,
students with exceptionalities in their classes, making them appropriate participants for examining
teachers’ familiarity with disabilities, preparedness, and attitudes toward mainstreaming.

The study was conducted in selected public schools under the Department of Education in
Cebu Province. These schools serve diverse student populations, including learners with and
without disabilities, and implement inclusive education policies mandated by the Department of
Education. The researchers believed that the schools provided an appropriate setting to examine
teachers’ familiarity with various disabilities, their level of preparedness, and their attitudes toward
mainstreaming. Conducting the study across different schools allowed for the collection of varied
perspectives, which served as a basis for developing a professional development plan responsive
to the needs of teachers in inclusive classroom settings.

As a data collecting instrument, a survey questionnaire was used to gather relevant
information necessary for this study. The researcher adopted a questionnaire from Mutuku (2023)
intended for the respondents, which is composed of four parts.
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Part I is designed to determine the demographic profile of the respondents consisting of
age, gender, highest educational attainment, and number of years of teaching. Part II assessed
respondents perceived familiarity of different disabilities using the five-point Likert scale of 1 to
5 where 1 — Not. Familiar, 2 — Less Familiar, 3 — Moderately Familiar, 4- Familiar, 5 — Very
Familiar. Part III is designed to assessed respondents perceived level of preparedness in handling
mainstream classes using the five-point Likert scale of 1 to 5 where 1 - Not Prepared, 2 - Less
Prepared, 3 - Moderately Prepared, 4 - Prepared, and 5 - Highly prepared. Part IV assessed
respondents perceived attitude extent towards mainstreaming using the five-point Likert scale of
1 to 5 where 1- Very Negative, 2- Negative, 3- Neutral, 4 — Positive, and 5 — Very Positive.

Preliminary Stage. The researchers asked permission from the principal of the selected
schools under the Department of Education in Cebu Province to conduct a study and survey the
teachers handled or still handling students with exceptionalities enrolled in the school.

Data Gathering. After seeking approval, the questionnaire was personally administered by
the researchers. After the respondents answered the questionnaire, the researcher retrieved them

Post Data Gathering. The data gathered were tabulated, analyzed, and interpreted using
statistical software. To interpret the data efficiently, the researcher used the following statistical
treatment: Frequency count. This is used to determine which options occur more or less

Percentage. This is used to expressed numbers as a proportion of a whole to present
findings and compare results. Weighted mean. This is used to calculate the average value of a set
of data.

Standard deviation. It is a measure utilized to evaluate the measure of variation or
dispersion of a set of data values. Pearson’s r. This is used to test the hypotheses.

RESULTS AND DISCUSSION

This section presents and interprets the findings of the study based on data gathered from
150 teacher-respondents using a descriptive-correlational research design. Data were collected
through a structured survey questionnaire designed to measure respondents’ familiarity with
different disabilities, their level of preparedness in handling mainstreamed classes, and their
attitudes toward mainstreaming. The respondents were selected through an appropriate sampling
approach consistent with the study context, and the collected data were subjected to statistical
treatment, including the computation of frequencies, percentages, weighted means, standard
deviations, and Pearson product-moment correlation coefficients. The discussion that follows is
grounded strictly on the results obtained and is aligned with the objectives of the study, particularly
in examining how teachers’ awareness of different disabilities relates to their preparedness and
attitudes toward inclusive education.

Profile of the respondents

The demographic characteristics of the respondents, particularly age and gender, provide
an important context for understanding the results of the study, as these variables may influence
teachers’ exposure to training, professional experience, and attitudes toward mainstreaming. Of
the 150 respondents, 122 were female, representing 81.33 percent of the sample, while 28 were
male, accounting for 18.67 percent. This distribution indicates a clear predominance of female
teachers in the respondent group, reflecting a broader trend observed in the teaching profession
where women are more highly represented. In terms of age, the largest proportion of respondents
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belonged to the 24-33 age group, with 65 teachers or 40.00 percent. This was followed by those
aged 34-43, comprising 46 respondents or 23.33 percent, and those aged 44-53, with 29
respondents or 30.00 percent. The smallest group consisted of teachers aged 54 and above, with
10 respondents or 6.67 percent, all of whom were female, as no male respondents were recorded
in this age bracket.

The age distribution suggests that the teaching workforce represented in the study is
relatively young, with a substantial proportion of teachers in the early stages of their careers. This
demographic pattern has important implications for inclusive education, as younger teachers may
have had more recent exposure to inclusive education concepts during their pre-service training,
but may also have limited practical experience in handling mainstreamed classes. Conversely,
older teachers may possess greater classroom experience but may require additional support in
adapting to newer inclusive practices and technologies. The absence of male respondents in the
oldest age group further points to a potential gap in gender representation and accumulated
experience among male teachers in mainstream settings. These demographic trends are consistent
with literature suggesting that age and gender can influence teachers’ attitudes toward inclusion
and their perceived competence in working with students with exceptionalities, thereby
underscoring the relevance of considering these characteristics when interpreting the study’s
findings.

Familiarity with different disabilities

Teachers’ familiarity with different disabilities is a critical factor in fostering effective
mainstreaming, as knowledge of specific conditions enables educators to adopt appropriate
instructional strategies and cultivate inclusive classroom environments. The results indicate
varying levels of familiarity across different types of disabilities. Respondents reported being
familiar with hearing impairment and visual impairment, both of which obtained a weighted mean
of 3.47, with standard deviations of 1.13 and 1.22, respectively. These scores fall within the
“familiar” range, suggesting relatively higher awareness and exposure to these disabilities,
possibly due to their more visible nature and the availability of general information and
interventions within school settings.

In contrast, respondents were only moderately familiar with autism, which recorded a
weighted mean of 3.07 and a standard deviation of 1.20, intellectual disability, with a weighted
mean of 3.17 and a standard deviation of 1.18, and specific learning disability, which obtained the
lowest weighted mean of 2.95 and a standard deviation of 1.14. These results indicate limited
confidence and experience in handling disabilities that are often more complex, heterogeneous, or
less immediately observable. The aggregate mean familiarity score across all disabilities was 3.23,
with an aggregate standard deviation of 1.18, corresponding to a “moderately familiar” level
overall.

This moderate level of familiarity suggests that while teachers possess basic awareness of
inclusive education, significant gaps remain, particularly in relation to autism, intellectual
disability, and specific learning disability. Previous studies have similarly noted that teacher
education and professional development programs often provide insufficient depth and practical
exposure to these conditions, resulting in lower confidence and preparedness among teachers. The
complex and varied nature of autism spectrum disorder, for instance, makes it difficult for
educators to rely on standardized strategies, especially in the absence of clear protocols and
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adequate resources. Likewise, specific learning disabilities require specialized and differentiated
instructional approaches, yet many teachers report limited training and access to appropriate
materials. These findings highlight the need for targeted and sustained professional development
initiatives that focus on deepening teachers’ understanding of less visible and more complex
disabilities to support effective mainstreaming.

Preparedness in handling mainstreamed classes

Teacher preparedness is a foundational element in the successful implementation of
mainstreaming, as it directly influences instructional effectiveness, classroom management, and
student engagement. The results reveal that respondents were moderately prepared in all areas
assessed, with an overall aggregate mean of 2.95 and a standard deviation of 1.09. This indicates
that while teachers possess basic competencies necessary for mainstream classrooms, their level
of preparedness has not yet reached an optimal level.

Among the specific areas examined, managing classroom behavior obtained the highest
weighted mean of 3.17 with a standard deviation of 1.06, followed closely by differentiating
instruction, which recorded a weighted mean of 3.13 and a standard deviation of 1.07. These
findings suggest that teachers feel relatively more confident in general classroom management and
in adjusting instruction to accommodate diverse learners. However, preparedness was lower in
areas that require more specialized skills and collaborative practices. Collaborating with special
education teachers or support staff obtained a weighted mean of 2.80 and a standard deviation of
1.11, while modifying assessments recorded a weighted mean of 2.97 and a standard deviation of
1.07, both of which were still categorized as moderately prepared.

The lowest level of preparedness was observed in the use of assistive technology, which
obtained a weighted mean of 2.67 and a standard deviation of 1.16. This finding points to limited
exposure, training, and access to assistive tools that are essential for supporting learners with
disabilities. The moderate preparedness observed across all areas aligns with existing literature
indicating that many teacher preparation programs offer limited training in collaborative practices,
assessment modification, and assistive technology. Time constraints, lack of institutional support,
and insufficient integration of technology in teacher education curricula further exacerbate these
challenges. Collectively, these results underscore the need for enhanced professional development,
improved access to resources, and stronger institutional support to elevate teachers’ preparedness
for mainstreamed classroom environments.

Attitudes toward mainstreaming

Teachers’ attitudes toward mainstreaming play a pivotal role in determining the success of
inclusive education initiatives. The findings reveal an overall positive attitude toward
mainstreaming among the respondents, as reflected by an aggregate mean of 3.42 and a standard
deviation of 1.06. This indicates general support for the inclusion of students with special needs in
general education classrooms and recognition of the value of inclusive practices.

The highest weighted mean among the attitude indicators was recorded for the belief that
mainstreaming requires significant additional resources, with a score of 4.29 and a standard
deviation of 0.97, which was interpreted as very positive. This suggests that teachers are highly
aware of the resource demands associated with effective mainstreaming. Respondents also
expressed a strong willingness to receive additional training to better support students with special
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needs, with a weighted mean of 4.00 and a standard deviation of 0.96, indicating openness to
professional growth. Positive attitudes were likewise evident in beliefs regarding collaboration
with special education staff, which obtained a weighted mean of 3.57 and a standard deviation of
1.05, and in confidence that students with special needs can achieve academic success in
mainstream classrooms, with a weighted mean of 3.41 and a standard deviation of 1.06.

However, several indicators were rated as neutral, including confidence in adapting
teaching methods, perceived benefits of mainstreaming for all students, administrative support,
and the perceived feasibility of successfully implementing mainstreaming in one’s own classroom.
These neutral responses suggest persistent uncertainties that may stem from limited training,
insufficient support systems, and gaps in practical experience. While the overall attitude toward
mainstreaming is positive, these findings indicate that supportive beliefs do not always translate
into confidence in practice, reinforcing the importance of addressing structural and professional
barriers to inclusive education.

Relationship between familiarity with disabilities and preparedness for mainstreaming

The relationship between respondents’ familiarity with different disabilities and their
preparedness in handling mainstreamed classes was examined using Pearson correlation analysis.
The results yielded an r-value of 0.554, indicating a moderate positive correlation between the two
variables. The p-value was 0.000, which is less than 0.05, leading to the rejection of the null
hypothesis and confirming that the relationship is statistically significant. This finding indicates
that as teachers’ familiarity with different disabilities increases, their preparedness for handling
mainstreamed classes also increases.

This moderate positive relationship underscores the critical role of knowledge and
awareness in building teachers’ confidence and competence in inclusive settings. Teachers who
possess greater understanding of different disabilities are more likely to feel equipped to
implement appropriate instructional strategies and manage diverse learning needs. The result
aligns with existing research emphasizing that targeted training, exposure, and professional
development in disability awareness are essential for strengthening teachers’ preparedness and
promoting effective mainstreaming practices.

Relationship between preparedness and attitudes toward mainstreaming

The relationship between respondents’ preparedness in handling mainstreamed classes and
their attitudes toward mainstreaming was also examined using Pearson correlation analysis. The
analysis produced an r-value of 0.433, indicating a weak positive correlation between preparedness
and attitudes. The p-value was 0.000, which is less than 0.05, resulting in the rejection of the null
hypothesis and confirming a statistically significant relationship. This finding suggests that higher
levels of preparedness are associated with more positive attitudes toward mainstreaming, although
the strength of the relationship is relatively modest.

The weak positive correlation implies that while preparedness contributes to positive
attitudes, other factors may also influence teachers’ perceptions of mainstreaming, such as
institutional support, workload, class size, and availability of resources. Nonetheless, the result
supports the notion that improving teachers’ preparedness through training and resource provision
can foster more favorable attitudes toward inclusive education. Previous studies have similarly
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found that teachers who feel underprepared are more likely to experience anxiety and resistance
toward mainstreaming, whereas those who receive adequate preparation tend to develop more
positive and supportive attitudes.

Synthesis of findings

Overall, the findings of the study indicate that teachers demonstrate moderate familiarity
with different disabilities, moderate preparedness in handling mainstreamed classes, and generally
positive attitudes toward mainstreaming. The significant relationships observed between
familiarity and preparedness, as well as between preparedness and attitudes, highlight the
interconnected nature of these variables in shaping inclusive education practices. The results
emphasize that enhancing teachers’ knowledge of disabilities and strengthening their practical
skills are essential for improving preparedness and fostering positive attitudes toward
mainstreaming. These findings contribute to the growing body of literature on inclusive education
by reinforcing the importance of targeted professional development, adequate resources, and
institutional support in translating inclusive ideals into effective classroom practice. The insights
gained from this study provide a logical foundation for the succeeding section of the manuscript,
which will focus on conclusions, implications, and recommendations for policy, practice, and
future research.

CONCLUSION

On the basis of findings of this study, it can be concluded that the respondents have
moderate familiarity regarding disabilities, moderate readiness to deal with mainstreamed
classrooms, and overall optimistic views regarding mainstreaming, indicating initial support for
inclusive education but having distinguished gaps to be met. They are more aware of hearing and
visually impaired children, and their familiarity regarding autism, intellectual disability, and
specific learning disabilities remained limited, and it was largely because of inadequate training,
lack of exposure, and poor teaching resources. Moreover, readiness was moderate on all
dimensions, and particular strength was noted in classroom and instructional differentiation, but
weaknesses again emerged in using assistive technology, working together with special education
staff, and accommodating assessment.

Despite such difficulties, there were generally positive attitudes and readiness to engage in
further training shown by respondents to mainstreaming. In particular, the sentiments were
tempered by non-committal views of respondents’ self-confidence and support from
administrators in mainstreaming. On the other hand, there was also a significant positive
association between familiarity and preparedness of respondents and between preparedness and
attitudes toward mainstreaming to underscore that knowing more and possessing more skills
results in better preparedness for mainstreaming and more positive attitudes toward mainstreaming
in general. In particular, the findings generally underscore the importance of appropriate training
and support to improve respondents’ ability to mainstream effectively and deal with different
students effectively.

Based on the research findings from this study, recommendations concerning teacher
training and effective support mechanisms are proposed. These recommendations are intended to
benefit the Department of Education and school administrators. Teachers should be trained on
strategies regarding more unfamiliar and complex cases of disabilities such as autism, intellectual
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disabilities, and specific learning disabilities. Training should also be provided to those teachers
who work in the classroom to handle inclusive education settings using assistive technologies.
There should be effective mechanisms of support between the special and general education
teachers in schools. This can happen through mentoring programs or case conferencing. On top of
this, there is a call for reinforcement of institutional support in terms of provision of teaching
resources, technology, as well as administrative support for the realization of inclusive practices.
Moreover, there is a need for constant evaluation and monitoring of teacher readiness and attitudes
on the issue of mainstreaming. On top of this, future studies will focus on other factors which
might influence attitudes and readiness of teachers towards mainstreaming, such as school culture,
administrative support, and levels of outcomes.

REFERENCES

Algahtani, F. H., & Aldakhil, A. (2019). Challenges faced by teachers of students with intellectual
disabilities in primary mainstream schools. Transylvanian Review.

Ambarin, S., Din, M., & Khan, F. (2023). The impact of training on teachers’ knowledge and
understanding of different learning difficulties among students. Global Educational Studies
Review. https://www.semanticscholar.org/paper/6ae557b714223e¢72¢5902939ab32fad0412ada9

Baraily, K. (2024). Unveiling the prospects of general teacher while teaching students with visual
impairment. Asian Journal of Education and Social Studies.
https://journalajess.com/index.php/AJESS/article/download/1456/2833

Cooper, C. M., Rosen, T. E., Kim, H., Eaton, N., Cohn, E. G., Drahota, A., Moskowitz, L. J.,
Lerner, M., & Kerns, C. (2022). Predictors of expert providers’ familiarity with intervention
practices for school- and transition-age youth with autism spectrum disorder. Autism.
https://www.semanticscholar.org/paper/8879ac63d1de6b435fec135684bfa75afc935a07

Duncan, T. (2022). Teacher comfort and preparedness for teaching diverse students: Setting the
foundation for equitable classroom practices. In Proceedings of the AERA Annual Meeting.
https://www.semanticscholar.org/paper/efb1bbedced69d99e549802c095afad251688bae

Ecoben, M. E. (2019). Readiness of public-school teachers in handling inclusive education. IOER
International Multidisciplinary Research Journal, 1(2).

Gheyssens, E., Consuegra, E., Engels, N., & Struyven, K. (2020). Good things come to those who
wait: The importance of professional development for the implementation of differentiated
instruction. Frontiers in Education, 5, Article 96. https://doi.org/10.3389/feduc.2020.00096

Gomez-Mari, 1., Sanz-Cervera, P., & Tarraga-Minguez, R. (2022). Teachers’ attitudes toward

autism spectrum disorder: A systematic review. Education Sciences, 12(2), Article 138.
https://www.mdpi.com/2227-7102/12/2/138

7910



Teacher familiarity of disabilities, preparedness and attitudes towards mainstreaming:
Professional development plan by Jo-Ann Bauyaban Flores, Jackielou Flores Quimque,
Justine Marie Munez Colonia, Santiago Villamor Serefio Jr., and Gay Dumalagan Requiso

J. B., D. (2020). Awareness on disability and inclusive education among the prospective teachers.
Journal of Education, 9, 45-51.

Knight, V. F., Huber, H. B., Kuntz, E. M., Carter, E. W., & Juarez, A. P. (2019). Instructional
practices, priorities, and preparedness for educating students with autism and intellectual disability.
Focus on  Autism and Other Developmental Disabilities, 34(1), 3-14.
https://doi.org/10.1177/1088357617736888

Lamond, B., Mo, S., & Cunningham, T. (2022). Teachers’ perceived usefulness of assistive
technology in Ontario classrooms. Journal of  Enabling Technologies.
https://www.semanticscholar.org/paper/6fc7d3da39d7bd86982feeb84529¢ec15aef48602

Lindner, K. T., Alnahdi, G. H., Wahl, S., & Schwab, S. (2019). Perceived differentiation and
personalization teaching approaches in inclusive classrooms: Perspectives of students and teachers.
Frontiers in Education, 4, Article 58. https://doi.org/10.3389/feduc.2019.00058

Loyd, D., Opoku, M. P., Walker, Z., Alhosani, N. M., Elhoweris, H., Almuhairy, O., Mohamed,
A., Takriti, R., Al Maktoum, S. B., Jibar, H. A., Baja, E. S., & Garces-Bacsal, R. M. (2024).
Examining teachers’ perceived competence in implementing inclusive education practices in the
United Arab Emirates. Journal of Research in Special Educational Needs.

https://doi.org/10.1111/1471-3802.12673

Luvanga, M. H., Mwangi, D. S., & Maneno, D. R. (2020). Teacher preparedness in implementing
inclusive education for pupils with hearing impairments in Mombasa County, Kenya. International
Journal of Scientific Research and Management.
https://ijsrm.net/index.php/ijsrm/article/view/2632

Magotra, A., & Vidya. (2024). Teachers’ empowerment: A transformative approach to mental
health, learning disabilities, and inclusive education. Indian Journal of Medical Sciences.
https://www.semanticscholar.org/paper/1a8bf0e3999a8bda4087239db59fb11197f8eae2

Mukhamad, F., Ah., Y., & Christrijogo, S. W. (2019). The relationship of the role of teachers in
the implemented curriculum of school-based disaster preparedness in vulnerability in school
teachers with disabilities in Malang City, Indonesia. Indian Journal of Public Health Research &
Development. https://repository.unair.ac.id/120008/1/Artikel%201.pdf

Mutuku, E. S. (2023). Teacher preparedness for inclusion and support of children with specific
learning disabilities (SLD) in public schools: A study of Mutituni Zone in Machakos County
(Doctoral dissertation, University of Nairobi).

Nasim, F., Hussain, S., Akhtar, S., & Shoqat, I. (2023). Promoting inclusion in education: Teachers’
attitude and self-efficacy towards differently abled children in mainstream schools. Pakistan
Journal of Humanities and Social Sciences.
https://journals.internationalrasd.org/index.php/pjhss/article/download/2098/1383

7911



PANTAO
The International Journal of the Humanities and Social Sciences
Volume 5, Issue 1
ISSN 3028-0877 | DOI 10.69651/2022P1JHSS

Park, J., Bagwell, A., Bryant, D., & Bryant, B. R. (2021). Integrating assistive technology into a
teacher  preparation  program.  Teacher = Education and  Special = Education.
https://www.semanticscholar.org/paper/28ad171368e15a259¢21d1caf8d03e91f15aec8a

Podzo, B. Z., & Chipika, C. G. (2019). Assessment experiences of students with disabilities in
higher education: A case of students with disabilities at one higher education institution in
Masvingo district of Zimbabwe.

Renger, D., Renger, S., & Koéller, M. (2020). Teachers of tomorrow: How gender framings of the
teaching profession affect students’ intention to teach. Swiss Journal of Psychology.
https://doi.org/10.1024/1010-0652/a000287

Seeram, E. (2019). An overview of correlational research. Radiologic Technology, 91(2), 176—
179.

Stone, J. (2023, October 11). Why it’s vital educators understand student learning disabilities to
ensure effective teaching and learning. University of Melbourne.
https://study.unimelb.edu.au/study-with-us/professional-development/blog/why-its-vital-
educators-understand-student-learning-disabilities-to-ensure-effective-teaching-and-learning

Viner, M., Singh, A., & Shaughnessy, M. F. (2020). Assistive technology to help students with
disabilities. In Special education design and development tools for school rehabilitation
professionals (pp. 240-267). IGI Global. https://www.igi-global.com/chapter/assistive-
technology-to-help-students-with-disabilities/24667 1

Watermeyer, B., Lourens, H., Botha, M., Khumalo, B., Kelly, J., & Shanda, N. (2020). Emotional
and embodied aspects in the education of learners with visual impairment: The use of standpoint
“panel chats” in teacher training. International Journal of Disability, Development and Education.
https://www.semanticscholar.org/paper/f2ef4c194{5e683ed4ce06370d6882842a74f5fb

7912



