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ABSTRACT 

 

This study examined the extent to which teachers at Buanoy National High School were able to 

balance academic and behavioral demands in inclusive classrooms during the 2025–2026 school 

year, serving as the basis for a proposed Action Plan. It described the demographic characteristics 

of the respondents, including age, gender, educational attainment, years of teaching experience, 

and teaching position. The research assessed teachers’ self-perceived competence in managing 

academic responsibilities. It also evaluated their ability to manage behavioral demands. 

Additionally, the study investigated whether a significant relationship existed between competence 

in handling academic and behavioral responsibilities. Data were collected from 30 teacher-

respondents using structured survey questionnaires and analyzed using descriptive statistics, 

including frequency, percentage, weighted mean, and standard deviation, while Pearson’s 

correlation coefficient was applied to determine the relationship between academic and behavioral 

competence. Findings revealed that teachers demonstrated high competence in balancing academic 

demands, particularly in adapting lesson plans and adjusting pacing to meet learners’ needs. 

Competence in behavioral management was slightly lower, reflecting moderate confidence in 

applying consistent classroom management strategies and individualized interventions. The 

correlation analysis indicated no significant relationship between academic and behavioral 

competence, suggesting that proficiency in one domain did not necessarily predict strength in the 

other. These findings informed the development of an Action Plan aimed at enhancing teachers’ 

overall competence. 
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INTRODUCTION 

 

Teachers in inclusive classrooms are tasked with the complex responsibility of ensuring 

academic progress while simultaneously addressing diverse behavioral needs among learners with 

varying abilities, backgrounds, and learning challenges. Although inclusive education advances 

equity, participation, and access to quality education, it also intensifies the demands placed on 

teachers to demonstrate competence in both instructional delivery and classroom behavior 

management. This dual responsibility often creates substantial professional pressure, particularly 

in contexts where resources, support systems, and training may be limited. Assessing teachers’ 

perceived competence is therefore critical, as it provides insight into how effectively inclusive 

practices are implemented and identifies the types of institutional, professional, and psychosocial 

support necessary to sustain inclusive education over time. 

International research consistently highlights that effective inclusive education depends on 

teachers’ combined instructional, emotional, and behavioral competencies. A systematic review 

by Calandri et al. (2025) emphasized that teacher emotional competence is central to managing 

overlapping academic and behavioral demands in inclusive settings. Similarly, Pang et al. (2024) 

found that teachers’ beliefs and inclusive behaviors significantly influence their capacity to support 

learners with autism spectrum disorders, underscoring the complexity of balancing pedagogy with 

behavioral responsiveness. Donath et al. (2023) further demonstrated that continuous professional 

development strengthens teachers’ ability to implement inclusive practices effectively, reinforcing 

the importance of structured and sustained training in enhancing both instructional quality and 

behavioral management in classrooms with diverse learners. 

Within the Philippine context, inclusive education policies, including the MATATAG 

Curriculum, aim to align national practices with international standards; however, significant 

challenges persist at the level of classroom implementation. Gadaza et al. (2025) reported that 

despite the integration of cultural and contextual approaches in teacher education programs, many 

Filipino teachers continue to feel inadequately prepared for the multifaceted demands of inclusive 

classrooms. Related findings by Goldan et al. (2022) revealed that students’ well-being and 

learning outcomes are closely linked to teacher competence, reflecting difficulties also evident in 

Philippine schools. Soares et al. (2022) further emphasized that effectively addressing learners 

with emotional and behavioral disorders requires responsive, school-wide practices, highlighting 

the gap between policy intentions and everyday classroom realities. 

At the local level, contextual factors such as school culture, availability of support 

personnel, and access to instructional and psychosocial resources play a significant role in shaping 

teachers’ perceived competence. Studies by Xue et al. (2023) demonstrated that inclusive school 

climates enhance teacher competence when teacher agency is supported, while Shutaleva et al. 

(2023) underscored that the lived experiences of teachers and learners with special needs directly 

affect the sustainability of inclusive education initiatives. Pelikan et al. (2021) further identified 

self-regulation and motivation as key determinants of perceived competence, suggesting that 

professional development programs must be responsive to local constraints, including class size, 

workload, time limitations, and resource availability. In schools such as Buanoy National High 

School, these contextual realities critically influence teachers’ capacity to balance academic 

instruction with behavioral management. 

Despite the growing body of literature on teacher competence and inclusive education, a 

notable gap remains in understanding how teachers simultaneously manage academic and 

behavioral demands within authentic classroom conditions. Many previous studies have examined 
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instructional competence or behavioral competence in isolation, leaving the dynamic interaction 

between these responsibilities underexplored. Addressing this gap is essential for developing 

holistic interventions that reflect the realities of inclusive teaching rather than fragmented aspects 

of practice. In response, this study sought to determine the extent to which teachers at Buanoy 

National High School balanced academic and behavioral demands during the 2025–2026 school 

year, with the goal of generating empirical evidence to inform the development of an Action Plan 

aimed at strengthening inclusive education practices, enhancing teacher competence, and guiding 

continuous professional development tailored to local classroom contexts. 

The study was theoretically anchored in Bandura’s Social Cognitive Theory (1986), 

Bronfenbrenner’s Ecological Systems Theory (1979), and Deci and Ryan’s Self-Determination 

Theory (1985), which collectively provide a comprehensive framework for understanding teachers’ 

perceived competence in inclusive classrooms. Bandura’s Social Cognitive Theory emphasizes 

self-efficacy as a central determinant of teachers’ ability to plan, implement, and adapt 

instructional and behavioral strategies. Teachers with high self-efficacy are more likely to persist 

in addressing classroom challenges, adopt innovative approaches, and view difficulties as 

opportunities for growth, whereas low self-efficacy may result in stress, rigid practices, and 

diminished instructional effectiveness. The principle of reciprocal determinism further explains 

how personal beliefs, behaviors, and environmental conditions interact to shape teacher 

competence over time. 

Bronfenbrenner’s Ecological Systems Theory complements this perspective by situating 

teacher competence within interconnected systems that influence classroom practice. At the 

microsystem level, inclusive classrooms require teachers to manage academic and behavioral 

needs concurrently. The mesosystem highlights the role of school–home partnerships and collegial 

collaboration in reinforcing teachers’ capacity to support learners. The exosystem includes school 

policies, professional development opportunities, and resource allocation that either facilitate or 

constrain inclusive practices, while the macrosystem encompasses cultural values and legislative 

frameworks that define societal expectations for inclusive education. The chronosystem captures 

the evolving nature of educational policies and reforms, including recent mental health and 

inclusion mandates, which expand teachers’ responsibilities beyond academic instruction to 

encompass emotional and behavioral support. 

Deci and Ryan’s Self-Determination Theory further enriches the framework by 

emphasizing intrinsic motivation and the fulfillment of the psychological needs for competence, 

autonomy, and relatedness. In inclusive classrooms, teachers’ sense of competence strengthens 

their confidence in managing academic and behavioral demands, autonomy enables them to 

exercise professional judgment in adapting instruction and interventions, and relatedness fosters 

collaborative relationships that enhance resilience and professional well-being. Together, these 

theories highlight that perceived competence is shaped by both internal beliefs and external 

supports, reinforcing the need for systemic and individualized interventions. 

These theoretical foundations are reinforced by key Philippine legislation that 

institutionalizes support for inclusive education and teacher development. Republic Act No. 12080, 

or the Basic Education Mental Health and Well-Being Promotion Act of 2024, mandates the 

integration of mental health and psychosocial support within schools, recognizing that teachers 

play a critical role in addressing students’ emotional and behavioral needs alongside academic 

instruction. Republic Act No. 11650, the Inclusive Education Act of 2022, ensures the meaningful 

participation of learners with disabilities in regular classrooms and emphasizes differentiated 
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instruction, behavioral support, and collaborative service provision. Republic Act No. 11713, the 

Excellence in Teacher Education Act of 2022, underscores the importance of continuous 

professional development to equip teachers with competencies required for inclusive and 

contemporary classrooms. Collectively, these legal mandates operationalize the theoretical 

principles underpinning this study, providing institutional structures that influence teachers’ 

perceived competence. 

By integrating theoretical and legislative perspectives, this study offers a holistic lens for 

examining how teachers at Buanoy National High School perceive their ability to balance 

academic and behavioral demands in inclusive classrooms. Focusing on both dimensions of 

teaching contributes to bridging gaps in the literature on holistic teacher competence and provides 

an evidence-based foundation for designing targeted professional development, mentorship, and 

support systems. Ultimately, the study aims to inform school-based interventions that strengthen 

teacher efficacy, enhance student learning outcomes, and promote a sustainable and supportive 

inclusive educational environment. 

 

Statement of the problem 

 

This research seeks to determine the extent to which teachers are able to balance the 

academic and behavioral demands in inclusive classrooms in Buanoy National High School during 

the school year 2025–2026, and to use the findings as a basis for an Action Plan aimed at 

strengthening inclusive education practices. Specifically, this study seeks to answer the following 

research questions: 

1. What is the demographic profile of the teacher-respondents in terms of age, gender, 

educational attainment, years of teaching experience, and teaching position? 

2. What is the level of teachers’ perceived ability to balance academic demands in inclusive 

education? 

3. What is the level of teachers’ perceived ability to manage behavioral demands in inclusive 

education? 

4. Is there a significant relationship between teachers’ perceived ability to balance academic 

demands and their perceived ability to balance behavioral demands? 

5. Based on the findings of the study, what Action Plan can be proposed to support teachers 

in balancing academic and behavioral demands in inclusive education? 

 

METHODOLOGY 

 

This chapter describes the methods and procedures employed in the conduct of the study 

at Buanoy National High School. It presents a comprehensive discussion of the research design, 

the conceptual flow of the study using the input–process–output model, the research locale, the 

selection of respondents, the research instrument, the data-gathering procedures, ethical 

considerations, and the statistical treatment of data. These methodological components were 

integrated to ensure systematic data collection, accurate analysis, and the ethical protection of all 

participants. 

The study utilized a descriptive–correlational research design to examine teachers’ 

perceived competence in balancing academic and behavioral demands in inclusive classrooms at 

Buanoy National High School during the 2025–2026 academic year. The descriptive aspect of the 

design focused on profiling the teacher-respondents in terms of gender, age, educational attainment, 
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years of teaching experience, and teaching position, as well as describing their perceived ability to 

address academic and behavioral demands in inclusive settings. The correlational component 

sought to determine whether a significant relationship existed between teachers’ perceived ability 

to balance academic demands and their perceived ability to manage behavioral demands. This 

design was deemed appropriate as it allowed the study to describe existing conditions while 

simultaneously examining the relationship between key variables within a real-world educational 

context, consistent with the assertion of Creswell and Creswell (2022) that descriptive–

correlational research is effective for capturing current phenomena and analyzing relationships 

among variables. 

The study followed the input–process–output (IPO) model to provide a systematic structure 

for understanding the flow of the research. The inputs included the demographic characteristics of 

the teacher-respondents and their perceived competence in balancing academic and behavioral 

demands in inclusive classrooms. These inputs were subjected to a process that involved data 

collection, organization, and statistical analysis, leading to outputs in the form of empirical 

findings and a proposed Action Plan. The Action Plan was designed to strengthen inclusive 

education practices by addressing identified gaps in teachers’ instructional and behavioral 

management competencies, thereby serving as a practical guide for school administrators and other 

stakeholders. 

The research was conducted at Buanoy National High School, a public secondary school 

located in Barangay Buanoy, Balamban, Cebu. The school caters to a diverse student population 

from varying socioeconomic backgrounds and with differing academic and behavioral needs, 

making inclusive education both a priority and a continuing challenge. The institution offers both 

Junior High School and Senior High School programs, serving learners from Grades 7 to 12, which 

allowed the study to capture a broad perspective on inclusive practices across multiple grade levels. 

The school has implemented various initiatives aimed at supporting inclusive education, including 

differentiated instruction, peer mentoring, and values-based activities to promote positive 

discipline and learner engagement. Despite these efforts, teachers continue to face challenges in 

balancing instructional quality with effective behavioral management, making the school an 

appropriate and relevant locale for the study. 

The respondents of the study were thirty public secondary school teachers from Buanoy 

National High School who were directly involved in handling inclusive classrooms. The 

respondents were selected through purposive sampling, as this technique allowed the researcher to 

intentionally choose participants who possessed relevant experience and exposure to inclusive 

teaching, including working with learners who exhibited diverse academic abilities and behavioral 

needs. The sample size was considered adequate for a descriptive–correlational study, as it 

provided sufficient representation of the target population while remaining manageable for 

detailed analysis. Moreover, the number of respondents closely reflected the total population of 

teachers handling inclusive classrooms in the school, thereby enhancing the contextual accuracy 

and reliability of the findings. 

Data were gathered using an adapted survey questionnaire designed to assess teachers’ 

perceived competence in balancing academic and behavioral demands in inclusive classrooms. 

The instrument was derived from validated international studies and modified to ensure cultural 

and contextual relevance to the Philippine secondary education setting. The section measuring 

academic demands was adapted from Lee et al. (2020), while the section assessing behavioral 

demands was based on the work of Moberg et al. (2020). The questionnaire consisted of three parts: 
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the first gathered demographic information; the second measured teachers’ perceived ability to 

balance academic demands, including differentiated instruction and curriculum adaptation; and the 

third assessed teachers’ perceived ability to manage behavioral demands, such as classroom 

discipline and positive behavior support. Responses were measured using a four-point Likert scale 

ranging from strongly disagree to strongly agree. Contextual modifications were made to reflect 

Philippine classroom realities, including alignment with the K to 12 curriculum, limited resources, 

and culturally appropriate behavioral management practices, thereby enhancing the content 

validity of the instrument. 

The data-gathering procedure was conducted systematically to ensure ethical compliance 

and data accuracy. Prior to data collection, formal permission was obtained from the school 

principal through a transmittal letter, and coordination was made with school officials to identify 

eligible participants. An orientation was conducted to explain the purpose of the study, the 

procedures involved, and the ethical safeguards in place. Informed consent was secured from all 

participants, and only those who voluntarily agreed were included in the study. The questionnaires 

were personally administered by the researcher during free periods or designated breaks to 

minimize disruption to instructional activities. Completed questionnaires were retrieved promptly, 

reviewed for completeness, and prepared for data encoding and analysis. 

The collected data were treated with strict confidentiality and analyzed using appropriate 

statistical tools. Frequency counts and percentages were used to describe the demographic profile 

of the respondents. Weighted mean scores were computed to determine the level of teachers’ 

perceived competence in balancing academic and behavioral demands, while standard deviation 

was used to assess the variability of responses. To determine the relationship between teachers’ 

perceived academic and behavioral competence, the Pearson product–moment correlation 

coefficient was employed. The scoring procedure was based on a four-point Likert scale, with 

higher scores indicating stronger perceived competence in managing academic and behavioral 

demands in inclusive classrooms. 

Ethical considerations were strictly observed throughout the conduct of the study to protect 

the rights and welfare of the participants. Informed consent was obtained from all respondents, 

ensuring that they were fully aware of the purpose and procedures of the study and that their 

participation was voluntary. Confidentiality and anonymity were maintained by coding all 

responses and restricting access to raw data. The principles of beneficence and non-maleficence 

guided the research, ensuring that the study posed no harm and aimed to contribute positively to 

the improvement of inclusive education practices. Formal approval and coordination with school 

authorities were secured prior to data collection to ensure compliance with institutional policies 

and ethical standards. 

 

RESULTS AND DISCUSSION 

 

This chapter presents the results and discussion of the study on teachers’ perceived 

competence in balancing academic and behavioral demands in inclusive classrooms at Buanoy 

National High School. The data were gathered from thirty teacher-respondents who were 

purposively selected because they were directly involved in handling inclusive classrooms during 

the 2025–2026 school year. As described in the methodology, the study employed a descriptive–

correlational design and utilized an adapted survey questionnaire to collect data on teachers’ 

demographic characteristics, perceived academic competence, perceived behavioral competence, 

and the relationship between these two domains. The results are presented through integrated 
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analysis and interpretation to provide a clear understanding of teachers’ profiles, strengths, and 

challenges in inclusive education. 

 

Demographic profile of the respondents 

 

The demographic characteristics of the thirty teacher-respondents provide important 

context for interpreting their perceived competence in inclusive classrooms. In terms of age, the 

majority of teachers belonged to the younger age brackets, with 36.67% aged 20–25 years and 

30.00% aged 26–30 years. Smaller proportions were found in the older age groups, with only 13.33% 

aged 31–35 years, 6.67% aged 36–40 years, 10.00% aged 41–45 years, and 3.33% aged 46–50 

years. This distribution indicates that most respondents were early-career teachers who were 

relatively new to the profession. Such a profile suggests a workforce that is energetic, adaptable, 

and open to innovative practices, but potentially limited in long-term experience in managing 

complex instructional and behavioral demands inherent in inclusive classrooms. 

In terms of gender, female teachers comprised 60.00% of the respondents, while male 

teachers accounted for 40.00%. This predominance of female teachers reflects broader trends in 

Philippine public secondary schools and may influence classroom dynamics through stronger 

emphasis on communication, empathy, and relational approaches to teaching. The combined age 

and gender profile highlights the importance of structured mentoring, sustained professional 

development, and institutional support to help younger teachers, particularly those early in their 

careers, effectively balance academic rigor with behavioral management in inclusive settings. 

Educational attainment further contextualizes teachers’ perceived competence. Half of the 

respondents (50.00%) held a bachelor’s degree, while 16.67% had earned master’s degree units 

and another 16.67% had completed a master’s degree. None of the respondents reported doctoral-

level study. This profile indicates that while the majority of teachers possessed foundational 

academic preparation, only a limited number had advanced graduate training. Teachers with higher 

educational attainment are generally expected to have greater exposure to research-based 

instructional strategies, differentiated instruction, and inclusive education frameworks. The 

findings therefore underscore the need for continuous professional development to supplement 

formal education and enhance teachers’ capacity to address diverse academic and behavioral needs 

effectively. 

The length of service of the respondents further illustrates the early-career nature of the 

teaching workforce. Most teachers (60.00%) had one to five years of teaching experience, followed 

by 26.67% with six to ten years of service. Only 10.00% had served for 11–15 years, and a very 

small proportion (3.33%) had more than 16 years of experience. This distribution suggests that 

while teachers may bring enthusiasm and adaptability to inclusive classrooms, many may still be 

developing confidence and practical expertise in managing diverse learners. Experienced teachers 

often possess deeper classroom management skills and instructional flexibility, whereas less 

experienced teachers may require targeted mentoring and hands-on support to effectively balance 

academic and behavioral demands. 

With regard to teaching position, half of the respondents (50.00%) held the rank of Teacher 

II, while 20.00% were Teacher I, 10.00% were Teacher III, and 20.00% were Master Teachers. 

This distribution indicates a workforce largely composed of mid-level teachers, with fewer 

occupying senior instructional leadership roles. Teachers in higher positions, particularly Master 

Teachers, typically have greater responsibility for mentoring peers, leading instructional initiatives, 



Assessment of teachers’ perceived competence in balancing academic and 

behavioral demands in inclusive classrooms by Cindy A. Tipdas 

6893 

and modeling effective inclusive practices. In contrast, entry-level and mid-level teachers may 

depend more heavily on guidance, structured frameworks, and professional learning opportunities 

to strengthen their competence in inclusive classrooms. 

Overall, the demographic findings suggest that teachers’ perceived competence in 

balancing academic and behavioral demands is closely linked to their age, experience, educational 

background, and professional position. While the respondents demonstrate enthusiasm, 

adaptability, and relational strengths, the data point to the necessity of sustained professional 

development, mentorship, and institutional support to ensure effective and confident 

implementation of inclusive education practices. 

 

Balancing academic demands in inclusive classrooms 

 

Teachers’ perceived competence in balancing academic demands in inclusive classrooms 

was generally high, as reflected in an aggregate mean of 3.27, interpreted as strongly agree. The 

highest levels of agreement were observed in adapting lesson plans to meet diverse learning needs, 

which obtained a mean of 3.57, indicating that teachers felt highly capable of modifying instruction 

to accommodate learner diversity. Teachers also strongly agreed that they adjusted pacing and 

workload to ensure all students could succeed and provided additional support during assessments 

for students with special needs, both with means of 3.37. These findings suggest that respondents 

were confident in employing flexible instructional strategies that promote equitable learning 

opportunities while maintaining academic rigor. 

Other indicators further reinforced teachers’ academic competence in inclusive settings. 

Respondents strongly agreed that they collaborated with special education staff to modify 

academic content, utilized varied instructional strategies to support students with special needs, 

regularly monitored and adjusted teaching methods, and engaged in professional development to 

improve inclusive teaching practices, all of which obtained means above 3.25. These results 

indicate a proactive approach to inclusive instruction, characterized by collaboration, reflection, 

and continuous learning. 

However, slightly lower mean scores were observed in differentiating assessments to 

accommodate students with disabilities (3.03), allowing learners to respond in different formats 

(3.13), and maintaining high academic expectations for all students regardless of ability (3.17), all 

of which were interpreted as agree rather than strongly agree. While these scores still indicate 

positive perceptions, they suggest areas where teachers may experience challenges, possibly due 

to limited experience, insufficient training in alternative assessment strategies, or constraints 

related to resources and time. These findings imply that although teachers demonstrate strong 

overall academic competence, further support is needed to enhance more nuanced instructional 

practices, particularly in assessment differentiation and flexible modes of learner expression. 

The results indicate that teachers at Buanoy National High School are generally well-

prepared to manage academic demands in inclusive classrooms. Their confidence in lesson 

adaptation, instructional flexibility, and learner support reflects a strong foundation for inclusive 

education. Nonetheless, the identified areas for improvement highlight the importance of targeted 

professional development focusing on assessment practices and inclusive evaluation strategies to 

further strengthen academic outcomes for diverse learners. 

 

Managing behavioral demands in inclusive classrooms 
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Teachers’ perceived competence in managing behavioral demands in inclusive classrooms 

yielded an aggregate mean of 3.01, interpreted as agree. This indicates a moderate to strong level 

of confidence in handling student behavior, though not as high as their perceived academic 

competence. Teachers generally agreed that they implemented clear behavioral expectations, 

utilized positive reinforcement strategies, adapted classroom management techniques for students 

with disabilities, maintained structured classroom environments, and collaborated with support 

staff to address behavioral concerns. These findings suggest that teachers possess foundational 

skills in classroom management and are aware of the importance of structured and supportive 

behavioral practices in inclusive settings. 

Despite these positive perceptions, the overall mean indicates that managing behavioral 

demands remains a more challenging aspect of inclusive teaching. Teachers also agreed that they 

provided individualized behavioral interventions, involved parents in addressing behavioral 

concerns, and regularly assessed and adjusted behavioral strategies, but these areas did not reach 

the level of strong agreement. This suggests that while teachers understand appropriate behavioral 

management principles, consistently implementing them in diverse and complex classroom 

contexts may be difficult. Such challenges may be attributed to limited experience, insufficient 

access to specialized behavioral training, or the inherent complexity of addressing diverse 

emotional and behavioral needs within inclusive classrooms. 

The findings highlight the need for sustained support systems, including mentoring, 

professional development, and collaboration with guidance counselors and other specialists, to 

strengthen teachers’ behavioral management competence. Enhancing teachers’ skills in positive 

discipline, individualized interventions, and parent collaboration is essential for fostering a 

classroom climate that supports both academic learning and positive social behavior. 

 

Relationship between managing behavioral demands and balancing academic demands 

 

The relationship between teachers’ perceived competence in managing behavioral 

demands and balancing academic demands was examined using Pearson’s correlation coefficient. 

The analysis yielded an r-value of –0.32, indicating a negligible negative correlation, with a p-

value of 0.32, which exceeded the 0.05 level of significance. As a result, the null hypothesis was 

not rejected, indicating that there was no statistically significant relationship between the two 

variables. 

This finding suggests that teachers’ competence in managing behavioral demands does not 

necessarily correspond with their competence in balancing academic demands in inclusive 

classrooms. In practice, this implies that teachers may be proficient in adapting instruction and 

addressing academic diversity without being equally strong in behavioral management, or vice 

versa. The absence of a significant relationship underscores the idea that academic and behavioral 

competencies are distinct domains that require different skills, strategies, and forms of professional 

support. 

These results highlight the complexity of inclusive teaching, where success in one area 

does not automatically translate to effectiveness in another. The findings emphasize the importance 

of comprehensive professional development programs that address academic adaptation and 

behavioral management as related but independent competencies. Strengthening both domains 

through targeted training, mentoring, and institutional support is essential for equipping teachers 

to meet the multifaceted demands of inclusive classrooms effectively and sustainably. 
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CONCLUSION 

 

The findings of this study indicate that teachers at Buanoy National High School generally 

possess a strong level of perceived competence in balancing academic and behavioral demands in 

inclusive classrooms during the 2025–2026 school year. Drawing from the results and discussion, 

the study revealed that the teaching workforce is predominantly young, early in their careers, and 

largely female, with most teachers holding bachelor’s degrees and occupying mid-level teaching 

positions. This demographic profile reflects a group of educators who are energetic, adaptable, and 

open to inclusive practices, yet still in the process of developing extensive experience in managing 

the multifaceted challenges of inclusive education. These characteristics provide important context 

for understanding teachers’ strengths and areas for growth in balancing instructional and 

behavioral responsibilities. 

In terms of academic demands, teachers demonstrated a high level of perceived 

competence, particularly in adapting lesson plans, adjusting pacing and workload, collaborating 

with special education staff, and providing additional academic support to learners with special 

needs. The strong agreement across these indicators suggests that teachers are confident in 

implementing inclusive instructional strategies that promote equitable access to learning while 

maintaining academic standards. Their ability to modify instruction and engage in professional 

development reflects a solid foundation in inclusive teaching practices. However, the results also 

revealed comparatively lower confidence in more technical aspects of academic instruction, such 

as differentiating assessments and allowing multiple response formats, indicating the need for 

further enhancement of assessment-related competencies. 

With respect to behavioral demands, teachers reported a moderate to strong level of 

perceived competence. They generally agreed that they were able to implement clear behavioral 

expectations, utilize positive reinforcement, maintain structured classroom environments, and 

collaborate with support staff. Nevertheless, the overall level of confidence in managing 

behavioral demands was lower than that observed for academic demands. This suggests that while 

teachers possess foundational classroom management skills, they encounter greater challenges in 

consistently applying individualized behavioral interventions, engaging parents in behavior-

related concerns, and sustaining effective behavior management strategies over time. These 

findings underscore the complexity of behavioral management in inclusive classrooms and 

highlight the need for sustained guidance, mentoring, and access to specialized support. 

Importantly, the study established that there was no significant relationship between 

teachers’ perceived competence in managing behavioral demands and their perceived ability to 

balance academic demands. The negligible and non-significant correlation indicates that 

competence in one domain does not necessarily translate to competence in the other. This finding 

reinforces the notion that academic instruction and behavioral management are distinct yet equally 

critical components of inclusive teaching, each requiring specific skills, strategies, and forms of 

professional development. As such, effective inclusive education depends on strengthening both 

domains independently while recognizing their complementary roles in supporting student 

learning and well-being. 

In light of these findings, the study concludes that while teachers at Buanoy National High 

School are generally well-prepared to meet the academic demands of inclusive classrooms, greater 

support is needed to enhance behavioral management competencies and technical assessment skills. 

To address these needs, the implementation of the proposed Action Plan is strongly recommended. 
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The Action Plan should focus on strengthening teachers’ capacity to design and implement 

differentiated and modified assessments that accurately capture the progress of diverse learners, 

as well as improving consistency in the application of clear and structured behavioral expectations. 

Equally important is the promotion of active parent involvement and collaboration with support 

personnel to reinforce positive behavior and learner engagement. 

By providing structured guidance, targeted training, and practical resources, the proposed 

Action Plan can support teachers in developing balanced competence across both academic and 

behavioral domains. Such initiatives are expected to enhance teachers’ confidence, effectiveness, 

and resilience in inclusive classrooms, ultimately contributing to improved student learning 

outcomes, positive classroom climates, and the sustainable implementation of inclusive education 

practices at Buanoy National High School. 
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